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ABSTRACT 

Women artisans in rural areas face persistent barriers in accessing education and achieving economic 
empowerment, particularly when their livelihoods rely on sustaining fragile cultural heritage traditions. 
This study developed and piloted the SILFA Model Approach for Women Artisans’ Education and 
Empowerment, integrating Karawo cultural heritage into non-formal learning. The model aims to 
provide a culturally grounded learning framework that enhances skills, knowledge, and socio-economic 
agency while preserving heritage identity. Employing a Research and Development design guided by the 
ADDIE model (Analysis, Design, Development, Implementation, and Evaluation), the research involved 
thirty women artisans in Pongongaila Village, Gorontalo, Indonesia, with ten participating in a small-
group pilot implementation. Quantitative data from pre- and post-tests were analyzed using descriptive 
statistics, while qualitative data from focus group discussions, reflections, and observations were 
interpreted through thematic analysis. Results showed a substantial improvement in knowledge and 
skills, with mean scores increasing from 47.4 to 80.4. Participants also reported heightened confidence, 
creativity in developing new Karawo motifs, adoption of digital marketing, and motivation to establish 
cooperative groups. Conceptually, the SILFA Model contributes to theories of women’s empowerment 
and culture-based education by operationalizing sustainability, interactivity, and identity-preserving 
principles within a participatory non-formal learning context. As a validated pilot framework, it 
demonstrates how embedding cultural heritage in non-formal education can simultaneously revitalize 
Karawo traditions and strengthen women’s educational and economic empowerment in rural 
communities. 

Keywords: SILFA Model Approach; Women Artisans; Karawo Cultural Heritage Non-Formal Learning; 
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1. INTRODUCTION  

The empowerment of women through education and economic participation has emerged as 

one of the most pressing global development priorities, particularly in rural contexts where 

systemic inequalities intersect with cultural, social, and structural barriers. Women artisans in 
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such settings often face marginalization due to entrenched gender norms, economic dependency, 

and limited access to training and resources. Non-formal education has been widely recognized 

as a critical pathway to address these gaps, providing flexible and contextually appropriate 

avenues for skill development, capacity building, and economic independence (Fitriana & 

Nurhayati, 2024; Kicherova et al., 2022). In this regard, rural artisan communities where craft 

production not only sustains livelihoods but also embodies cultural identity constitute a unique 

site for intervention. As the literature suggests, integrating heritage practices with educational 

and empowerment programs holds the potential to simultaneously preserve cultural identity and 

foster socio-economic transformation (Avendano-Rito et al., 2024; Nurhayati et al., 2025). 

Despite these opportunities, multiple challenges remain. Women artisans often find 

themselves excluded from mainstream empowerment programs due to socio-cultural 

expectations that prioritize domestic roles over entrepreneurial or educational pursuits 

(Mumbire, 2024). Financial limitations, lack of infrastructure, and inadequate educational 

preparation further constrain their capacity to engage in non-formal learning initiatives (Hajiyeva 

et al., 2025; Nurhayati et al., 2023). Within these structural disadvantages, cultural heritage crafts 

such as embroidery, weaving, and appliqué once sources of community prestige and economic 

resilience are increasingly threatened by commodification, market instability, and generational 

disinterest (Thounaojam & Ojha, 2025). These dynamics necessitate innovative empowerment 

models that not only deliver skills and knowledge but also protect, preserve, and elevate heritage 

traditions as viable sources of sustainable development. 

The central research problem addressed in this study is the absence of an integrated, 

culturally rooted non-formal education framework capable of addressing the intersecting 

challenges rural women artisans face. Existing empowerment programs often operate in silos, 

emphasizing either entrepreneurial skill-building or cultural preservation, but rarely combining 

the two into a coherent pedagogical approach. This fragmentation limits impact, as artisans 

require not only technical expertise but also socio-cultural recognition, collective support, and 

long-term sustainability strategies. General solutions proposed in the literature include policy 

support, financial inclusion, and digital literacy initiatives (Gupta et al., 2025; Iis et al., 2025; 

Subramani et al., 2025). However, these strategies remain insufficient if detached from the 

cultural contexts in which artisans live and create. Without deliberate integration of cultural 

heritage into empowerment frameworks, interventions risk being externally imposed, poorly 

contextualized, and ultimately unsustainable (Nurhayati et al., 2024; Ordoñez et al., 2024). 

Scholars have highlighted several pathways that could address this gap. Collective 

organization, particularly through women’s self-help groups and cooperatives, has been effective 

in overcoming socio-cultural and financial barriers, while also fostering solidarity and leadership 

(Nursanti & Nurhayati, 2024; Semkunde et al., 2022). Similarly, digital platforms offer new 

opportunities for artisans to access markets, financial services, and skill development, thereby 

extending the reach of traditional crafts into global value chains (Musa et al., 2022; Nurhayati et 

al., 2020; Patel et al., 2018). Policy interventions in India and other contexts further demonstrate 

that targeted institutional support can significantly enhance women’s participation in 

entrepreneurial ecosystems (Gupta et al., 2025). These examples underscore the importance of 

multi-dimensional strategies that combine economic, social, and cultural dimensions in 

promoting empowerment. 

Within this landscape, the integration of cultural heritage into empowerment and livelihood 

programs has emerged as a particularly promising strategy. Research across regions 

demonstrates that heritage-based crafts can yield substantial economic and social benefits. The 
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embroidery of tehuana costumes in Oaxaca and the Khatwa appliqué in Bihar are notable 

examples where traditional textiles have become not only sources of financial independence but 

also vehicles for enhancing women’s community status and identity (Avendano-Rito et al., 2024). 

In Indonesia, textile-based entrepreneurship has been shown to increase women’s incomes by 

more than seven percent within three years, while cultural tourism initiatives in China further 

illustrate how heritage crafts can diversify women’s livelihoods (Aryandari et al., 2025; Su et al., 

2023). Such findings provide evidence that when empowerment initiatives are rooted in cultural 

identity, they can simultaneously advance economic resilience and social transformation. 

Beyond economic outcomes, cultural heritage crafts have also been linked to social and 

psychological empowerment. Studies from Ethiopia, Peru, and Israel reveal that engagement in 

traditional textile practices enhances women’s confidence, social standing, and sense of identity 

(Getachew et al., 2025). These intangible benefits are critical, as they reinforce women’s agency 

and collective voice, thereby enabling more durable empowerment outcomes. Nevertheless, 

challenges persist, including material shortages, digital divides, and socio-cultural stereotypes 

that undermine artisans’ full participation (Ashalatha & Devadiga, 2024; Taufikin et al., 2025). 

Addressing these barriers requires systematic frameworks that integrate empowerment 

principles with participatory, identity-preserving practices. 

Theoretical frameworks in community-based and non-formal education provide valuable 

guidance for designing such interventions. Freire’s pedagogy, Arnstein’s Ladder of Participation, 

and ecological-psychopolitical models emphasize empowerment, participation, and collaboration 

as central to sustainable transformation (Zhang & Perkins, 2023). Service-learning and 

experiential education frameworks further highlight the importance of interactivity and context-

specificity in fostering meaningful engagement (Sarah & Nurhayati, 2024; Taufikin et al., 2025). 

In Indonesia and elsewhere, non-formal education has demonstrated its potential to enhance 

equality, community development, and economic resilience (Shofwan, 2019; Yasri et al., 2025). 

Yet despite these insights, there remains a striking gap in the application of these frameworks to 

the empowerment of women artisans through cultural heritage integration. 

In parallel, the ADDIE instructional design model offers a robust methodology for 

systematically developing and evaluating training modules. Widely used in adult education and 

professional development, ADDIE provides a structured process of analysis, design, development, 

implementation, and evaluation that ensures both pedagogical rigor and contextual relevance 

(Patel et al., 2018). Its adaptability has been demonstrated in contexts ranging from digital 

learning to agricultural training, with inclusive adaptations enhancing its cultural sensitivity 

(Asilo et al., 2024). For empowerment initiatives, ADDIE’s strength lies in its iterative nature, 

allowing continuous refinement based on learner feedback and contextual needs (McMonigle et 

al., 2024). Despite its widespread use, however, few studies have applied ADDIE to the 

development of cultural heritage-based empowerment programs for rural women artisans, 

representing a clear research gap. 

Taken together, the literature reveals persistent shortcomings in current empowerment 

research and practice. Many models fall short in ensuring sustainability, often emphasizing 

individual rather than collective empowerment and neglecting structural dimensions such as 

community institutions and cultural identity (Vasishta & Singla, 2025). Interactive, participatory 

approaches remain underutilized, resulting in top-down interventions with limited local 

ownership (Röger-Offergeld et al., 2023). Identity-preserving principles are frequently 

overlooked, diminishing the cultural resonance and long-term impact of empowerment programs 

(Mitroi et al., 2016). Measurement practices further compound these limitations, with weak 
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operationalization and narrow frameworks that fail to capture the multidimensionality of 

empowerment (Desai et al., 2022). 

Building upon these gaps, the present study introduces a novel theoretical and practical 

contribution through the development and pilot validation of the SILFA Model Approach for 

women artisans’ education and empowerment. Conceptually, the SILFA framework advances 

theories of women’s empowerment and culture-based education by demonstrating how 

empowerment can be operationalized through the integration of sustainability, interactivity, and 

identity-preserving principles within non-formal learning. Specifically, it bridges the divide 

between pedagogical design and cultural revitalization by positioning Karawo embroidery, a 

cultural heritage of Gorontalo, Indonesia, as a transformative educational medium that nurtures 

agency and socio-cultural resilience. Guided by the ADDIE instructional design model, the study 

employed an R&D approach to design, validate, and pilot-test this model, focusing on its feasibility 

and contextual relevance for rural artisans. The research was guided by four objectives: to identify 

the learning needs of Karawo artisans, to design a SILFA-based non-formal education module, to 

validate it through expert review, and to evaluate its preliminary implementation in a small-group 

pilot. The theoretical significance of this study lies in demonstrating how culturally grounded, 

participatory education frameworks can sustain traditional crafts while strengthening women’s 

empowerment through non-formal learning. In doing so, it supports the preservation of Karawo 

cultural heritage as a living educational and economic resource for rural development (Mariappen, 

2022; Nurhayati & Judijanto, 2025). 

 

2. METHODS 

This study employed a Research and Development (R&D) design guided by the ADDIE 

instructional design model (Analysis, Design, Development, Implementation, and 

Evaluation)(Nurhayati et al., 2025). The methodological approach was conceptually aligned with 

the study’s theoretical underpinnings Freire’s participatory pedagogy, Arnstein’s Ladder of 

Participation, and ecological-psychopolitical models which emphasize empowerment, 

collaboration, and contextual learning. The ADDIE model operationalized these theoretical 

principles by structuring each phase to ensure sustainability, interactivity, and identity 

preservation, reflecting the core tenets of the SILFA framework. The R&D design was chosen 

because the central aim of the research was not only to investigate existing challenges but also to 

develop, validate, and evaluate a new instructional product the SILFA Model Approach for women 

artisans’ empowerment through non-formal learning. Unlike purely descriptive or experimental 

designs, R&D provides a systematic framework for producing an educational module that can be 

iteratively refined through expert validation and field testing. The ADDIE model, widely 

recognized in instructional design and adult learning contexts (Patel et al., 2018), ensured that the 

training module was grounded in learners’ needs, pedagogically coherent, and subjected to 

rigorous evaluation. This design was therefore appropriate for addressing the research questions, 

which sought to determine how an integrated cultural-heritage-based non-formal learning model 

could be conceptualized, validated, and assessed for its effectiveness in empowering rural women 

artisans. 

The study focused on women artisans in Pongongaila Village, Gorontalo, Indonesia, who are 

engaged in the traditional embroidery craft of Karawo. Sampling was conducted in two stages. 

First, 30 women artisans were recruited to participate in the needs analysis phase. Participants 

ranged in age from 24 to 56 years, with an average of 10 years of experience in Karawo production. 

All were housewives with elementary-level formal education and part-time involvement in 
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embroidery production.  This purposive sampling was chosen because the participants directly 

represented the intended beneficiaries of the intervention rural women artisans whose 

livelihoods depend on sustaining cultural heritage crafts. In the second stage, a small group 

implementation trial was conducted with 10 artisans selected from the initial cohort. Selection 

criteria for this subsample included (1) willingness to participate fully in the two-day training, (2) 

basic literacy skills, and (3) representation of diverse skill levels from novice to expert artisans to 

ensure balanced perspectives. This subsample was chosen to represent varying levels of skill and 

experience in Karawo production, ensuring diversity within the trial group. The purposive 

approach was justified because the research sought to generate insights from those most directly 

affected by the intervention, rather than producing statistically generalizable results. The focus 

was on developing and refining a context-specific model, which is consistent with R&D 

methodologies. 

Data collection was carried out in four main stages aligned with the ADDIE cycle. (1) Needs 

Analysis: Data were gathered through structured interviews, focus group discussions, and direct 

observation of artisans’ practices. These methods provided insights into socio-economic 

challenges, skill gaps, and aspirations related to Karawo embroidery; (2) Expert Validation: To 

establish the accuracy and relevance of the training module, validation sheets were completed by 

three independent experts in empowerment, training, and language. Each expert reviewed Draft 

1 of the module and provided feedback on content accuracy, clarity, language appropriateness, 

and practical feasibility; (3) Implementation Trial: The small group trial was conducted over two 

days, consisting of five sessions (opening, enabling, empowering, protecting, and evaluation). Data 

were collected through pre-test and post-test assessments (20 multiple-choice items measuring 

knowledge, skills, and attitudes), direct observation during training, and reflective discussions 

with participants at the conclusion of the sessions; and (4) Supplementary Instruments: 

Additional tools included participant worksheets, portfolios of embroidery products created 

during the training, and digital records of simulation exercises in financial management and 

digital marketing. This multimethod approach ensured triangulation of data, allowing the 

research to capture both quantitative learning outcomes and qualitative reflections on 

empowerment experiences. Quantitative data from the pre-test and post-test were analyzed using 

descriptive statistics to calculate means, percentages, and improvement scores. In addition, 

qualitative data from interviews, observations, and reflections were systematically analyzed 

through thematic coding following Braun & Clarke’s (2006) six-step framework familiarization, 

initial coding, theme generation, review, definition, and reporting. Integration of both data types 

was achieved through a mixed-method interpretation matrix that linked numerical improvement 

with emergent empowerment themes, strengthening construct validity and interpretive 

robustness. Combining statistical and thematic analyses provided a holistic understanding of how 

the module influenced both cognitive and socio-emotional dimensions of empowerment. 

Several measures were taken to ensure the validity and reliability of the study. Content 

validity was secured through expert validation, where three specialists independently reviewed 

the module. Their feedback confirmed that the content aligned with learning objectives and was 

appropriate for the target audience, with only minor revisions required. Reliability was addressed 

by standardizing the pre-test and post-test instruments, piloting the items before use, and 

ensuring consistency in scoring procedures. In addition, methodological triangulation was 

complemented by data triangulation (multiple participants and instruments) and theoretical 

triangulation (linking results to empowerment and learning theories), ensuring conceptual 

coherence between the SILFA model and its empirical testing. Triangulation of data 
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sourcesquantitative assessments, observations, and participant reflections helped strengthen 

internal validity by reducing the likelihood of bias from any single method.  

The study adhered to standard ethical principles in educational research. Prior to 

participation, all women artisans were informed of the study’s purpose, procedures, and expected 

outcomes, and informed consent was obtained verbally and in writing. Participation was 

voluntary, with the option to withdraw at any time without penalty. Confidentiality was ensured 

by anonymizing participant names in data records and publications. To enhance clarity and visual 

comprehension, a research process flowchart illustrating the ADDIE stages and corresponding 

SILFA activities was added (Figure 1). This figure summarizes the sequential and iterative nature 

of the research design. 

 
Figure 1. Research Process Flowchart 

 

3. RESULT AND DISCUSSION 

3.1 Analysis Phase 

The first stage of the ADDIE framework involved a comprehensive needs analysis, which was 

critical in diagnosing the socio-economic, cultural, and educational challenges faced by women 

artisans in Pongongaila Village. This phase combined surveys, interviews, focus group discussions, 

and direct observation, ensuring triangulation of data and context-sensitive insights. The results 

confirmed that women artisans were situated within a highly constrained environment. Many 

participants were housewives with limited formal education, restricting their ability to fully 

engage in formal entrepreneurship training. While this reflects global patterns (Albaddawi, 2024), 

the emphasis in this study rests on the unique socio-cultural setting of Gorontalo, where Karawo 

embroidery constitutes both economic livelihood and cultural expression. Most respondents 

reported financial exclusion, absence of market literacy, and a lack of legal awareness. These 

localized findings underline the SILFA principle of Sustainability, as artisans sought livelihood 

continuity grounded in heritage rather than dependency on external markets. 

Cultural contexts further shaped training needs. Participants consistently emphasized that 

Karawo embroidery was more than an economic activity; it was a cultural identity marker and an 

intergenerational practice that signified local pride. In the local context, this finding illustrates the 

SILFA element of Interactivity, as artisans conceptualized learning as a shared social activity 

connecting generations and preserving cultural pride, Karawo’s significance underlined the 

necessity of integrating heritage into any empowerment intervention. Yet artisans also 

acknowledged generational disinterest among younger women, reflecting global concerns about 

the commodification and decline of indigenous textiles (Ramkumar & Dias, 2023). 
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Socio-economic pressures emerged strongly in interviews. Participants described their 

dependence on irregular household income, lack of bargaining power against middlemen, and 

weak collective organization. These challenges reflected systemic patterns of rural economic 

dependency, reinforcing the SILFA dimensions of Learning and Aspiration, where training was 

perceived as a vehicle for both knowledge acquisition and future-oriented self-improvement. The 

women expressed strong motivation for training, consistent with Nigerian apprenticeship studies 

that showed economic aspirations as a driver of participation (Adah et al., 2025). The analysis 

phase revealed that the artisans’ training needs were shaped by both cultural heritage and socio-

economic vulnerability. This duality between vulnerability and resilience directly informed the 

theoretical mechanism of empowerment within the SILFA framework linking experiential 

learning to social agency transformation. 

 

3.2 Design Phase 

Based on the needs assessment, a Draft 1 training module was designed, following ADDIE’s 

structured instructional design process. The module incorporated seven chapters, structured 

across a two-day training program with five key sessions: (1) opening and orientation, (2) 

enabling (critical awareness and potential mapping), (3) empowering (technical and 

entrepreneurial strengthening), (4) protecting (institutional and legal safeguarding), and (5) 

evaluation. The design principles were guided by best practices in instructional design, 

particularly the ADDIE model (Asilo et al., 2024). The theoretical grounding of this phase lies in 

the integration of participatory and transformative learning concepts, in which empowerment 

emerges through dialogue, reflection, and shared problem-solving core aspects of Freirean 

pedagogy operationalized within the SILFA structure. Clear learning outcomes were articulated, 

including the development of new embroidery motifs, improved knowledge of financial 

management, adoption of digital marketing practices, and awareness of cooperative and legal 

structures. 

Complementary frameworks were integrated to ensure inclusivity and accessibility. 

Universal Design for Learning (UDL) principles Lee & Griffin (2021) informed the creation of 

multiple means of engagement, including visual aids, practice worksheets, and interactive 

discussions. Non-linear instructional elements enabled participants with diverse educational 

backgrounds to revisit key concepts. Furthermore, participatory and experiential approaches 

were emphasized, aligning with evidence that interactive strategies and real-world practice 

enhance empowerment (Kosmawan & Nurhayati, 2025; Rohaeni & Nurhayati, 2025). The design 

phase operationalized the SILFA model’s Learning and Fun principles, emphasizing enjoyment 

and creativity as mechanisms of self-efficacy and identity preservation. In practice, the design 

emphasized participatory learning, where artisans co-created outputs rather than passively 

receiving information. Simulations of business management, role-plays in digital promotion, and 

collaborative design of embroidery motifs ensured active involvement. These methods mirrored 

best practices identified in South African empowerment incubators and participatory adult 

education models (Karwati & Nurhayati, 2024; Nurhayati, Tersta, et al., 2024). Thus, the design 

phase produced a comprehensive empowerment curriculum that integrated cultural heritage 

with entrepreneurial and digital competencies, framed by SILFA’s principles of sustainability, 

engagement, and aspiration. 
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3.3 Development Phase (Validation) 

Following the initial design, the Draft 1 module was subjected to expert validation by three 

independent specialists in the fields of empowerment, training, and language. This validation 

ensured both content validity and practical usability. The experts confirmed that the module 

content was highly relevant and culturally appropriate, requiring only minor revisions. 

Specifically, the empowerment expert emphasized the need to adjust language for accessibility to 

housewives with minimal formal education. The training expert recommended clearer facilitator 

criteria and expanded guidelines on session delivery, while the language expert advised on 

correcting minor grammatical inconsistencies. This phase strengthened the Sustainability and 

Learning dimensions of the SILFA model by reinforcing linguistic inclusivity and contextual clarity 

as foundations for continuous community-based learning.  The validation process aligns with best 

practices in R&D module development, where structured expert judgment and competence 

indices are essential for ensuring reliability (Gutiérrez-Castillo et al., 2023). Furthermore, 

iterative refinement based on expert feedback follows international models of module validation, 

where Aiken’s V coefficient or equivalent standards are applied to confirm validity prior to pilot 

testing (Pilendia & Amalia, 2020).  The outcome of this phase was Draft 2 of the module, which 

incorporated expert recommendations while retaining the SILFA and ADDIE foundations. The 

validation not only enhanced credibility but also improved the usability and accessibility of the 

module, ensuring that it was aligned with participants’ literacy levels and cultural realities. 

 

3.4 Implementation Phase 

The implementation phase involved piloting the validated module with a small group of 10 

artisans from Pongongaila Village, conducted over two days in August 2025. Each day consisted 

of multiple sessions that sequentially addressed enabling, empowering, and protecting 

dimensions of empowerment. The learning process reflected SILFA’s Fun and Aspirational 

components, where interactive practice fostered confidence and creativity, transforming passive 

learning into active co-construction. The training methods included interactive lectures, group 

discussions, hands-on embroidery practice, business management simulations, and digital 

promotion exercises. Media used included printed modules, presentation slides, Karawo 

materials, and smartphones for digital marketing. These approaches aligned with global best 

practices, where participatory learning, technical training, and continuous mentorship are 

essential for empowerment (Musa et al., 2025). The artisans demonstrated strong engagement 

and enthusiasm throughout. During the enabling session, participants reflected on the economic 

significance of Karawo and articulated personal goals. In the empowering session, they 

successfully created new motif variations, practiced bookkeeping, and simulated pricing 

strategies. In the protecting session, discussions emphasized the necessity of cooperative 

structures and the benefits of legal registration (NIB/UMKM). These experiences provided 

practical evidence of learning transformation as theorized in empowerment literature where 

reflective practice and collaborative dialogue shift self-perception from dependency to agency. 

These results mirrored findings from Zanzibar’s handicraft project and South African workshops, 

which highlighted the importance of linking technical skills with business management for 

sustainable empowerment (Arko-Achemfuor & Cheng, 2019). Moreover, the artisans’ increased 

interest in digital marketing resonated with evidence from Indonesia and Peru, where digital 

literacy expanded market opportunities (Nurhayati, Indah, et al., 2025; Nurhayati, Munggarani et 

al., 2025; Nurhayati, Nurjaman et al., 2024; Suryani et al., 2025). 

 



 Silfana Abdul, SILFA Model Approach...    305 

 

3.5 Evaluation Phase 

To assess effectiveness, pre-test and post-test instruments consisting of 20 items were 

administered. The average pre-test score was 47.4, while the average post-test score reached 80.4, 

indicating an average gain of 33 points. This quantifiable progress reflects the internal coherence 

of the SILFA model, as the learning outcomes aligned with its core mechanisms of iterative 

reflection and experiential practice. This improvement demonstrated a substantial enhancement 

in knowledge, technical capacity, and awareness within just two days of training. The findings 

confirm the value of pretest posttest designs in empowerment contexts, as also evidenced in 

health and social interventions for women across diverse settings (Khademi & Kaveh, 2025).  

Qualitative reflections further reinforced these results. Participants reported increased self-

confidence, collective motivation, and recognition of Karawo as an economic asset. Some 

articulated plans to establish a cooperative group, echoing the importance of collective action 

highlighted in global empowerment literature (Semkunde et al., 2022). Artisans also emphasized 

the value of digital marketing training, noting its potential to expand their reach beyond local 

markets, consistent with findings in Kashida crafts and Indonesian MSMEs (Nurhayati, Judijanto 

et al., 2025; Nurmawati et al., 2021; Rahmawan & Nurhayati, 2025). The evaluation thus 

confirmed that the SILFA module effectively enhanced three critical empowerment dimensions: 

(1) Enabling – increasing awareness of personal and collective potential; (2) Empowering – 

building technical, managerial, and digital skills; (3) Protecting – fostering legal literacy and 

institutional safeguarding. 

The overall results demonstrate that the SILFA Model Approach, developed through the 

ADDIE framework, successfully integrates cultural heritage into non-formal education for women 

artisans. The empirical evidence shows measurable improvements in knowledge and skills, as 

well as qualitative transformations in attitudes, confidence, and collective aspirations. These 

findings align with global studies emphasizing the multidimensional benefits of cultural heritage 

integration in empowerment programs (Jiawei & Sangiamvibool, 2025). They also confirm that 

participatory, interactive, and sustainability-oriented approaches can overcome structural 

barriers, providing a replicable and scalable model for women’s empowerment in similar cultural 

contexts. 

 

4. CONCLUSION 

This study addressed the challenge of designing non-formal educational interventions that 

enhance women’s socio-economic agency while preserving cultural heritage. Focusing on Karawo 

artisans in Pongongaila Village, the research developed and piloted the SILFA Model Approach, a 

framework structured through ADDIE and based on the principles of Sustainability, Interactivity, 

Learning, Fun, and Aspiration. Empirical findings showed significant improvement in artisans’ 

knowledge, confidence, and creative capacity, confirming the model’s effectiveness in linking 

empowerment with heritage-based learning. Theoretically, the SILFA Model contributes to the 

frameworks of women’s empowerment and culture-based education by operationalizing 

participatory and transformative learning as mechanisms of agency building and identity 

preservation. Practically, the model demonstrates how cultural crafts can serve as adaptive tools 

for sustainable livelihood and collective organization. This integration of pedagogy, culture, and 

empowerment adds conceptual depth to existing empowerment theories. While this study 

provides a strong pilot validation, its scope was limited to a small group and short implementation 

period, restricting generalizability. Future research should employ longitudinal and multi-

regional studies to test scalability and sustained impact. Policy makers and educators are 
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encouraged to integrate the SILFA framework into rural empowerment and heritage programs to 

reinforce women’s education and cultural continuity. Ultimately, the SILFA model underscores 

that empowerment and heritage preservation are mutually reinforcing processes essential for 

rural resilience and sustainable development. 
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