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ABSTRACT 

Motivational regulation and behavioral engagement influence academic reading in EFL higher education, 
yet many students struggle to stay motivated and actively involved in demanding tasks. Prior research 
has often treated these constructs separately and relied on self-report data, so we still know little about 
how students regulate their motivation in practice or how this connects to their observable engagement. 
This study aims to examine how motivational regulation relates to behavioral engagement in EFL 
academic reading. It also aims to identify the strategies students use to regulate motivation and sustain 
engagement during cognitively demanding reading tasks through a mixed-methods approach. The 
participants were 114 third-semester EFL students from four universities in Bengkulu, Indonesia, 
selected through purposive sampling based on their enrollment in academic reading courses. 
Quantitative data were collected through a motivational regulation and engagement questionnaire and 
analyzed using descriptive statistics and correlation analysis to identify patterns and relationships 
between constructs. Qualitative data were obtained through semi-structured interviews and analyzed 
thematically to explain the quantitative results. The findings indicate that students demonstrated 
relatively high behavioral engagement in academic reading (M = 3.17). Students also reported strong 
goal-directed motivation (M = 3.33) and self-regulation (M = 3.10–3.25). Qualitative evidence suggests 
that students who actively regulate their motivation are more likely to continue reading difficult texts 
and complete their tasks. Interview results further revealed that goal setting, effort regulation, and 
perceived task value supported sustained engagement in reading activities. These findings highlight 
motivational regulation as a key mechanism supporting behavioral engagement in EFL academic reading. 
The study contributes empirical evidence showing how goal setting, time management, and 
comprehension monitoring support sustained engagement during demanding reading tasks. 
Pedagogically, the findings suggest that academic reading instruction should explicitly integrate 
motivational regulation strategies through structured pre-reading goals, guided monitoring activities, 
and reflective tasks to help students sustain effort and engagement in higher education EFL contexts. 

Keywords: Academic Reading Tasks; Behavioral Engagement; EFL Higher Education; Motivational Regulation; Self-
Regulated Learning.   
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1. INTRODUCTION  

The ability to construct and evaluate arguments through critical reasoning is an essential 

competence in higher education. Academic reading requires students not only to understand texts 

but also to analyze claims, evaluate evidence, and form reasoned interpretations. These processes 

demand sustained cognitive effort and strategic control. The processes demand sustained 

cognitive effort and strategic regulation. Motivational regulation and behavioral engagement have 

been identified as key factors that shape how students initiate and sustain effort during academic 

reading (Abdollahzadeh et al., 2022; Singh et al, 2022; Talwar et al., 2023). Motivational regulation 

refers to learners’ active management of goals, effort, and persistence, whereas behavioral 

engagement reflects observable participation including completing tasks, maintaining focus, and 

contributing to learning activities. 

In practice, however, this expectation is not always achieved. Observations and institutional 

reports from participating universities indicate that many third-semester students struggle to 

complete extended reading assignments and participate consistently in text-based discussions. 

Prior studies conducted in comparable EFL contexts report similar patterns, including cognitive 

overload, limited academic vocabulary, and insufficient background knowledge that reduce 

students’ willingness to persist effectively (Anwar & Sailuddin, 2022b; Yapp, 2023). Limited 

exposure to academic texts and insufficient strategy instruction also limit students’ ability to 

regulate their reading effectively (Hussin et al., 2022; Nadeak & Kuswandono, 2024). 

Consequently, students tend to adopt surface-level reading strategies and withdraw behaviorally 

from demanding tasks, which may restrict the development of long-term academic literacy 

development (Indriyani & Pertiwi, 2021; Laursen et al., 2022; Talwar et al., 2023). These 

conditions signal a clear gap between expected academic standards and classroom realities. 

A growing body of research highlights the importance of both motivation and engagement in 

academic reading. Motivation has been linked to comprehension, strategy use, and academic 

achievement (Abdalla, 2023; Ghavamnia & Kashkouli, 2022), while engagement contributes to 

learning outcomes and task completion (Dierendonck, 2023; Han, 2023). Other studies emphasize 

the role of instructional support, feedback, and autonomy in shaping students’ effort and 

participation (Froment et al., 2023; Quadir, 2021). Research on self-regulated learning further 

shows that goal setting, monitoring, and strategy use enable students to manage reading tasks 

more effectively (Lap et al, 2025; Qi, 2021). Although these studies provide valuable insights, they 

often treat motivation and engagement as related but separate constructs. As a result, 

motivational regulation as a process through which students actively manage their motivation to 

sustain behavioral engagement remains underexplored. 

Despite these contributions, an important gap remains in understanding how motivation is 

translated into observable engagement in academic reading. While prior studies have examined 

motivation and engagement extensively, many have treated these constructs as separate 

dimensions or relied on cross-sectional designs (Rohmani, 2022; Yapp et al., 2024). The 

approaches provide limited insight into motivational regulation as a process through which 

learners actively manage goals, effort, and comprehension during reading tasks. In addition, 

relatively few studies have combined quantitative patterns of engagement with qualitative 

evidence of how students enact regulatory strategies in authentic EFL academic contexts. This 

limits a process-oriented understanding of how engagement is sustained in practice. The present 

study addresses this gap by examining both the relationship between motivational regulation and 

behavioral engagement and the strategies through which students regulate their motivation in 

Indonesian higher education, where academic reading demands remain substantial. 
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Grounded in Self-Regulated Learning Theory (Wolters, 1998; Zimmerman, 2013) and 

Engagement Theory (Fredricks et al., 2019), this study seeks to clarify the regulatory processes 

that sustain behavioral engagement in EFL academic reading tasks. Self-Regulated Learning 

Theory emphasizes goal setting, strategic planning, monitoring, and reflection as mechanisms for 

sustaining effort (Luo & Zhou, 2024; Zaha, 2022). Engagement Theory conceptualizes learning as 

active behavioral, cognitive, and emotional participation (Cobo-Rendón et al., 2022; Oga-Baldwin 

& Fryer, 2018). Integrating these frameworks enables a more coherent explanation of how 

motivational regulation supports observable engagement during demanding reading activities. 

The novelty of this study lies in empirically examining this integration through a mixed-methods 

design that captures both statistical patterns and students’ lived regulatory experiences. 

Based on this rationale, the study addresses the following research questions: (1) what are 

the levels of motivational regulation among EFL students in academic reading tasks?; (2) how is 

motivational regulation related to behavioral engagement in academic reading?; and (3) how do 

EFL students regulate their motivation during academic reading tasks?. By addressing these 

questions, the study aims to refine understanding of motivational regulation as a process that 

links motivation to observable behavioral engagement in academic reading. It also informs 

instructional practice by highlighting the value of goal-oriented reading tasks, explicit strategy 

instruction in planning and monitoring, and structured academic support to help students sustain 

engagement in EFL higher education. 

 

2. METHODS 

2.1 Research Design 

This study employed a convergent explanatory mixed methods design to examine EFL 

students’ motivational regulation and behavioral engagement in academic reading tasks. In this 

design, quantitative and qualitative data were collected concurrently, analyzed separately, and 

then integrated at the interpretation stage to address the same research questions. This approach 

allows for a comprehensive understanding of complex educational phenomena (Creswell & Clark, 

2018). Quantitative data were used to identify patterns of motivational regulation and behavioral 

engagement, while qualitative data were used to explain how students regulated their motivation 

during academic reading activities (Ivankova et al., 2020). Both forms of data were collected 

during the same period, analyzed independently, and integrated during interpretation to produce 

a coherent explanation of the findings (Creswell & Clark, 2018). 

The selection of a mixed methods approach reflects the multidimensional nature of 

motivational regulation and engagement. Motivation and engagement involve observable 

behavior as well as internal regulatory processes that cannot be captured through numerical data 

alone (Fredricks et al, 2016). Quantitative analysis identifies relationships among constructs, 

whereas qualitative inquiry reveals students’ regulatory experiences when engaging with 

academic texts. The integration of both data strands enables triangulation, where qualitative 

findings are used to explain and contextualize statistical relationships. 

This study follows a descriptive explanatory orientation that seeks to describe engagement 

patterns in authentic EFL academic reading classrooms and explain them through students’ 

regulatory experiences (Cohen et al., 2018). The qualitative findings complement statistical 

patterns by providing contextual explanation, thereby strengthening interpretive validity 

(Ivankova et al., 2020). Integration was conducted through a side-by-side comparison of 

quantitative and qualitative results in the discussion, allowing convergence and divergence 

between findings to be identified. 
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2.2 Participants 

The participants were 114 third semester EFL students enrolled in academic reading or 

English for Academic Purposes courses at four universities in Bengkulu, Indonesia. These students 

regularly engaged in offline academic reading activities involving textbooks, journal articles, and 

instructor provided reading materials. At this stage of study, students typically possess 

foundational reading strategies but continue to experience difficulty sustaining motivation during 

extended academic reading tasks (Grabe, 2021). Purposive sampling was used to select 

participants who had direct experience with academic reading in English (Cohen et al., 2018). 

From the survey participants, 24 students were selected for interviews using stratified purposive 

sampling to represent high, moderate, and low levels of motivational regulation and behavioral 

engagement (Palinkas et al., 2015). This variation allowed the study to capture diverse regulatory 

experiences across engagement levels. Demographic information, including age, gender, 

university affiliation, and English learning experience, was collected to contextualize the findings 

(Dörnyei et al., 2015; Le, 2023). Ethical procedures were followed throughout the study. 

Participants received clear information about the research purpose and procedures, provided 

informed consent, and were assured of confidentiality (Cohen et al., 2018).  

 

2.3 Instruments 

a. Quantitative Instrument 

The questionnaire measured two main constructs: motivational regulation and 

engagement, with engagement operationalized into behavioral, cognitive, and emotional 

dimensions to capture the multidimensional nature of student involvement in academic 

reading (Pintrich & Garcia, 1994). Motivational regulation was operationalized through 

goal-directedness and self-regulation components, reflecting students’ ability to manage 

goals, effort, and comprehension processes. The instrument consisted of 40 items, 

distributed across the constructs as follows: behavioral engagement (8 items), cognitive 

engagement (8 items), emotional engagement (8 items), goal-directed motivation (8 

items), and self-regulation (8 items). Items were adapted from the Motivated Strategies 

for Learning Questionnaire (MSLQ) (Pintrich & Garcia, 1994) and contextualized to fit EFL 

academic reading tasks by modifying item wording to reflect reading-specific behaviors 

and strategies. The adaptation process involved rephrasing general learning items into 

academic reading-specific contexts, such as focusing on reading comprehension, strategy 

use, and participation in reading-related classroom activities. This ensured alignment 

between the instrument and the targeted academic reading tasks. 

Responses were recorded using a four point Likert scale ranging from strongly disagree 

to strongly agree. The instrument was pilot tested with 20 students prior to the main 

study. Reliability analysis showed acceptable internal consistency, with Cronbach’s alpha 

values above 0.70. Content validity was confirmed through expert review to ensure 

alignment with EFL academic reading contexts. This study employed two primary 

instruments: a structured survey questionnaire for quantitative data collection and a 

semi-structured interview for qualitative inquiry. The use of these complementary 

instruments aligns with the mixed-methods design and allows for a comprehensive 

examination of students’ motivation and engagement in academic reading. 
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b. Qualitative Instrument 

Semi-structured interviews were conducted to explore students’ motivational regulation 

processes during academic reading. The interview protocol consisted of 10 open-ended 

questions addressing reading goals, persistence during difficulty, emotional responses to 

challenging texts, and strategies used to maintain engagement. The interview guide was 

informed by motivational regulation within Self-Regulated Learning theory and 

constructs related to sustained motivation in academic tasks. A pilot interview was 

conducted with five students to refine the clarity and sequencing of the questions. A total 

of 24 students participated in the interviews. Each interview lasted approximately 20–25 

minutes, depending on the depth of responses. Interviews were conducted in English or 

Indonesian based on participant preference to ensure clarity and richness of data. 

 

2.4 Data Collection Procedures 

Data collection took place during the academic semester in offline classroom settings. 

Students first completed the questionnaire during scheduled academic reading classes under 

researcher supervision. The questionnaire required approximately 20 to 25 minutes to complete. 

Following preliminary quantitative analysis, interview participants were selected based on 

motivation and engagement levels. Interviews were conducted face to face in a quiet setting. Each 

session was audio recorded with participant consent and later transcribed verbatim. Transcripts 

were anonymized to maintain confidentiality. Field notes were recorded during interviews to 

capture contextual details and non-verbal responses that supported interpretation. 

 

2.5 Data Analysis 

a. Quantitative Analysis 

Quantitative data were analyzed using SPSS. Descriptive statistics were calculated to 

summarize motivational regulation and engagement levels. Pearson correlation analysis 

was conducted to examine relationships between motivational regulation and behavioral 

engagement. Multiple regression analysis was used to determine the predictive 

contribution of motivational regulation components to engagement outcomes. These 

analyses provided an overview of engagement patterns in academic reading tasks and 

identified relationships among key constructs. 

b. Qualitative Analysis 

Interview data were analyzed using thematic analysis following Braun & Clarke (2021) six 

phase procedure: familiarization, coding, theme development, review, definition, and 

reporting. Deductive coding was guided by Self-Regulated Learning and Engagement 

Theory constructs Zimmerman (2013), while inductive coding captured participants’ 

experiences. Credibility was strengthened through member checking and peer debriefing. 

Participants reviewed summaries of their responses to confirm accuracy. 
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3. RESULT AND DISCUSSION 

3.1 Levels of Motivational Regulation in Academic Reading 

Motivational regulation in this study refers to students’ ability to manage goals, effort, and 

comprehension processes during academic reading. It was operationalized through goal-

directedness and self-regulation, which together capture how students initiate, sustain, and 

regulate their engagement with academic texts. Table 1 presents the descriptive statistics of 

students’ motivational regulation in academic reading tasks. 

 

Table 1. Students’ Levels of Motivational Regulation in Academic Reading 

Aspect SD D A SA Mean 
I read academic texts to achieve my academic goals 1 4 26 29 3.38 
I set clear goals before reading academic texts 2 6 25 27 3.28 
Academic reading helps me succeed in my studies 1 5 24 30 3.38 
I am motivated to read for long-term academic benefits 2 5 26 27 3.30 
I feel reading is essential for my future career 1 6 25 28 3.33 
I can manage my time effectively for reading tasks 3 9 26 22 3.12 
I monitor my understanding while reading 2 7 28 23 3.20 
I adjust strategies when texts are difficult 2 6 27 25 3.25 
I stay disciplined in completing reading assignments 3 8 25 24 3.17 
I continue reading despite distractions 4 9 24 23 3.10 

 

Table 1 shows that students demonstrated relatively high levels of motivational regulation, 

with mean scores ranging from 3.10 to 3.38. Goal-directedness emerged as the strongest 

component, particularly in reading to achieve academic goals (M = 3.38) and perceiving reading 

as supporting academic success (M = 3.38). These findings indicate that students approach 

academic reading with clear academic purposes and a strong orientation toward achievement and 

future outcomes. Self-regulation indicators also showed consistent levels. Strategy adjustment 

when texts were difficult (M = 3.25) and monitoring comprehension (M = 3.20) were among the 

most prominent behaviors, suggesting that students actively regulate their understanding during 

reading. However, time management (M = 3.12) and sustaining attention despite distractions (M 

= 3.10) showed comparatively lower scores, indicating that maintaining consistent reading 

routines remains a challenge for some students. 

Interview data from 24 students across four universities support these quantitative findings. 

Several participants emphasized the role of academic goals in sustaining reading effort. Student 1 

from University a Stated, “I read academic articles because they help me understand course 

materials,” while Student 18 from University D explained, “I believe academic reading will help me 

in my future career.” These responses indicate that goal-directedness functions as a central 

motivational driver in academic reading. Students also described regulating their reading 

processes through monitoring and strategy adjustment. Student 13 from University D noted, “I 

check whether I understand each section before continuing,” and Student 10 from University B 

explained, “If the article is difficult, I change my strategy by reading more slowly.” These accounts 

suggest that students actively manage comprehension and effort in response to task demands. 

These findings align with previous research showing that goal orientation and self-regulation 

support sustained effort in EFL learning contexts (Khonamri et al, 2024; Reyes et al, 2024). The 

results extend this evidence by showing that motivational regulation in academic reading involves 

not only goal formation but also the active control of strategies and effort. This regulatory process 

provides a foundation for sustained behavioral engagement during demanding reading tasks. 
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The pattern also reflects the role of instructional context. Engagement appears to develop 

through classroom expectations and structured learning routines rather than fully autonomous 

reading behavior (Archila et al, 2025; Ghavamnia & Kashkouli, 2022). The present findings 

support evidence that behavioral engagement is closely connected to motivational support and 

learning structure. Teacher guidance and peer interaction strengthen engagement by shaping self-

efficacy and motivational beliefs (Honicke et al., 2023; Quadir, 2021).  Although motivation is 

positively associated with reading activity, it does not by itself ensure sustained engagement in 

complex tasks (Han, 2021; Mahdahera & Ridwan, 2023). In this study, students maintained 

behavioral participation even when emotional responses fluctuated, indicating the influence of 

academic requirements and structured task demands. 

Qualitative evidence further shows that motivational regulation operates through cognitive 

processes during reading. Students reported rereading difficult sections, identifying key ideas, 

and inferring meaning from context. As noted by Student 7, “If I do not understand a paragraph, I 

read it again slowly,” while Student 15 explained, “I try to find the main idea first before 

understanding the details.” These responses indicate active meaning construction and strategic 

effort. This finding is consistent with research showing that self-regulated learning strategies 

support sustained attention and task engagement (Qi et al, 2025). The results highlight that 

cognitive effort and motivational regulation operate in coordination during academic reading. 

Emotional engagement, however, remains less stable. Students reported both satisfaction and 

difficulty when engaging with academic texts. Positive emotions emerged when comprehension 

was achieved, while frustration and fatigue appeared when texts were linguistically demanding. 

This variation reflects the context-dependent nature of affective responses (Afdal et al., 2023; 

Cobo-Rendón et al., 2022). Emotional engagement is influenced by task difficulty, prior 

knowledge, and perceived competence (Yung, 2023). The findings suggest that emotional 

responses can either support or constrain sustained engagement, depending on how students 

regulate their effort. 

 

3.2 Relationship Between Motivational Regulation and Behavioral Engagement in 

Academic Reading 

Behavioral engagement reflects students’ observable participation in academic reading tasks, 

including completing assignments, maintaining focus, contributing to class activities, and 

allocating time for reading. In this study, behavioral engagement functions as the outcome 

variable through which the role of motivational regulation is examined. Table 2 presents the 

descriptive statistics of students’ behavioral engagement. 

 

Table 2. Students’ Behavioral Engagement in Academic Reading 

Aspect SD D A SA Mean 
I regularly complete assigned academic reading tasks 2 6 28 24 3.23 
I stay focused when reading academic texts 3 7 30 20 3.12 
I actively participate in reading-related class activities 2 8 27 23 3.18 
I allocate specific time for academic reading 4 9 25 22 3.08 
I persist in reading even when texts are difficult 3 6 26 25 3.22 

 

Table 2 shows that students demonstrated relatively high behavioral engagement, with an 

overall mean score of 3.17. The highest mean scores were found in completing assigned reading 

tasks (M = 3.23) and persisting when texts were difficult (M = 3.22), indicating that students 
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generally maintain effort and task completion in demanding reading conditions. Maintaining focus 

(M = 3.12) and participating in reading-related activities (M = 3.18) also reflect consistent 

engagement. However, allocating specific time for reading (M = 3.08) shows comparatively lower 

consistency, suggesting that time management remains less stable. To examine how motivational 

regulation relates to behavioral engagement, multiple regression analysis was conducted. The 

results are presented in Table 3. 

 

Table 3. Multiple Regression Analysis Predicting Behavioral Engagement 

Predictor B SE B β t p 
Constant 1.12 0.31 — 3.61 .000 
Goal-Directedness 0.34 0.08 .41 4.25 .000 
Self-Regulation 0.29 0.07 .36 3.98 .000 

Note: R = .62, R² = .38, Adjusted R² = .37, F(2, 111) = 33.94, p < .001 

 

The regression results indicate that motivational regulation significantly predicts behavioral 

engagement, F(2, 111) = 33.94, p < .001, explaining 38% of the variance. Both goal-directedness 

(β = .41, p < .001) and self-regulation (β = .36, p < .001) emerged as significant predictors, 

indicating that students with stronger goal orientation and regulatory strategies demonstrate 

higher levels of participation and persistence in academic reading tasks. Interview excerpts 

further support these quantitative findings. Students who reported clear goals and active 

regulation strategies also described consistent engagement in reading activities. Student 4 from 

University A explained, “I always try to finish the reading before class because we will discuss it,” 

while Student 11 from University B stated, “Even when the text is difficult, I continue reading 

because it is part of the assignment.” These responses suggest that behavioral engagement is 

closely supported by goal-directed effort and regulatory control. 

At the same time, the relatively lower mean score for time allocation indicates that 

engagement may still be partly influenced by external academic demands. Students tend to 

complete tasks and persist when required, but independent regulation of reading time appears 

less stable. This pattern suggests that while motivational regulation supports engagement, it may 

not be fully internalized across all aspects of reading behavior. These findings are consistent with 

previous research showing a positive relationship between motivation and engagement in EFL 

contexts (Han, 2021; Mahdahera & Ridwan, 2023). However, the present study moves beyond this 

general association by showing that motivational regulation, rather than motivation alone, is 

more closely linked to observable behavioral engagement. The results suggest that engagement 

in academic reading is not simply driven by students’ motivational level but by their ability to 

regulate goals, effort, and strategies during task execution. In this sense, motivational regulation 

can be understood as a process mechanism that supports continued participation in demanding 

reading tasks. 

The role of instructional context is also evident. Engagement appears to be supported by 

structured classroom expectations rather than fully autonomous reading behavior (Archila et al, 

2025; Ghavamnia & Kashkouli, 2022). This suggests that students’ engagement is partly sustained 

by external academic demands. Teacher guidance and peer interaction further reinforce this 

pattern by shaping self-efficacy and motivational beliefs (Honicke et al., 2023; Quadir, 2021). 

While motivation is positively associated with reading activity, it does not ensure stable 

engagement when tasks become cognitively demanding (Han, 2021). The present findings 
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indicate that students may maintain behavioral participation even when emotional engagement 

fluctuates, reflecting a combination of regulatory effort and instructional structure. 

Cognitive engagement provides further insight into how motivational regulation operates in 

practice. Students reported frequent use of strategies such as rereading, identifying key ideas, 

summarizing, and evaluating arguments. These behaviors indicate active processing, where 

learners construct meaning rather than passively receive information. Interview evidence 

supports this pattern. As noted by Student 7, “If the text is difficult, I read it again slowly,” while 

Student 15 explained, “I try to find the main idea first before understanding the details.” These 

responses show that students monitor and adjust their comprehension in response to difficulty. 

This pattern aligns with research linking cognitive engagement to metacognitive awareness 

and self-regulated learning strategies (Antia & Vogt, 2022; Singh et al, 2022). Students who 

actively monitor comprehension and evaluate arguments tend to demonstrate deeper processing 

and stronger academic outcomes (Mahdahera & Ridwan, 2023; Mason & Warmington, 2024). 

Compared with earlier studies that emphasized reading frequency or surface-level strategies, the 

present findings indicate that students engage in higher-order processes such as evaluation and 

integration of ideas. In this study, cognitive engagement represents the depth of processing, while 

motivational regulation reflects the control of effort and direction that sustains the processing. 

Emotional engagement, however, appears less stable. Students reported both satisfaction and 

difficulty during reading. Positive emotions were associated with successful comprehension, 

while frustration and fatigue emerged when texts were linguistically demanding. This variability 

reflects the context-dependent nature of affective responses (Afdal et al., 2023; Cobo-Rendón et 

al., 2022), and the influence of perceived competence and task difficulty (Yung, 2023). Importantly, 

this fluctuation helps explain why motivational regulation is necessary. When emotional 

responses become negative, students rely on regulatory strategies to maintain effort. Without 

such regulation, engagement may decline despite initial motivation. 

The findings suggest that behavioral engagement in academic reading is shaped by the 

interaction of three elements: goal-directed orientation, regulatory control, and instructional 

context. Goal-directedness provides direction, cognitive engagement reflects processing depth, 

and self-regulation supports sustained effort under difficulty. Motivational regulation connects 

these elements by enabling students to maintain participation when tasks are complex or 

emotionally challenging. This study contributes to the literature by clarifying the role of 

motivational regulation as a linking process between intention and observable engagement. 

Unlike prior research that treats motivation and engagement as separate constructs, the present 

findings show how these constructs interact in practice within academic reading tasks. The 

integration of quantitative patterns and qualitative evidence strengthens this explanation by 

capturing both the structure and the process of engagement. 

 

3.3 Motivational Regulation Processes in Academic Reading 

To explain how students regulate their motivation during academic reading, qualitative data 

from interviews were analyzed. The findings reveal that motivational regulation operates through 

three interconnected processes: goal setting, strategy regulation, and effort regulation. These 

processes reflect how students manage their motivation in response to task demands. 

a. Goal Setting and Academic Orientation 

Students reported setting goals before engaging in academic reading. These goals were 

primarily academic and task-oriented, including understanding course materials, 

preparing for discussions, and completing assignments. Student 6 from University A 
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explained, “I set a target to finish several pages each day,” while Student 9 from University 

C noted, “Reading academic texts helps me prepare for my thesis.” These responses indicate 

that goal setting provides direction and structure for reading activities. 

Goal-directedness also reflects students’ broader academic and future orientation. As 

noted in Section 3.1, students perceive academic reading as essential for academic success 

and professional development. This orientation sustains their willingness to engage with 

demanding texts despite cognitive challenges. This pattern aligns with previous research 

indicating that goal orientation supports sustained effort and engagement in EFL learning 

contexts (Khonamri et al, 2024). Students who establish clear academic goals are more 

likely to remain engaged because they can link reading tasks to immediate academic 

requirements and long-term outcomes. In the present study, goal-directedness is not 

limited to task completion but reflects a broader academic orientation in which students 

perceive reading as essential for academic success and professional development. This 

perception reinforces their willingness to engage with demanding texts, even when 

cognitive load is high. 

b. Strategy regulation and cognitive engagement 

Students described actively regulating their comprehension through a range of strategies. 

These included rereading difficult sections, identifying key ideas, summarizing content, 

and evaluating arguments. Student 7 from University C stated, “If I do not understand a 

paragraph, I read it again slowly,” while Student 15 from University A explained, “I try to 

find the main idea first before understanding the details.” Other participants reported 

summarizing texts and questioning the author’s ideas to deepen understanding. These 

behaviors reflect cognitive engagement and indicate that students actively construct 

meaning rather than reading passively. The use of comprehension monitoring and 

strategy adjustment demonstrates that motivational regulation is closely linked to 

cognitive processes during reading. This finding is consistent with previous research 

showing that metacognitive strategies support sustained attention and effort in language 

learning tasks (Alfahid & Zai, 2024; Luo & Zhou, 2024; Qi et al, 2025). 

c. Effort regulation and emotional variation 

Students also reported regulating their effort when encountering difficulty. Many 

participants described continuing to read despite challenges such as unfamiliar 

vocabulary and complex arguments. Student 11 from University B stated, “Even when the 

text is difficult, I continue reading because it is part of the assignment.” This indicates that 

effort regulation enables students to sustain engagement under demanding conditions. At 

the same time, emotional responses to academic reading were found to be variable. Some 

students expressed satisfaction when they successfully understood the text. Student 2 

from University D stated, “I feel satisfied when I finally understand the article.” In contrast, 

others reported fatigue or anxiety, particularly when dealing with dense vocabulary or 

complex content. Student 18 from University B noted, “Sometimes I feel tired when the 

vocabulary is too difficult,” while Student 9 from University C described academic reading 

as “interesting but challenging.” These findings indicate that emotional engagement is 

dynamic and context-dependent. Positive emotions may reinforce effort, while negative 

emotions may challenge sustained engagement. This pattern is consistent with research 

showing that affective responses influence reading engagement and comprehension 

outcomes (Afdal et al., 2023; Cobo-Rendón et al., 2022; Yung, 2023). 
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4. CONCLUSION 

This study examined EFL students’ motivational regulation and behavioral engagement in 

academic reading within Indonesian higher education. It addressed the need to explain not only 

the levels of engagement but also how motivational regulation supports observable participation 

in academic reading tasks. The findings show that students demonstrate relatively high 

behavioral engagement, alongside strong motivational regulation, particularly in goal-directed 

processes. This indicates that students are able to complete reading tasks, maintain focus, and 

persist when texts are demanding. However, aspects of self-regulation such as time management 

and emotional control remain less stable, suggesting that engagement is not fully self-sustained 

across all conditions. The study also confirms a significant relationship between motivational 

regulation and behavioral engagement. Goal-directedness and self-regulation contribute 

meaningfully to students’ observable participation in academic reading. These results suggest that 

engagement is not driven by motivation alone, but by students’ ability to regulate goals, effort, and 

strategies during task completion. 

The findings further clarify how motivational regulation operates in practice. Students 

regulate their motivation through three interrelated processes: setting academic goals, applying 

comprehension strategies, and maintaining effort when facing difficulty. Emotional responses 

remain variable, indicating that affective factors continue to influence the stability of engagement. 

These findings demonstrate that motivational regulation functions as a process mechanism that 

translates intention into sustained behavioral engagement. The study contributes to theory by 

providing empirical evidence that integrates motivational regulation and behavioral engagement 

within a single explanatory framework grounded in self-regulated learning. It extends existing 

research by showing that engagement in EFL academic reading is shaped by goal-directed 

processes and regulatory strategies rather than by motivation as a general construct. From a 

pedagogical perspective, the findings highlight the importance of integrating motivational 

regulation into academic reading instruction. Effective instruction should include structured goal 

setting, explicit strategy training, and support for effort and emotional regulation. The practices 

may strengthen students’ capacity to sustain engagement during demanding reading tasks. Future 

research may adopt longitudinal designs to examine how motivation, engagement, and self-

regulation develop over time in academic reading courses. Intervention-based studies that 

implement motivational regulation and self-regulated reading training would provide stronger 

causal evidence regarding their impact on sustained engagement and academic performance. 

 

REFERENCES 

Abdalla, R. (2023). Investigating EFL University Students’ Motivation in Learning. Al-Adab Journal, 
146, 15–24. https://doi.org/10.31973/aj.v2i146.4287 

Abdollahzadeh, E., Amini Farsani, M., & Zandi, M. (2022). The relationship between L2 motivation 
and transformative engagement in academic reading among EAP learners: Implications 
for reading self-regulation. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.944650 

Afdal, H. W., Spernes, K., & Hoff-Jenssen, R. (2023). Academic reading as a social practice in higher 
education. Higher Education, 85(6). https://doi.org/10.1007/s10734-022-00893-x 

Alfahid, M., & Zai, S. (2024). Using self-regulated learning strategies in blended classrooms to 
improve students’ receptive language proficiency. World Journal of English Language, 
15(3), 182–193. https://doi.org/https://doi.org/10.5430/wjel.v15n3p182 

Antia, B., & Vogt, K. (2022). Diagnostic assessment of academic reading: Peeping into students’ 
annotated texts. Languages, 7(84), 1–19. 



  Sinarman Jaya, EFL Students’ Motivational...    47 

 

https://doi.org/https://doi.org/10.3390/languages7020084 
Anwar, I. W., & Sailuddin, S. P. (2022). This research aimed to provide a detailed description and 

identify the students’ need to develop an English as Foreign Language (EFL) academic 
reading learning model using the problem-based learning (PBL) approach and blended 
learning (BL). The study empl. Journal of Languages and Language Teaching, 10(2), 309. 
https://doi.org/10.33394/jollt.v10i2.4849 

Archila, P., Ortiz, B., & De Mejía, A. (2025). Beyond the passive absorption of information: Engaging 
students in the critical reading of scientific articles. Science & Education, 34(4), 2189–2223. 
https://doi.org/https://doi.org/10.1007/s11191-024-00507-1 

Braun, V. and Clarke, V. (2021). Thematic Analysis: A Practical Guide. Sage, London. 
Cobo-Rendón, R., López-Angulo, Y., Sáez-Delgado, F., & Mella-Norambuena, J. (2022). Engagement, 

academic motivation, and adjustment of university students. Revista Electronica Educare, 
26(3). https://doi.org/10.15359/ree.26-3.15 

Cohen, L., Manion, L., & Morrison, K. (2018). Research Methods in Education. Routledge. 
Creswell, J. W., & Plano Clark, V. L. (2018). Designing and Conducting Mixed Methods Research. 

SAGE Publications. 
Dierendonck, C., Tóth-Király, I., Morin, A. J. S., Kerger, S., Milmeister, P., & Poncelet, D. (2023). 

Testing associations between global and specific levels of student academic motivation 
and engagement in the classroom. Journal of Experimental Education, 91(1), 101–124. 
https://doi.org/10.1080/00220973.2021.1913979 

Dörnyei, Z., Henry, A., & Muir, C. (2015). Motivational currents in language learning: Frameworks 
for focused interventions. In Motivational Currents in Language Learning: Frameworks for 
Focused Interventions. Taylor and Francis Inc. https://doi.org/10.4324/9781315772714 

Fredricks, J., Filsecker, M., & Lawson, M., A. (2016). Student engagement, context, and adjustment: 
Addressing definitional, measurement, and methodological issues. Learning and 
Instruction, 43(4), 1–17. https://doi.org/DOI: 10.1016/j.learninstruc.2016.02.002 

Fredricks, J. A., Parr, A. K., Amemiya, J. L., Wang, M. Te, & Brauer, S. (2019). What Matters for Urban 
Adolescents’ Engagement and Disengagement in School: A Mixed-Methods Study. Journal 
of Adolescent Research, 34(5). https://doi.org/10.1177/0743558419830638 

Froment, F., de-Besa Gutiérrez, M., & Flores, J. G. (2023). Effect of autonomy support on academic 
satisfaction: academic motivation and engagement as mediating variables. Revista de 
Investigacion Educativa, 41(2), 479–499. https://doi.org/10.6018/rie.546251 

Ghavamnia, M., & Kashkouli, Z. (2022). Motivation, engagement, strategy use, and L2 reading 
proficiency in Iranian EFL learners: An investigation of relations and predictability. 
Reading Psychology, 43(7), 423–441. https://doi.org/10.1080/02702711.2022.2113943 

Grabe, W. (2021). Reading in a Second Language: Moving from Theory to Practice. Cambridge 
University Press. 

Han, F. (2021). The relations between motivation, strategy use, frequency, and proficiency in 
foreign language reading: An investigation with university English language learners in 
China. SAGE Open, 11(2), 2–12. https://doi.org/10.1177/21582440211008423 

Han, J. (2023). Motivation, engagement, and reading comprehension in EFL learners. Reading in a 
Foreign Language. 

Honicke, T., Broadbent, J., & Fuller-Tyszkiewicz, M. (2023). The self-efficacy and academic 
performance reciprocal relationship: the influence of task difficulty and baseline 
achievement on learner trajectory. Higher Education Research and Development, 42(8). 
https://doi.org/10.1080/07294360.2023.2197194 

Hussin, A. A., Syed Ahmad, T. S. A., Awang, S., Aziz, R. A., Ahmad, S. N., & Binti Azlan, N. A. (2024). 
Student Insights: Challenges in Acquiring Critical Academic Reading Skills. International 
Journal of Research and Innovation in Social Science, VIII(IX), 938–950. 
https://doi.org/https://doi.org/10.47772/ijriss.2024.809081 

Indriyani, G., & Pertiwi, I. S. (2021). Exploring the EFL Students’ Reading Strategies Used on 
Reading Academic Articles. PANYONARA: Journal of English Education, 3(2). 
https://doi.org/10.19105/panyonara.v3i2.5008 



 

48  |  IJECA (International Journal of Education and Curriculum Application) 

        Vol. 9, No. 1, April 2026, pp. 36-49 

Ivankova, N. V, Creswell, J. W., & Stick, S. L. (2020). Using mixed-methods explanatory design in 
educational research. Field Methods. 

Khonamri, F., Azizi, N., Akimjak, A., & Kurilenko, V. (2024). The prospects of reading circles for 
fostering EFL learners’ motivation to read and engagement. Journal of Education Culture 
and Society, 15(1), 403–418. 
https://doi.org/https://doi.org/10.15503/jecs2024.1.403.418 

Lap, T., Nguyen, D., & Tuan, L. (2025). The employment of self-regulated reading strategies by 
English as a foreign language students in Vietnam. Humanities, Arts and Social Sciences 
Studies, 25(2), 294–310. https://doi.org/https://doi.org/10.69598/hasss.25.2.272352. 

Laursen, B., Richmond, A., Kiuru, N., Lerkkanen, M. K., & Poikkeus, A. M. (2022). Off on the wrong 
foot: Task avoidance at the outset of primary school anticipates academic difficulties and 
declining peer acceptance. European Journal of Developmental Psychology, 19(4). 
https://doi.org/10.1080/17405629.2021.1936491 

Le, T. T. M. (2023). Students’ Motivation in an EFL Reading Class. ICTE Conference Proceedings, 3, 
127–136. https://doi.org/10.54855/ictep.23310 

Luo, R., & Zhou, Y. (2024). The effectiveness of self-regulated learning strategies in higher 
education blended learning: A five years systematic review. J. Comput. Assist. Learn, 40, 
3005–3029. https://doi.org/https://doi.org/10.1111/jcal.13052 

Mahdahera, D. D. U., & Ridwan, I. (2023). EFL students’ engagement in reading comprehension 
using cooperative integrated reading and composition. Bahtera: Jurnal Pendidikan Bahasa 
Dan Sastra, 22(1). https://doi.org/10.21009/bahtera.221.01 

Mason, W., & Warmington, M. (2024). Academic reading as a grudging act: how do Higher 
Education students experience academic reading and what can educators do about it? 
Higher Education, 88(3). https://doi.org/10.1007/s10734-023-01145-2 

Mežek, Š., McGrath, L., Negretti, R., & Berggren, J. (2022). Scaffolding L2 Academic Reading and 
Self-Regulation Through Task and Feedback. TESOL Quarterly, 56(1). 
https://doi.org/10.1002/tesq.3018 

Nadeak, A. L., & Kuswandono, P. (2024). Motivation-regulation Strategies for English Academic 
Reading among Undergraduate Students at a Private University. Jurnal Pendidikan Bahasa 
Inggris Undiksha, 12(2), 255–263. https://doi.org/10.23887/jpbi.v12i2.83421 

Oga-Baldwin, W. L. Q., & Hirosawa, E. (2022). Self-determination theory and engagement in 
language learning: : A dialogic process. In A. H. Al-Hoorie & Szabó (Eds.) (Ed.), Researching 
Language Learning Motivation: A Concise Guide (pp. 71–80). Bloomsbury. 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). 
Purposeful sampling for qualitative data collection and analysis in mixed method 
implementation research. Administration and Policy in Mental Health and Mental Health 
Services Research. 

Pintrich, P.R., & Garcia, T. (1994). Self-regulated learning in college students: Knowledge, strategies, 
and motivation (1st Editio). Routledge. 

Qi, J., Reynolds, B., & Bai, X. (2025). Examining the relationship between self-regulated learning 
strategies and reading comprehension in Chinese and English among primary school 
students in mainland China: An extension of Tse, Lin, & Ng (2022). Reading in a Foreign 
Language, 37(1), 1–40. https://doi.org/https://doi.org/10.64152/10125/67480 

Qi, X. (2021). Effects of self-regulated learning on student’s reading literacy: Evidence from 
Shanghai. Frontiers in Psychology, 11(1), 1–11. 
https://doi.org/https://doi.org/10.3389/fpsyg.2020.555849 

Quadir, M. (2021). Teaching factors that affect students’ learning motivation: Bangladeshi efl 
students’ perceptions. Teflin Journal, 32(2), 295–315. 
https://doi.org/10.15639/teflinjournal.v32i2/295-315 

Reyes, M., Morales, M., & Bajo, M. (2024). Self-regulated learning strategies in L1 and L2 reading. 
Bilingualism: Language and Cognition, 28, 879–896. 
https://doi.org/https://doi.org/10.1017/s1366728924000683 

Rohmani, L. A. (2022). Teachers’ Difficulties in Enhancing EFL Students’ Reading Motivation. 



  Sinarman Jaya, EFL Students’ Motivational...    49 

 

Journal of English Teaching, Applied Linguistics and Literatures (JETALL), 5(1), 79. 
https://doi.org/10.20527/jetall.v5i1.12569 

Singh, M., James, P., Paul, H., & Bolar, K. (2022). Impact of cognitive-behavioral motivation on 
student engagement. Heliyon, 8(1), 1–9. 
https://doi.org/https://doi.org/10.1016/j.heliyon.2022.e09843 

Talwar, A., Magliano, J. P., Higgs, K., Santuzzi, A., Tonks, S., O’Reilly, T., & Sabatini, J. (2023). Early 
academic success in college: Examining the contributions of reading literacy skills, 
metacognitive reading strategies, and reading motivation. Journal of College Reading and 
Learning, 53(1), 58–87. https://doi.org/10.1080/10790195.2022.2137069 

Wolters, C. A. (1998). Self-regulated learning and college students’ regulation of motivation. 
Journal of Educational Psychology, 90(2), 224–235. https://doi.org/10.1037/0022-
0663.90.2.224 

Yapp, D., de Graaff, R., & van den Bergh, H. (2023). Effects of reading strategy instruction in English 
as a second language on students’ academic reading comprehension. Language Teaching 
Research, 27(6), 1456–1479. https://doi.org/10.1177/1362168820985236 

Zaha, A. (2022). Analysis of the interrelatedness of Self -Regulation, Learners‟ Engagement, and 
Self-Perceived development in a synchronous online EFL reading course. World Journal of 
English Language, 12(8), 39-48. https://doi.org/10.5430/wjel.v12n8p39 

Zimmerman, B. J. (2013). From Cognitive Modeling to Self-Regulation: A Social Cognitive Career 
Path. Educational Psychologist, 48(3), 135–147. 
https://doi.org/10.1080/00461520.2013.794676 

 


