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 The research investigates the impact of gender disparities on prospective teachers' 
attitudes towards statistics in mathematics education. The problem is a lack of 
understanding of how gender influences attitudes towards statistics. This research 
aims to explore differences in attitudes towards statistics based on gender and 
identify factors that influence these attitudes. The urgency lies in the importance of 
better understanding how gender can influence attitudes toward statistics among 
prospective teachers. This research method uses the Attitudes towards Statistics 
Survey (SATS-36) survey which was completed by 355 prospective teachers from 
7 TTCs who were randomly selected. Data was collected through an online survey 
and analyzed using an independent T-test to compare the attitudes of prospective 
teachers based on gender. The results show that prospective teachers have a 
positive attitude towards statistics and gender has a significant influence on 
attitudes towards statistics. A significant difference was found in attitudes towards 
statistics between male and female teacher candidates, with men tending to have 
more positive attitudes. The conclusion is that gender plays an important role in 
shaping prospective teachers' attitudes towards statistics. The implication is that 
special attention is needed to pay attention to gender factors in developing 
mathematics education curricula to increase interest and understanding of 
statistics among prospective teachers. 
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A. INTRODUCTION  

The way students learn in the classroom has an impact on how much influence the teacher 

has in imparting knowledge and how much students learn (Suhaini, 2020). Students' attitudes 

towards lessons are one of the several factors that influence learning outcomes and 

achievement in mathematics lessons, especially statistics material (Nja et al., 2022). Sahin & 

Yilmaz (2020) conducted on the influence of students' attitudes towards subjects found that 

there was a correlation between students' attitudes and their academic achievements. 

Knowledge about students' attitudes towards subjects is very important because this 

information can help students, and teachers, and can be used to develop curricula to improve 

the teaching and learning process (Ahmed & Melad, 2022). A positive attitude provides 

students with a better understanding of the nature of learning, it also makes students more 

open to lessons which could increase their expectations in learning, and reduces students' 

anxiety levels in the learning process (Silvola et al., 2021). 

Statistics is needed in almost all sciences, professional fields, and educational fields. By 

knowing statistics, students can use statistics in many fields, including information technology, 
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engineering, science, and mathematics, using statistical knowledge as a structural method 

(Madaki, 2021). Many countries, one of which is Indonesia, have included statistics from the 

elementary school curriculum to the university level. However, in fact, many students, 

especially in countries such as Sub-Saharan Africa (SSA), find statistics a difficult subject 

(Bethell, 2016). The reasons put forward by researchers include non-cognitive factors such as 

attitudes, perceptions, interests, hopes, and motivation (Dhlamini et al., 2019). Cognitive 

factors such as mathematical background also greatly influence students' ability to understand 

basic statistical concepts because many statistical concepts are abstract in nature, which often 

leads to the development of misconceptions in understanding and reasoning about statistics 

(Lin et al., 2016). The lack of a positive attitude toward statistics has resulted in reduced and 

even lost student interest in statistics subjects in most African countries including Rwanda 

(Oluoch et al., 2020). A study conducted on student performance in statistics in Rwanda showed 

poor performance in the subject (Dushimimana & Uworwabayeho, 2020). These studies 

recommend that statistics should be taught in an active atmosphere where students investigate, 

collect, and analyze data to provide answers to statistical questions. Sáez-López et al. (2020) 

emphasized that increasing students' enthusiasm for learning can be achieved through various 

elements, including the care of teachers who teach students. 

Alalwan et al. (2020) on effective statistics learning that students' negative attitudes 

towards the subject, teaching methods, and numerical complexity are some of the factors that 

cause statistics to be a difficult subject for students. Some students have difficulty 

understanding statistical concepts due to a lack of adequate statistical reasoning (Legesse et al., 

2020; Ahn et al., 2020). One aspect of students' proficiency in statistical reasoning is that they 

must also apply their knowledge to practical issues in real-world experiences (Berndt et al., 

2021). In knowledge and reasoning abilities as a statistics educator, you must be able to 

demonstrate problem solving (Hämäläinen et al., 2019). 

Male & Lumbantoruan (2021) emphasize statistical knowledge as a valuable skill for future 

prospects. Several studies Uttl et al. (2017; Male & Lumbantoruan (2021); Uttl et al. (2017); 

Patricia Aguilera-Hermida (2020) students' attitudes towards statistics are related to the 

development of statistical thinking skills. Lack of motivation and interest in statistics subjects 

has an impact on academic achievement and decreased understanding of the context (Estrada 

& Batanero, 2019; X. Huang et al., 2020). Improving students' attitudes toward statistics 

through educational interventions can help them gain confidence in their ability to use statistics 

to solve problems outside the classroom (Groth & Meletiou-Mavrotheris, 2018). Students' 

attitudes toward statistics may have a major impact on the development of statistical thinking 

skills that are useful for applying statistical knowledge. The SATS-36 method can be used in 

student-centered teaching and is one of the most effective ways to overcome the problem of 

low achievement in statistics classes (Filiz et al., 2020a; Wakhata et al., 2023). The integration 

of the SATS-36 method plays a major role in improving students' knowledge and attitudes 

(Cladera, 2021). 

Gender differences in students' attitudes towards statistics, with women generally showing 

lower interest and more negative attitudes towards statistics than men (Gao et al., 2020; Kucuk 

& Sisman, 2020). Yu & Deng (2022) found that female students in a statistics course reported 

significantly lower levels of motivation and self-efficacy in statistics learning than male 
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students. Similarly, a study by Keng (2020) found that female students in a psychology statistics 

course reported more negative attitudes towards statistics than male students. There are 

several factors that can contribute to female students' negative attitudes towards statistics. One 

of the most commonly cited factors is stereotype threat (Barber, 2020). Stereotype threat 

occurs when individuals are aware of negative stereotypes associated with their group and feel 

pressure to conform to those stereotypes. In the case of female students in statistics, they may 

be aware of the stereotype that women are not as good at math or quantitative subjects as men, 

which can create anxiety and decrease their motivation to learn statistics. 

Huh (2020) female students are more likely to see statistics as relevant to the fields of 

business and social sciences, while male students are more likely to see statistics as relevant to 

the fields of natural sciences and engineering. The perception of statistics as less relevant to 

their interests and future careers can also cause decreased motivation to learn and negative 

attitudes toward statistics. Despite extensive studies of attitudes toward statistics, the domain 

of attitudes remains poorly understood, and some of the areas may have evolved over time as 

a result of improvements in the way courses are delivered. 

In addition, students' attitudes towards statistics were conducted at the university level, 

and only a few focused on prospective elementary school teachers. Guillen-Gamez et al. (2020) 

that prospective elementary school teachers have a moderate attitude towards statistics, when 

comparing the attitudes of prospective elementary school teachers about statistics Chang et al. 

(2020) found out that both groups have moderate or positive attitudes. In-service teachers 

better understand the importance of statistics in everyday life, while prospective teachers tend 

to think about using statistics in their lessons and find them more interesting and easier to learn. 

Tatto et al. (2020) Conceptual knowledge and attitudes towards statistics for prospective 

secondary school mathematics teachers are aware that statistics requires discipline and is not 

something that can be learned quickly by everyone. In exploring the attitudes of prospective 

elementary school teachers toward statistics. They attributed this positive attitude to various 

reasons including class size, the level of statistical concepts covered, the use of hands-on 

experiments when teaching and learning, and the discipline exercised by students with the 

SATS-36 method (Cladera, 2021). 

To ensure all students' knowledge, attitudes, abilities and values need to review the 

curriculum to ensure it is aligned with National goals. The transition from a Knowledge-Based 

Curriculum to a Competency-Based Curriculum, as well as the reactivation of the mission 

assigned to pre-service teacher training institutions to produce quality teachers, is a major 

change in the education system. Pre-service primary school teachers are trained at Teacher 

Training Colleges (TTC) with the ultimate goal of transforming the country from an agriculture-

based economy to a knowledge-based economy. With the new curriculum, new content is 

introduced. Interestingly, the concepts of statistics and probability which were previously 

taught at the advanced level are now being introduced to basic education within the framework 

of the Competency Curriculum. Since teacher training colleges are mandated to train reserve 

teachers for the primary school level, it is important to check the extent to which the 

prospective teachers understand the new subjects introduced at the primary school level. The 

mathematics syllabus at all levels of basic education is made up of units, and from elementary 

school, there are four statistical units at each level of learning (Lu, 2023). This means that this 
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is not the first time these students have studied statistics. However, many prospective teachers 

are still found to have low statistical scores on the final exam which is held at the end of their 

professional training (S. Y. Huang et al., 2020).  

The gender gap in attitudes toward statistics among prospective mathematics teachers is a 

pressing issue in mathematics education. This research provides an in-depth understanding of 

differences in attitudes towards statistics based on gender, which can provide valuable insights 

for the development of more inclusive curricula and learning strategies. The urgency of this 

research lies in the importance of understanding the factors that influence attitudes toward 

statistics among prospective teachers because a positive attitude toward the subject can 

improve the quality of mathematics teaching and learning. By highlighting gender gaps in 

attitudes toward statistics, educators can design more effective training programs to increase 

prospective mathematics teachers' interest and motivation to learn, especially in the field of 

statistics. With a better understanding of the factors that influence attitudes toward statistics, 

educational institutions can develop more targeted strategies to address the uncertainty and 

anxiety that female teacher candidates may feel. So this research aims to explore differences in 

attitudes towards statistics among prospective teachers based on gender and to identify factors 

that influence these attitudes. The main research questions include how attitudes toward 

statistics differ between male and female teacher candidates, as well as what factors can 

influence attitudes toward statistics among teacher candidates. 

 

B. METHODS 

Statistics Education in Rwanda. In 2015 the Knowledge-Based Curriculum (KBC) education 

system was replaced with the Competency-Based Curriculum (CBC) to align it with national 

goals and ensure that students' knowledge, abilities, attitudes, and values are in line with 21st-

century requirements (Udin Supriadi, Tedi Supriyadi, Aam Abdussalam, 2020). With these 

reforms, new content was added to the mathematics curriculum for elementary and secondary 

levels. The concepts of statistics and probability, which were previously taught at advanced 

levels, are now taught starting in primary education (Batanero & Álvarez-Arroyo, 2023). At CBC 

Baru, teaching and learning statistics emphasizes the integration of ICT and the use of real data. 

However, research conducted on student performance in statistics found that pre-service 

teachers performed poorly in the subject (Valtonen et al., 2021). However, there is one 

statistical unit at each level of education starting from elementary school in the new KBK. It was 

also found that sixth-grade mathematics teachers demonstrated lower levels of statistical 

content knowledge (Yi et al., 2020)(Backfisch et al., 2020). Since students' attitudes have been 

identified as one of the factors influencing their performance, this paper examines pre-service 

teachers' attitudes toward statistics. 

Participants and Data Collection. The study took place during the 2022-2023 school year, 

and 355 preservice teachers from 7 randomly selected TTCs participated in the study. 

Participants were from the first-year equivalent to four seniors in the current 6-3-3-4 system 

(Elementary School, Middle School, High School, and University Bachelor's degrees). The TTC 

is part of the advanced level which specializes in primary/primary school teacher training and 

there are currently 16 TTCs located throughout the country. This research uses the Attitudes 

Towards Statistics Survey (SATS-36) developed by (Filiz et al., 2020a). In the SATS-36 items 
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are grouped into six factors that assess student attitudes including components of affect, 

cognitive ability, value, difficulty, interest, and effort. This scale uses a 7-point Likert scale, with 

1 being strongly disagree and 7 being strongly agree. Before preparing the instrument, small 

changes were made where the word module was changed to unit and in some items, the terms 

tense and difficult were changed to help pre-service teachers understand the questions because 

English is not their mother tongue. In addition, item 27 “I will attend every statistics class 

session” was deleted because attendance is mandatory for all prospective teachers. The survey 

was designed in Google form with links prepared by research and completed by students in the 

presence of their tutors first to ensure each participant had submitted data. The data was 

interpreted using Mahmud's (2010) interpretation of student attitudes toward statistics 

courses, with positive scores ranging from 4.50 to 7.00, neutral scores ranging from 3.50 to 4.49, 

and negative scores ranging from 0.00 to 3.49. An independent samples T-test was used to test 

whether there were statistically significant differences in attitudes of teacher candidates 

between genders. 

Statistical Analysis. This study adopted the SATS-36 Filiz et al. (2020b), to investigate the 

attitudes of pre-service primary school mathematics teachers toward statistics. Cronbach's 

alpha and confirmatory factor analysis were used to test reliability and validity. Preliminary 

confirmatory factor analysis (CFA), Cronbach's alpha and confirmatory factor analysis were 

used to test reliability and validity. Because the model fit for confirmatory factor analysis failed 

to produce a good fit for Shau's SATS-36, an exploratory factor analysis was conducted to find 

a new model. Exploratory factor analysis (EFA), the Vermax rotation method Wakhata et al. 

(2023) was used for better interpretation of factors. This study conducted CFA for SATS-36, 

then the research turned to EFA. New confirmatory factor analysis (CFA), Cronbach's alpha and 

confirmatory factor analysis were reused to test the new reliability and validity. Because the 

model is suitable for confirmatory factor analysis in producing a good fit for SATS-36 Shau. 

According to Kline (2009), three measures of model fit are used to evaluate the model. 

Relative Fit Index: Bantler-Bonett Non-normed Fit Index (NNFI). Absolute Fit Indices: Root 

Mean Square Error Approximation (RMSEA), Standardized Root Mean Square Residual (SRMR), 

Goodness of Fit Index (GFI) and Comparative Fit Index (CFI). Chi-Square was not used because 

the sample size was large and it is very rare to obtain a chi-square that is not significant for a 

large sample (Uğurlu et al., 2020). Literature Dash & Paul (2021) shows that the NNFI value is 

greater than 0.95, RMSEA is less than 0.06, SRMR is less than 0.08, GFI is greater than 0.90, and 

CFI is greater than 0.95 indicates acceptable model fit. Principal components and principal axis 

factoring are used. Pre-service teachers' attitudes were analyzed using SPSS version 21 and CFA 

was analyzed using SPSS AMOS 21. 

 

C. RESULT AND DISCUSSION 

This study investigated the attitudes of pre-service primary school mathematics teachers 

towards statistics using the SATS-36 Schau. CFA and all model fit measures used to evaluate 

model fit for the SATS-36 indicated that the data produced a good model. However, EFA needs 

to be carried out to produce a new model that is better and eliminates doubts. Table 1 shows 

the Goodness of Fit Index for the SATS-36 Schau and the new 25-item model with four factors. 
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Table 1. Fit Indices for SATS-36 Schau and new models 

Fit Index Measures SATS-36 (Six factors) New model (Four Factors) 
Bantler-Bonett NFFI 0.79 0.92 

RMSEA 0.085 0.058 
SRMR 0. 127 0.073 
GFI 0.72 0.91 
CFI 0.81 0.95 

 

The results of this table show that none of the fit indices for SATS-36 yield an acceptable fit 

while for the new model only one fit index (Bantler-Bonett NFFI) produced a value which is 

slightly small to the cutoff value. We can also observe that the fit indices for the new model with 

four factor show a significant improvement compared to the six-factor model. The new model 

includes four attitudes’ components named competence, values, difficulty, and interest. The 

items for the two other components affect and effort components were either removed or 

moved to other components. Table 2 the factor structure and factor loadings for the new model, 

the reliability and convergent validity. The overall Cronbach's Alpha for the new model is 0.906. 

 

Table 2. Factor structure, factor loadings and Cronbach's Alpha 

Factor Item Factor Cronbach's 
  Loading Alpha 

Competence 

I like statistics (affect). .821 

.914 

I use statistics in my everyday life (values). .767 
Statistics should be a required part of my professional .756 
Training (values).  
Statistics conclusions are rarely presented in everyday .758 
Life.  
I can learn statistics (values). .724 
I will understand statistics equations. .707 
Most people have to learn a new way of thinking to .702 
do statistics (difficulty)  
I plan to complete all of my statistics assignments .682 
(Effort)  
I plan to study hard for every statistics test (Effort) .598 

Values 

Statistics is worthy .852 

.907 

Statistics is useful to my typical professional .811 
Statistical thinking is applicable in my life outside my .791 
job  
I will have applications for statistics in my profession .753 
Statistics is relevant in my life .746 
  

Difficulty 

I will make a lot of math errors in statistics .822 

.816 

(Cognitive).  
I will find it difficult to understand statistical concepts .806 
(Cognitive).  
Statistics involves massive computations. .728 
Statistics is not a complicated subject .706 
Statistics formulas are easy to understand .691 

Interest 
I am interested in being able to communicate .812 

.878 Statistical information to others.  
I am interested in using statistics .807 
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Factor Item Factor Cronbach's 
  Loading Alpha 

I   am   interested   in   understanding   statistical  .779 
information  
I am interested in learning statistics .723 
Statistical skills will make me more employable .712 
(Value)  
I will enjoy taking statistics courses (affect) .692 

 

The term in the brackets indicates the components where the item belongs in Schau’s 

model. The items that were excluded include: 

1. I feel not intimidated when I have to do statistics problems (item 4). 

2. I will get frustrated going over statistics tests in class (item 15). 

3. I will be under stress during statistics class (item 18). 

4. I will enjoy taking statistics courses (item 19). 

5. I am scared by statistics (item 28). 

6. I will have trouble understanding statistics because of how I think (item 5). 

7. I will have no idea of what's going on in this statistics course (item 11). 

8. Statistics is a subject quickly learned by most people (item 22). 

9. Learning statistics requires a great deal of discipline (item 24).  

10. Statistics is highly technical (item 34). 

11. I plan to attend every statistics class session (item 27). 

 

From the new model with four components, students’ attitudes toward statistics were 

examined and the results are presented in Table 3. 

 

Table 3. Pre-service teachers’ attitudes according to the factors of the new model 

Components Gender N Mean 
Std. 

Deviation 
Std. 

Error 
t df 

Independent Effect 
T- test Size 

Overall Female 118 5.82 .7817 .07197 
    

Male 182 5.45 1.221 .09051 
Competence Overall 304 5.92 1.113 .06383 

3.438 289.611 .001 .012 Female 118 6.17 .699 .06438 

Male 182 5.77 1.297 .09616 
Values Overall 304 5.49 1.634 .09371 

2.971 292.722 .003 .010 Female 118 5.82 1.324 .12195 

Male 182 5.29 1.789 .13261 
Difficulty Overall 304 5.90 1.153 .06612 

2.978 297.230 .003 .010 Female 118 6.13 .807 .07437 

Male 182 5.76 1.315 .09751 

Interest Overall 304 4.85 1.299 .07450 

1.426 267.176 .115 .005 Female 118 4.98 1.220 .11240 

Male 182 4.77 1.348 .09994 

 

From Table 3, we can see that pre-service teachers have positive attitudes in all 

components of the new model with difficulty having the least positive while in other 

components, pre-service teachers’ attitudes is relatively the same. The positive attitudes for 
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these prospective teachers can be attributed to the fact that they have been learning statistics 

before. The independent sample t-test was used to evaluate if there is difference in attitudes 

among gender. The results indicate that there is a statistically significant difference in pre-

service teachers’ attitudes between females and male for competence, values and interest 

components. For the difficulty component, there is no statistically significance difference in 

attitudes between genders. However, female have slightly higher positive attitudes compared 

to men in all components. 

It was found in research that prospective teachers generally have positive attitudes toward 

statistics, with men tending to have more positive attitudes than women. In the educational 

context, it is important to understand how gender can influence attitudes toward statistics 

among prospective teachers. This research provides valuable insight into how factors such as 

gender can influence perceptions and attitudes towards certain subjects, such as statistics. This 

can help in the development of teacher education programs that are more inclusive and 

supportive for all prospective teachers, regardless of gender. In addition, this research also 

highlights the importance of curriculum revisions that integrate real-world applications of 

statistics and interactive teaching methods. By demonstrating the relevance and appeal of 

statistics education through a more interactive and applicable approach, teacher education 

programs can create a culture of appreciation and enthusiasm for statistics among prospective 

teachers. This research examines the attitudes of prospective elementary school teachers 

toward statistics using the attitude survey instrument towards statistics (SATS-36) adapted 

from Schlau. Since the model was designed for undergraduate students, this study first 

investigated the validity and reliability of the model using EFA in the Rwandan context for 

prospective primary school mathematics teachers. A modified model was obtained with 25 

items grouped into four factors. CFA validated the modified four-factor model and the model fit 

index thresholds indicated that the model could be considered acceptable. The four-factor 

model was obtained by many researchers Sebastien, (2020); Bardach and Klassen, (2020); 

Rodríguez-Hernández et al., (2020) who adapted the SATS to their respective areas, although 

some items may come from different components and components such as understanding 

attitudes, different knowledge and grasping power. The attitudes of prospective teachers were 

analyzed using a modified four-factor model. The results indicated that preservice teachers 

expressed positive attitudes toward statistics for all four factors of the new model. The results 

of this study are in line with other studies that found positive attitudes toward tolerance 

(García-Castro et al., 2020; Sokal et al., 2020). Gender effects were also tested and the results 

showed differences between boys and girls and girls on the four components. In contrast to 

other research Hommik & Luik, (2017) which shows that female students tend to have slightly 

smaller attitudes compared to boys, this research finds that female students have slightly 

positive attitudes towards all matter, four components of the modified model. 

The implication of this research is a better understanding of how gender disparities may 

influence attitudes toward statistics among prospective teachers. By recognizing these 

differences in attitudes, more inclusive and supportive learning approaches can be developed 

to ensure that all prospective teachers feel comfortable and motivated in studying statistics. In 

addition, this research also provides insight into the factors that influence attitudes toward 

statistics, which can serve as a basis for designing more effective training programs for 
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prospective teachers. However, this research also has limitations. One is the focus on teacher 

candidates from 7 specific TTCs, which may limit the generalizability of the findings to the 

teacher-candidate population as a whole. Additionally, the use of questionnaires as a data 

collection tool may not be able to capture the nuances and deeper context of attitudes toward 

statistics. Furthermore, this research does not explore cultural or social factors that may also 

influence attitudes toward statistics among prospective teachers. Therefore, further research 

involving more representative samples and using a qualitative approach could provide a more 

comprehensive understanding of the factors that influence attitudes toward statistics among 

prospective teachers. 

 

D. CONCLUSION AND SUGGESTIONS 

The study of gender disparities in prospective teachers' attitudes toward statistics in 

mathematics education shows that there are significant differences between male and female 

prospective teachers. Men showed slightly more positive attitudes toward statistics than 

women across various components. This highlights the importance of considering gender as an 

important factor in shaping attitudes toward statistics among prospective teachers. These 

findings emphasize the need for targeted interventions and strategies to address differences in 

attitudes toward statistics in gender-based teacher education programs. Based on the research 

results, several suggestions can be given to improve the attitudes of prospective teachers 

towards statistics in mathematics education. First, teacher education programs must adopt a 

gender-sensitive approach to address the gap in attitudes toward statistics. Providing 

additional support and resources tailored to the specific needs of male and female teacher 

candidates can help increase their engagement and interest in statistics. Additionally, 

professional development opportunities focused on increasing positive attitudes toward 

statistics should be offered to prospective teachers. These programs can take the form of 

workshops, seminars, and training sessions aimed at building confidence and competency in 

statistical concepts. Additionally, mentorship programs that pair pre-service teachers with 

experienced educators can provide valuable guidance and support in developing positive 

attitudes toward statistics. Additionally, curriculum revisions that integrate real-world 

applications of statistics and interactive teaching methods could increase the relevance and 

appeal of statistics education for prospective teachers. By making statistics more accessible and 

engaging, teacher education programs can foster a culture of appreciation and enthusiasm for 

statistics among prospective teachers. 

 

REFERENCES 

Ahmed, H. F., & Melad, M. B. (2022). A new numerical strategy for solving nonlinear singular Emden-
Fowler delay differential models with variable order. Mathematical Sciences, 17(4), 399–413. 
https://doi.org/10.1007/s40096-022-00459-z 

Ahn, P. H., Dexter, F., Fahy, B. G., & Van Swol, L. M. (2020). Demonstrability of analytics solutions and 
shared knowledge of statistics and operating room management improves expected performance 
of small teams in correctly solving problems and making good decisions. Perioperative Care and 
Operating Room Management, 19(November 2019), 100090.1-7. 
https://doi.org/10.1016/j.pcorm.2020.100090 

Alalwan, N., Cheng, L., Al-Samarraie, H., Yousef, R., Ibrahim Alzahrani, A., & Sarsam, S. M. (2020). 
Challenges and Prospects of Virtual Reality and Augmented Reality Utilization among Primary 



Loso Judijanto, Gender Disparities Impact on Pre-Service…  541 

 

 

School Teachers: A Developing Country Perspective. Studies in Educational Evaluation, 
66(September 2019), 100876.1-12. https://doi.org/10.1016/j.stueduc.2020.100876 

Backfisch, I., Lachner, A., Hische, C., Loose, F., & Scheiter, K. (2020). Professional knowledge or 
motivation? Investigating the role of teachers’ expertise on the quality of technology-enhanced 
lesson plans. Learning and Instruction, 66(March 2019), 101300.1-13. 
https://doi.org/10.1016/j.learninstruc.2019.101300 

Barber, S. J. (2020). The Applied Implications of Age-Based Stereotype Threat for Older Adults. Journal 
of Applied Research in Memory and Cognition, 9(3), 274–285. 
https://doi.org/10.1016/j.jarmac.2020.05.002 

Bardach, L., & Klassen, R. M. (2020). Smart teachers, successful students? A systematic review of the 
literature on teachers’ cognitive abilities and teacher effectiveness. Educational Research Review, 
30(June 2019), 100312.1-21. https://doi.org/10.1016/j.edurev.2020.100312 

Batanero, C., & Álvarez-Arroyo, R. (2023). Teaching and learning of probability. ZDM - Mathematics 
Education, 2(13 July 20203), 1-13. https://doi.org/10.1007/s11858-023-01511-5 

Berndt, M., Schmidt, F. M., Sailer, M., Fischer, F., Fischer, M. R., & Zottmann, J. M. (2021). Investigating 
statistical literacy and scientific reasoning & argumentation in medical-, social sciences-, and 
economics students. Learning and Individual Differences, 86(February 2021), 101963.1-9. 
https://doi.org/10.1016/j.lindif.2020.101963 

Bethell, G. (2016). Mathematics Education in Sub-Saharan Africa : Status, Challenges, and Opportunities. 
In Africa Mathematics Education in Sub-Saharan Africa (Issue June, pp. 1–212). 
https://openknowledge.worldbank.org/handle/10986/25289 

Chang, S. H., Shu, Y., Wang, C. L., Chen, M. Y., & Ho, W. S. (2020). Cyber-entrepreneurship as an innovative 
orientation: Does positive thinking moderate the relationship between cyber-entrepreneurial self-
efficacy and cyber-entrepreneurial intentions in Non-IT students? Computers in Human Behavior, 
107(January), 105975.1-8. https://doi.org/10.1016/j.chb.2019.03.039 

Cladera, M. (2021). Assessing the attitudes of economics students towards econometrics. International 
Review of Economics Education, 37(April), 100216.1-11. 
https://doi.org/10.1016/j.iree.2021.100216 

Dash, G., & Paul, J. (2021). CB-SEM vs PLS-SEM methods for research in social sciences and technology 
forecasting. Technological Forecasting and Social Change, 173(July 2021), 121092.1-11. 
https://doi.org/10.1016/j.techfore.2021.121092 

Dhlamini, Z. B., Chuene, K., Masha, K., & Kibirige, I. (2019). Exploring grade nine geometry spatial 
mathematical reasoning in the South African annual national assessment. Eurasia Journal of 
Mathematics, Science and Technology Education, 15(11), 1-11. 
https://doi.org/10.29333/ejmste/105481 

Dushimimana, J. C., & Uworwabayeho, A. (2020). Teacher Training College Student Performance in 
Statistics and Probability Exams in Rwanda. Rwandan Journal of Education, 5(1), 68–81. 
https://www.ajol.info/index.php/rje/article/view/202576 

Estrada, A., & Batanero, C. (2019). Prospective Primary School Teachers’ Attitudes towards Probability 
and its Teaching. International Electronic Journal of Mathematics Education, 15(1), 1–14. 
https://doi.org/10.29333/iejme/5941 

Filiz, M., Early, E., Thurston, A., & Miller, S. (2020a). Measuring and improving university students’ 
statistics self-concept: A systematic review. International Journal of Educational Research Open, 
1(October), 100020.1-16. https://doi.org/10.1016/j.ijedro.2020.100020 

Filiz, M., Early, E., Thurston, A., & Miller, S. (2020b). Measuring and improving university students’ 
statistics self-concept: A systematic review. International Journal of Educational Research Open, 
1(October 2020), 100020.1-16. https://doi.org/10.1016/j.ijedro.2020.100020 

Gao, W., Ping, S., & Liu, X. (2020). Gender differences in depression, anxiety, and stress among college 
students: A longitudinal study from China. Journal of Affective Disorders, 263(15 February 2020), 
292–300. https://doi.org/10.1016/j.jad.2019.11.121 

García-Castro, J. D., Rodríguez-Bailón, R., & Willis, G. B. (2020). Perceiving economic inequality in 
everyday life decreases tolerance to inequality. Journal of Experimental Social Psychology, 90(May), 
104019.1-10. https://doi.org/10.1016/j.jesp.2020.104019 

Groth, R., & Meletiou-Mavrotheris, M. (2018). Research on Statistics Teachers’ Cognitive and Affective 



542  |  JTAM (Jurnal Teori dan Aplikasi Matematika) | Vol. 8, No. 2, April 2024, pp. 532-543  

 

 

Characteristics. 2(10 December 2017), 327–355. https://doi.org/10.1007/978-3-319-66195-7_10 
Guillen-Gamez, F. D., Mayorga-Fernández, M. J., & Del Moral, M. T. (2020). Comparative research in the 

digital competence of the pre-service education teacher: Face-to-face vs blended education and 
gender. Journal of E-Learning and Knowledge Society, 16(3), 1–9. https://doi.org/10.20368/1971-
8829/1135214 

Hämäläinen, R., De Wever, B., Nissinen, K., & Cincinnato, S. (2019). What makes the difference – PIAAC 
as a resource for understanding the problem-solving skills of Europe’s higher-education adults. 
Computers and Education, 129(February 2019), 27–36. 
https://doi.org/10.1016/j.compedu.2018.10.013 

Hommik, C., & Luik, P. (2017). Adapting the survey of attitudes towards statistics (Sats-36) for estonian 
secondary school students. Statistics Education Research Journal, 16(1), 228–239. 
https://doi.org/10.52041/serj.v16i1.229 

Huang, S. Y., Kuo, Y. H., & Chen, H. C. (2020). Applying digital escape rooms infused with science teaching 
in elementary school: Learning performance, learning motivation, and problem-solving ability. 
Thinking Skills and Creativity, 37(129), 100681.1-17. https://doi.org/10.1016/j.tsc.2020.100681 

Huang, X., Mayer, R. E., & Usher, E. L. (2020). Better together: Effects of four self-efficacy-building 
strategies on online statistical learning. Contemporary Educational Psychology, 63(October 2020), 
101924.1-50. https://doi.org/10.1016/j.cedpsych.2020.101924 

Huh, S. (2020). Reflections as 2020 comes to an end: The editing and educational environment during 
the COVID-19 pandemic, the power of Scopus and Web of Science in scholarly publishing, journal 
statistics, and appreciation to reviewers and volunteers. Journal of Educational Evaluation for 
Health Professions, 17(30 December 2020), 1–7. https://doi.org/10.3352/JEEHP.2020.17.44 

Keng, S. H. (2020). Gender bias and statistical discrimination against female instructors in student 
evaluations of teaching. Labour Economics, 66(July 2020), 1-12. 
https://doi.org/10.1016/j.labeco.2020.101889 

Kline, S. J. (2009). An overview of innovation. In Studies on Science and the Innovation Process (pp. 173–
204). https://doi.org/10.1142/9789814273596_0009 

Kucuk, S., & Sisman, B. (2020). Students’ attitudes towards robotics and STEM: Differences based on 
gender and robotics experience. International Journal of Child-Computer Interaction, 23–24(June 
2020), 100167.1-8. https://doi.org/10.1016/j.ijcci.2020.100167 

Legesse, M., Luneta, K., & Ejigu, T. (2020). Analyzing the effects of mathematical discourse-based 
instruction on eleventh-grade students’ procedural and conceptual understanding of probability 
and statistics. Studies in Educational Evaluation, 67(January 2020), 100918.1-7. 
https://doi.org/10.1016/j.stueduc.2020.100918 

Lin, J. W., Yen, M. H., Liang, J. C., Chiu, M. H., & Guo, C. J. (2016). Examining the factors that influence 
students’ science learning processes and their learning outcomes: 30 years of conceptual change 
research. Eurasia Journal of Mathematics, Science and Technology Education, 12(9), 2617–2646. 
https://doi.org/10.12973/eurasia.2016.000600a 

Lu, H. F. (2023). Statistical learning in sports education: A case study on improving quantitative analysis 
skills through project-based learning. Journal of Hospitality, Leisure, Sport and Tourism Education, 
32(January 2023), 100417. 1-13. https://doi.org/10.1016/j.jhlste.2023.100417 

Madaki, A. A. (2021). Mathematics Education in Sub-Saharan Africa Status , Challenges , and 
Opportunities Abubakar Abdullahi Madaki. African Scholars Journal of Contemporary Education 
Research, 23(8), 203–218. 

Male, H., & Lumbantoruan, J. H. (2021). Students ’ Perceptions and Attitudes Towards Statistics. Atlantis 
Press, 560(Acbleti 2020), 507–513. 
https://doi.org/https://doi.org/10.2991/assehr.k.210615.095 

Nja, C. O., Orim, R. E., Neji, H. A., Ukwetang, J. O., Uwe, U. E., & Ideba, M. A. (2022). Students’ attitude and 
academic achievement in a flipped classroom. Heliyon, 8(1), 4640–4646. 
https://doi.org/10.1016/j.heliyon.2022.e08792 

Oluoch, S., Lal, P., Susaeta, A., & Vedwan, N. (2020). Assessment of public awareness, acceptance and 
attitudes towards renewable energy in Kenya. Scientific African, 9(September 2020), e00512.1-13. 
https://doi.org/10.1016/j.sciaf.2020.e00512 

Patricia Aguilera-Hermida, A. (2020). College students’ use and acceptance of emergency online learning 



Loso Judijanto, Gender Disparities Impact on Pre-Service…  543 

 

 

due to COVID-19. International Journal of Educational Research Open, 1(September 2020), 
100011.1-34. https://doi.org/10.1016/j.ijedro.2020.100011 

Rodríguez-Hernández, C. F., Cascallar, E., & Kyndt, E. (2020). Socio-economic status and academic 
performance in higher education: A systematic review. Educational Research Review, 29(February 
2020), 100305.1-75. https://doi.org/10.1016/j.edurev.2019.100305 

Sáez-López, J. M., Cózar-Gutiérrez, R., González-Calero, J. A., & Carrasco, C. J. G. (2020). Augmented reality 
in higher education: An evaluation program in initial teacher training. Education Sciences, 10(2), 1–
12. https://doi.org/10.3390/educsci10020026 

Sahin, D., & Yilmaz, R. M. (2020). The effect of Augmented Reality Technology on middle school students’ 
achievements and attitudes towards science education. Computers and Education, 144(January 
2020), 103710.1-24. https://doi.org/10.1016/j.compedu.2019.103710 

Sebastien, L. (2020). The power of place in understanding place attachments and meanings. Geoforum, 
108(November 2020), 204–216. https://doi.org/10.1016/j.geoforum.2019.11.001 

Silvola, A., Näykki, P., Kaveri, A., & Muukkonen, H. (2021). Expectations for supporting student 
engagement with learning analytics: An academic path perspective. Computers and Education, 
168(July 2021), 1-12. https://doi.org/10.1016/j.compedu.2021.104192 

Sokal, L., Trudel, L. E., & Babb, J. (2020). Canadian teachers’ attitudes toward change, efficacy, and 
burnout during the COVID-19 pandemic. International Journal of Educational Research Open, 
1(September), 100016.1-8. https://doi.org/10.1016/j.ijedro.2020.100016 

Suhaini, M. (2020). Factors Influencing Student Achievement: A Systematic Review. International 
Journal of Psychosocial Rehabilitation, 24(5), 550–560. 
https://doi.org/10.37200/ijpr/v24i5/pr201720 

Tatto, M. T., Rodriguez, M. C., & Reckase, M. (2020). Early career mathematics teachers: Concepts, 
methods, and strategies for comparative international research. Teaching and Teacher Education, 
96(November 2020), 103118.1-18. https://doi.org/10.1016/j.tate.2020.103118 

Udin Supriadi, Tedi Supriyadi, Aam Abdussalam, A. A. R. (2020). A Decade of Value Education Model: A 
Bibliometric Study of Scopus Database in 2011-2020. European Journal of Educational Research, 
11(1), 557–571. https://doi.org/https://doi.org/10.12973/eu-jer.11.1.557 

Uğurlu, F., Yıldız, S., Boran, M., Uğurlu, Ö., & Wang, J. (2020). Analysis of fishing vessel accidents with 
Bayesian network and Chi-square methods. Ocean Engineering, 198(August 2019), 1-13. 
https://doi.org/10.1016/j.oceaneng.2020.106956 

Uttl, B., White, C. A., & Gonzalez, D. W. (2017). Meta-analysis of faculty’s teaching effectiveness: Student 
evaluation of teaching ratings and student learning are not related. Studies in Educational 
Evaluation, 54(September 2017), 22–42. https://doi.org/10.1016/j.stueduc.2016.08.007 

Valtonen, T., Hoang, N., Sointu, E., Näykki, P., Virtanen, A., Pöysä-Tarhonen, J., Häkkinen, P., Järvelä, S., 
Mäkitalo, K., & Kukkonen, J. (2021). How pre-service teachers perceive their 21st-century skills 
and dispositions: A longitudinal perspective. Computers in Human Behavior, 116(March 2021), 
106643.1-9. https://doi.org/10.1016/j.chb.2020.106643 

Wakhata, R., Mutarutinya, V., & Balimuttajjo, S. (2023). Dataset on the relationship between students’ 
attitude towards, and performance in mathematics word problems, mediated by active learning 
heuristic problem-solving approach. Data in Brief, 48(June 2023), 109055.1-8. 
https://doi.org/10.1016/j.dib.2023.109055 

Yi, M., Flores, R., & Wang, J. (2020). Examining the influence of van Hiele theory-based instructional 
activities on elementary preservice teachers’ geometry knowledge for teaching 2-D shapes. 
Teaching and Teacher Education, 91(May 2020), 103038.1-12. 
https://doi.org/10.1016/j.tate.2020.103038 

Yu, Z., & Deng, X. (2022). A Meta-Analysis of Gender Differences in e-Learners’ Self-Efficacy, Satisfaction, 
Motivation, Attitude, and Performance Across the World. Frontiers in Psychology, 13(May), 1–14. 
https://doi.org/10.3389/fpsyg.2022.897327 

 


