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ABSTRACT 

Translation specialization in Indonesian Master of Linguistics programs plays a key role in developing 
graduates’ theoretical knowledge, practical skills, and research competence. However, variations in 
curriculum structure, content, and epistemological orientation across universities remain 
underexplored, necessitating a systematic mapping and comparison study. This study aims to map and 
compare the curricula of translation specializations in Master of Linguistics programs in Indonesia, 
including their epistemological orientations. A qualitative approach is used, employing descriptive and 
comparative methods. The data consist of translation specialization curricula from seven universities, 
collected from official academic documents such as courses offered, syllabi, and program regulations. 
Data collection is conducted through a documentation study using purposive sampling. Data analysis 
involves curriculum mapping, curriculum comparison, and determining epistemological orientation. 
This study shows that curriculum mapping and comparative analysis of translation specializations within 
the Master of Linguistics Program in Indonesia reveal common core structures in translation theory, 
practice, and research methodology. Despite these shared foundations, programs display institutional 
variations in focus, learning opportunities, and curricular structure. The analysis highlights a dominant 
hybrid epistemological orientation, combining linguistic theory, Translation Studies, and professional 
practice. This integrated approach allows students to develop theoretical understanding, practical 
translation skills, and research competence simultaneously. It is reflecting each program’s academic 
identity while balancing scholarly rigor with applied and industry-relevant training. The study’s findings 
inform curriculum development, helping universities balance theory, practice, and research to enhance 
translation education and align it with academic and professional standards. 
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1. INTRODUCTION  

A curriculum is essentially a set of plans and arrangements concerning objectives, content, 

and instructional materials that guide the implementation of learning (Choppin et al., 2022; Oliver 

et al., 2008). Meanwhile, comparison across programs enables the systematic identification of 

similarities and differences in institutional characteristics (Ahmadjian, 2016; Lepori et al., 2022; 

http://journal.ummat.ac.id/index.php/IJECA
https://portal.issn.org/resource/ISSN/2614-3380
https://doi.org/10.31764/ijeca.v9i1.38363
https://doi.org/10.31764/ijeca.v9i1.38363
mailto:muhamadsaifulmukminin@mail.ugm.ac.id
https://doi.org/10.31764/ijeca.v9i1.38363


 Muhamad Saiful Mukminin, Translation Specializations within...    373 

 

Zack et al., 2019). Epistemological orientation relates to how a program understands the nature 

of knowledge, methods, and the validity of knowledge (Suh et al., 2022). Thus, knowledge about 

translation is not only taught as a practical skill, but is positioned as an academic discipline that is 

constructed and developed within higher education in Indonesia. Translation specializations 

within Master of Linguistics programs in Indonesia represent a form of academic development 

that reflects specific professional needs and scholarly orientations. Mapping and comparing 

curricula are necessary to examine how course structures are organized, what competencies are 

targeted, and how epistemological orientations are constructed in each institution. 

Harden (2001) explains that curriculum mapping can be explored through several key 

elements, including expected learning outcomes, curriculum content, student assessment, 

learning opportunities, learning location, learning resources, timetable, staff, curriculum 

management, and students. These elements help researchers understand how a program is 

structured and implemented in practice. To deepen the analysis, Bray et al. (2014) propose a 

comparative framework that examines curricula across dimensions such as places, systems, times, 

demographic groups, cultures, policies, curricula, values, approaches to learning and teaching, and 

measurement of outcomes. This framework allows similarities and differences among institutions 

to be identified systematically. Furthermore, Holmes (1972) divides Translation Studies into pure 

and applied areas. Pure translation study focuses on the theoretical and systematic analysis of 

translation as a linguistic and cultural phenomenon. Meanwhile, applied translation study 

emphasizes practical use in professional contexts, bridging theory and real-world translation 

practice. Therefore, these three frameworks complement each other in mapping curriculum 

structures, comparing institutional characteristics, and determining the epistemological 

orientation of translation studies in a comprehensive and systematic manner. 

Over the past two decades, research on translation curricula has tended to focus on six main 

aspects. First, the structuring of curriculum design based on competencies and higher education 

standards (Calvo, 2011; Rico, 2010; Song, 2022; Tao, 2019). Second, the digitalization of curricula 

and adaptation to AI-driven industry developments (Doherty & Kenny, 2014; Liu et al., 2022; Rico 

& González Pastor, 2022; Zaghlool & Khasawneh, 2023). Third, an orientation toward labour 

market needs and professional competencies (Álvarez-Álvarez & Arnáiz-Uzquiza, 2017; de 

Céspedes, 2017; Hao & Pym, 2021; Li, 2022). Fourth, the expansion of curriculum orientation to 

ethical, intercultural, and reflective dimensions (Alkhatnai, 2024; Berthaud & Mason, 2018; Li, 

2018; Ramírez-Polo & Vargas-Sierra, 2023). Fifth, the evaluation of curriculum effectiveness and 

relevance based on stakeholders’ needs (Al-Batineh & Bilali, 2017; Khoshsaligheh et al., 2019; 

Samir, 2022). Sixth, the mapping of global developments in translation curriculum studies 

(Sawyer et al., 2019).  

This study differs from previous research in terms of both its material and formal objects of 

analysis. Specifically, it focuses on translation specializations within Master of Linguistics 

programs in Indonesia as the material object, and employs curriculum analysis and 

epistemological orientation as the formal objects. This study differs from previous research in 

terms of both its material and formal objects. Materially, it focuses specifically on translation 

specializations embedded within Master of Linguistics programs in Indonesia, which have not 

been systematically examined as a distinct object of inquiry. Furthermore, it is essential to dive 

into Master of Linguistics programs in Indonesia to identify the primary interest of translation 

courses offered. Formally, it combines curriculum analysis with an explicit investigation of 

epistemological orientation, thereby revealing how translation knowledge is structured and 

positioned within these programs (Grant, 2014; Scott, 2001). Through mapping and comparison, 
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this study investigates how courses are structured and how competencies are formulated in each 

institution to ensure alignment between intended learning outcomes and curriculum 

implementation.Meanwhile, the analysis of epistemological orientation is based on the notion that 

every study program is built upon certain assumptions about the nature of knowledge, methods, 

and scientific validity (Sangiogo et al., 2013). Therefore, this study addresses a critical gap in the 

existing literature by not only describing the curriculum structures of translation specializations 

but also systematically examining how knowledge about translation is constructed, positioned, 

and developed within Indonesian higher education, an area that has not yet been explored in a 

comprehensive and comparative manner. 

The analysis of translation specializations within Master of Linguistics programs in Indonesia 

is based on the view that the curriculum is an academic construct influenced by various factors, 

both internal factors such as scholarly vision and core competencies, and external factors such as 

industry demands and higher education policies. The curriculum functions as a framework for 

designing objectives (Herring & Williams, 2000), structuring courses (Oliver et al., 2008), and 

directing the development of students’ competencies (Thummaphan et al., 2022), and one form of 

its development is the establishment of translation specializations (Albir, 2007). As part of 

disciplinary development, curriculum structure not only reflects the mastery of practical skills but 

also reveals the underlying epistemological orientation. Therefore, translation specializations can 

be understood as a representation of disciplinary positioning within the framework of higher 

education. Based on this perspective, this study pursues two main objectives: (1) to map and 

compare the curriculum structures of translation specializations within Master of Linguistics 

programs in Indonesia,(2) to reveal the curriculum structures of Master of Linguistic programs in 

Indonesia, (3) to identify the epistemological orientations that underpin the development of these 

curricula. To achieve these objectives, the study addresses three research questions: (1) How are 

translation specializations mapped within Master of Linguistics programs in Indonesia? (2) How 

do the curriculum structures compare across these programs? and (3) What epistemological 

orientations underlie the development of translation specialization curricula? 

 

2. METHODS 

This study uses a qualitative approach to examine the structure and characteristics of 

translation specialization curricula in Indonesian Linguistics Master’s programs. This aligns with 

Lim (2025), who explains that qualitative research is a scientific research methodology that 

emphasizes the depth and richness of context and perspectives in understanding social 

phenomena. This study employs descriptive and comparative methods to provide a systematic 

and coherent analysis. Descriptive research is a study designed to describe the distribution of one 

or more variables, without considering any causal or other hypotheses (Aggarwal & Ranganathan, 

2019). Comparative research is a study that examines the similarities and differences between 

two or more cases (Iranifard & Roudsari, 2022). The comparative method is applied to identify 

similarities and differences across institutions in translation studies. The descriptive component 

is used to portray how each curriculum is organised and articulated, while the comparative 

component highlights convergences and divergences in curricular emphasis, orientation, and 

epistemic positioning among the selected universities. 

The primary data consist of the curricula of translation specialization courses from seven 

universities, i.e. UNS, UNY, UNUD, UNAIR, UB, UI, and UGM. The universities were selected using 

purposive sampling based on several criteria. These institutions were selected through purposive 

sampling based on three criteria: (1) they provide a formal translation specialization embedded 
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in a Linguistics Master’s curriculum; (2) they represent diverse academic orientations, ranging 

from research-oriented to professionally and industry-oriented programs, thereby allowing the 

study to capture a broad spectrum of epistemological and curricular profiles; and (3) their 

curriculum documents are publicly accessible and sufficiently detailed to enable systematic 

mapping and comparison.. The data sources of this research include official academic documents, 

such as course catalogues, syllabi, and program regulations. The collected information includes 

course titles, credit units, compulsory or elective status, and the overall curriculum structure and 

sequencing. Data collection was conducted through a documentary study using a structured 

document analysis sheet as the primary research instrument, which guided the systematic 

identification, extraction, and recording of relevant curricular information from official academic 

documents. 

The collected data were analysed in three stages. First, the study conducted curriculum 

mapping based on Harden (2001) to identify the structural compositions of translation-related 

courses within each program. Second, a comparative analysis was conducted using the framework 

of Bray et al. (2014) to reveal patterns in curriculum design, including institutional priorities and 

academic orientation. Third, the study determined the epistemological orientation of translation 

studies in each program following Holmes (1972) to understand curriculum orientation within 

the curriculum, whether the programs emphasize a theoretical, applied, or professional context 

of translation studies. Taken together, these analyses provide a comprehensive view of both 

curriculum content and its academic orientation. The results of the study are presented through 

tables and narrative descriptions. Tables summarize course titles, credits, compulsory/elective 

status, and structural sequencing, while narrative descriptions highlight distinctive emphases, 

learning opportunities, and epistemological orientation. To ensure validity and reliability, data 

triangulation was applied by cross-checking official documents with program websites and 

published academic information, confirming accuracy and consistency. 

 

3. RESULT AND DISCUSSION 

Before proceeding to the analysis, the following Table 1 presents an overview of translation 

specialization courses offered in selected Linguistics Master’s programs in Indonesia. The table 

summarizes course titles, credit allocation, and course status (compulsory or elective), providing 

a comparative foundation for mapping and analysis.  

 

Table 1. Translation Specialization Courses in Linguistics Master’s Programs in Indonesia 

University & Program Course Title Credits Status 

Universitas Sebelas Maret 
(UNS) 

Master’s in Linguistics 

Non-Fiction Translation 2 Compulsory 
Basic Translation Theory 2 Compulsory 

Translation Research Methods 2 Compulsory 
Critical Reading on Translation 2 Compulsory 

Literary Translation 2 Compulsory 
Audiovisual Translation 2 Compulsory 

Advanced Translation Theory 2 Compulsory 

Universitas Negeri 
Yogyakarta (UNY) 
Master’s in Applied 

Linguistics 

Translation Theory 2 Compulsory 
Translation Research Methodology 2 Compulsory 

Translation Analysis and Assessment 2 Compulsory 
Technology-Based Translation 2 Compulsory 

Seminar on Translation Problems 2 Compulsory 

Universitas Udayana 
(UNUD) 

Current Issues in Translation 2 Compulsory 
Translation in Different Registers 2 Compulsory 
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University & Program Course Title Credits Status 
Master’s in Linguistics Theory of Translation 2 Compulsory 

Theory and Practice of Interpreting 2 Compulsory 
Theory and Practice of Authentic Text 

Translation 
2 Compulsory 

Translation Research Methods 2 Compulsory 

Universitas Airlangga 
(UNAIR) 

Master’s in Linguistics 

Translation Theory 3 Compulsory 
Translation Problems 3 Compulsory 

Translation Technology 3 Compulsory 

Universitas Brawijaya (UB) 
Master’s in Linguistics 

Translation and Interpreting 2 Compulsory 
Consecutive and Dialog Interpreting 2 Compulsory 

Translation Technology 2 Compulsory 
Business and Legal Translation 2 Compulsory 

Journalistic and Literary Translation 2 Compulsory 
Advanced Consecutive and Dialog Interpreting 2 Elective 

Translation Industry and Translator 
Certification 

2 Elective 

Universitas Indonesia (UI) 
Master’s in Linguistics 

Translation Theory and Criticism 3 Compulsory 
Source-Oriented Translation 3 Compulsory 
Target-Oriented Translation 3 Compulsory 

Interpreting Theory and Criticism 2 Compulsory 
Issues in Literary Translation 2 Compulsory 

Recent Research in Translation Studies 2 Compulsory 

Universitas Gadjah Mada 
(UGM) 

Master’s in Linguistics 

Contrastive Linguistics 2 Compulsory 
Translation Theory 2 Compulsory 

Interpreting 2 Compulsory 
Research Methods and Ethics in Translation 3 Compulsory 

Multimedia and Computer-Assisted 
Translation 

2 Compulsory 

Literary Translation 2 Elective 
Religious Text Translation 2 Elective 

 

The Table 1 highlights the structural composition of translation-focused coursework within 

each program. It shows that translation studies are formally institutionalized within linguistics 

master’s curricula, though with different degrees of depth and specialization. Some universities 

structure their courses progressively, moving from foundational theory to advanced or 

specialized applications, while others concentrate on thematic clusters such as technology, 

interpreting, or literary translation. Credit allocation also indicates curricular weight. Programs 

with more three-credit courses suggest greater academic intensity per subject. The presence of 

elective courses in certain institutions, such as UB and UGM, signals flexibility and opportunities 

for academic personalization. In contrast, programs offering only compulsory courses reflect a 

more standardized specialization pathway. Overall, the table demonstrates how each institution 

organizes translation studies within its academic framework, revealing differences in curricular 

density, flexibility, and thematic prioritization. 

3.1 Curriculum Mapping 

In this study, the curriculum mapping focuses on four main aspects: (1) Expected Learning 

Outcomes, (2) Curriculum Content or Areas of Expertise Covered, (3) Learning Opportunities, and 

(4) Timetable. These aspects were selected because they can be directly examined through course 

titles, credit distribution, and curricular structure. Since the research relies solely on course data, 

other dimensions such as student assessment, learning location, learning resources, staff, 

curriculum management, and students are not included in the analysis. Therefore, the mapping 
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emphasizes elements that are explicitly visible in the documented curriculum, allowing for a 

systematic and comparable analysis across institutions based on available academic information. 

All programs generally aim to produce graduates who have a solid mastery of translation 

theory, strong analytical and practical translation skills, and research competence in translation 

studies. Students are expected to understand key theoretical concepts, apply them in translating 

various types of texts, and conduct academic research in the field. Despite these shared goals, 

institutional variations are evident. Programs at UNS, UI, and UGM place stronger emphasis on 

critical awareness and theoretical reflection, including translation criticism, source- and target-

oriented approaches, and research ethics. In contrast, UNY and UB focus more explicitly on 

professional and industry-oriented competences, such as technology-based translation and 

practical skills relevant to the job market. UNAIR tends to highlight conceptual understanding and 

problem-solving abilities, while UNUD emphasizes current issues and translation across different 

registers. Overall, the epistemological orientation is hybrid, integrating theory, practice, and 

research, with a dominant foundation in theoretical Translation Studies. 

The curriculum content across programs generally follows a common pattern consisting of 

translation theory (from basic to advanced levels), translation practice (including literary, non-

literary, audiovisual, and specialized texts), and translation research methodology. This structure 

indicates that students are expected to develop theoretical understanding, practical skills, and 

research competence in an integrated manner. However, each institution demonstrates 

distinctive areas of expertise. UNS offers the most comprehensive spectrum, covering theory, 

practice, and research in a balanced way. UNY emphasizes translation assessment and technology, 

reflecting a quality-control and applied orientation. UNUD highlights translation across registers 

and interpreting. UNAIR provides a compact but focused curriculum centered on translation 

problems and technology. UB stresses industry specialization, including business, legal 

translation, and certification. UI foregrounds criticism, source- and target-oriented approaches, 

and literary issues, while UGM combines contrastive linguistics with multimedia translation. 

Overall, these variations illustrate diverse domains of expertise within the broader framework of 

linguistics. 

Learning opportunities across the programs include various forms of academic and practical 

engagement. Some institutions, such as UI and UGM, emphasize theoretical discussions and 

critical analysis of translated texts, allowing students to deepen their conceptual understanding 

and reflective skills. UNS and UB provide extensive hands-on translation practice across different 

genres, including literary, non-literary, and specialized texts, giving students broad practical 

exposure. Workshop-based learning in translation technology is particularly visible at UNY, 

UNAIR, and UGM, where students develop skills in computer-assisted and technology-based 

translation. In addition, UNY and UNUD organize seminars addressing current translation 

problems, encouraging students to engage with contemporary issues and real-world challenges. 

Overall, UNS and UB offer the most diverse practical learning opportunities, especially in terms of 

genre variety and professional-oriented training experiences. 

The timetable structure shows that most courses carry 2–3 credits each, indicating a relatively 

balanced workload across programs. Both theoretical and practical courses are generally 

distributed in the middle to later semesters, allowing students to build foundational knowledge 

before engaging in more advanced applications. In many cases, translation theory is introduced 

earlier, followed by specialized practice, research methodology, and technology-based courses in 

subsequent semesters. UNS has the highest number of translation-related courses, resulting in a 

denser and more comprehensive structure compared to other institutions. This distribution 
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reflects a pattern of progressive exposure, where students move gradually from theoretical 

understanding to practical application and research engagement. Overall, the sequencing of 

courses suggests a curriculum design that supports intellectual development step by step, 

integrating conceptual grounding with increasingly complex translation tasks. 

 

3.2 Curriculum Comparison 

In this study, the comparative analysis focuses on six main dimensions, i.e. Places 

(Institutions), Systems (Program Orientation), Times (Contemporary Orientation), Demographic 

Groups (Target Students), Cultures (Academic and Institutional Culture), and Curricula (Structure 

and Content). These dimensions are selected to provide a structured and multidimensional 

understanding of how translation specialization is positioned within Linguistics Master’s 

programs in Indonesia. By examining institutional background, academic system, responsiveness 

to contemporary developments, implied student profiles, institutional culture, and curricular 

composition, the study aims to identify both shared patterns and distinctive characteristics. This 

framework allows for a comprehensive comparison that highlights variation while maintaining 

analytical coherence across programs. 

In terms of places and institutional profiles, the seven universities fall into three broad 

clusters. UNS, UI, and UGM, as large research‑oriented institutions, offer curricula with a 

pronounced emphasis on theoretical foundations, critical reflection, and research‑oriented 

components in translation. On the other hand, UNY and UB, with more applied or professionally 

oriented backgrounds, foreground practice‑based training, technology use, and explicit industry 

preparation, while UNUD and UNAIR implement locally adaptive and structurally compact 

curricula that prioritise current issues and problem‑solving in translation. These institutional 

differences suggest that place plays an important role in shaping epistemological orientation and 

curricular depth. The academic culture, institutional mission, and historical development of each 

university influence how translation is conceptualized, structured, and positioned within the 

broader field of linguistics. 

The academic systems compared in this study include pure linguistics programs (UI, UGM, 

UNS, UNAIR, and UNUD), applied linguistics (UNY), and linguistics with a stronger industry 

orientation (UB). These systemic differences influence how translation is positioned within each 

curriculum. In pure linguistics programs, translation is generally framed within theoretical 

inquiry, critical reflection, and research development. In applied linguistics, as seen at UNY, 

translation is approached more as a practical field supported by analytical tools and technology. 

Meanwhile, UB integrates translation with explicit industry elements, such as professional 

practice and certification. These differences are reflected in the presence and emphasis of courses 

on translation technology, interpreting, and industry-related subjects. Thus, program orientation 

shapes not only course composition but also the broader academic purpose of translation studies 

within each institutional system. 

The temporal dimension is analyzed through how each curriculum responds to contemporary 

developments in translation studies. Courses such as Current Issues in Translation, Technology-

Based Translation, and Multimedia Translation (offered at UNUD, UNY, and UGM) demonstrate 

clear engagement with recent trends, including digital tools, audiovisual media, and emerging 

professional practices. These programs show a forward-looking orientation that adapts to 

technological change and evolving market demands. In contrast, curricula that are more strongly 

grounded in theory, such as those at UI and partly at UNS, reflect greater historical continuity and 

intellectual stability. Their emphasis remains on theoretical foundations, criticism, and conceptual 
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depth rather than rapid adaptation to new trends. This contrast reveals a productive tension 

between maintaining academic tradition and responding to contemporary developments, 

highlighting different strategies in balancing enduring scholarly values with present-day 

professional realities. 

The curriculum design in each institution implicitly suggests different target student profiles. 

Programs such as UI, UGM, and UNAIR appear to address students with strong academic or 

research interests, as reflected in their emphasis on theory, criticism, and research methodology. 

These curricula are suitable for those who plan to pursue doctoral studies or academic careers. In 

contrast, UNY and UB seem to target students who are more practice- and industry-oriented, 

highlighting technology, applied skills, and professional preparation. Their course structures 

suggest preparation for immediate engagement in the translation market. Meanwhile, UNS and 

UNUD present a more hybrid profile, combining theoretical grounding with practical exposure 

across genres and contexts. This segmentation is not explicitly stated but can be inferred from 

course composition and emphasis. Overall, the curriculum structure implicitly shapes and attracts 

particular student orientations and career trajectories. 

Academic and institutional culture is reflected in the way translation is framed and organized 

within each curriculum. Universities such as UI, UGM, UNAIR, UNY, and UNUD show a strong 

emphasis on theory and critical inquiry, indicating an academic culture that values conceptual 

depth, analytical rigor, and scholarly discussion. In contrast, UNS demonstrates a culture of 

integration, combining theory with extensive cross-genre translation practice, suggesting a 

balanced academic–practical orientation. Meanwhile, UB reflects a more vocational culture, 

highlighted by courses related to industry practice and translator certification. This indicates a 

pragmatic and career-focused institutional identity. Through these differences, the curriculum 

becomes more than a list of courses. It represents the intellectual traditions, priorities, and 

professional visions of each institution. In this sense, curriculum design functions as an expression 

of the broader academic culture embedded within each university. 

The comparison of curricula focuses on the number and types of courses offered, the balance 

between theory and practice, and the inclusion of technology and interpreting. UNS has the most 

comprehensive structure, with seven compulsory courses covering theory, research methods, and 

various types of translation practice, showing a strong balance between conceptual and applied 

components. UNY offers a more applied structure, combining theory, research, assessment, and 

technology, but without interpreting. UNUD integrates theory, research, register-based 

translation, and interpreting, reflecting a balanced academic and practical orientation. UNAIR 

presents a compact curriculum centered on theory, translation problems, and technology. UB is 

strongly practice- and industry-oriented, featuring interpreting and specialized domains such as 

business and legal translation. UI emphasizes theory, criticism, and research, with limited focus 

on technology. UGM combines theory, contrastive linguistics, interpreting, research ethics, and 

multimedia translation, demonstrating an interdisciplinary and balanced design. 

 

3.3 Epistemological Orientation 

Epistemological orientation in translation refers to how a curriculum, theory, or academic 

practice understands the nature of knowledge about translation: what counts as legitimate 

knowledge, where that knowledge comes from, and how it is developed and validated. It concerns 

the assumptions underlying the teaching and study of translation, including whether knowledge 

is derived primarily from linguistic theory, empirical research, professional practice, or critical 

reflection. In higher education, this orientation shapes how translation is positioned as a field of 
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study whether it is treated as a branch of linguistics, an autonomous discipline known as 

Translation Studies, a professional skill set aimed at industry needs, or a combination of these 

perspectives. Thus, epistemological orientation influences curriculum design, course emphasis, 

research priorities, and the overall academic identity of translation within a university program. 

Translation as a subdiscipline of linguistics views translation primarily as an application of 

linguistic theory. In this orientation, knowledge about translation is derived from areas such as 

semantics, syntax, morphology, and pragmatics. Translation problems are analyzed through the 

structure of language, meaning relationships, and grammatical systems, with strong emphasis on 

equivalence and the relationship between the source language (SL) and the target language (TL). 

Scientific validity is considered analytical and systematic, meaning that translation decisions can 

be explained through linguistic principles. For example, translating an English passive sentence 

into Indonesian would involve examining syntactic shifts, thematic roles, and semantic 

equivalence. In curriculum design, this orientation appears in the dominance of courses such as 

Translation Theory and Contrastive Linguistics, where translation practice mainly functions to 

demonstrate and apply theoretical linguistic concepts rather than to simulate professional 

industry contexts. 

Translation as an autonomous discipline, commonly referred to as Translation Studies, views 

translation as an independent field of knowledge with its own object of study, theoretical 

frameworks, and research methods. In this orientation, knowledge is not merely derived from 

linguistics but is constructed from the observation of real translation practices and descriptive 

research. It recognizes that translation is influenced by cultural norms, ideology, power relations, 

and social context. Therefore, truth is considered empirical and interpretative, meaning that 

translation phenomena are studied through data, case studies, and contextual analysis rather than 

only through abstract linguistic rules. For example, a researcher may examine how a novel is 

translated differently across periods to reveal ideological shifts or cultural adaptation strategies. 

The analysis would focus not only on language structure but also on representation, 

domestication, or foreignization. In curriculum design, this orientation is reflected in courses such 

as Translation Criticism, Current Issues in Translation, and Recent Research in Translation 

Studies, with strong emphasis on reflection and discourse analysis. 

Translation as a professional practice positions translation primarily as a work competence 

that is evaluated through performance and practical output. In this orientation, knowledge is 

procedural and applicative, meaning that what matters most is the ability to produce effective 

translations in real contexts. The validity of knowledge is measured by the acceptability, accuracy, 

functionality, and usability of the translated text, especially in professional or industry settings. 

The focus is not only on understanding theory but on demonstrating skill, efficiency, and problem-

solving ability. For example, students may be required to translate business contracts, legal 

documents, audiovisual materials, or media texts using computer-assisted translation (CAT) tools. 

The quality of their work is assessed based on clarity, consistency, terminology management, and 

client-oriented standards. In curriculum design, this orientation is reflected in courses such as 

Translation Technology, Business and Legal Translation, Multimedia Translation, Translation and 

Interpreting Practice, and Translation Industry and Translator Certification. Assessment is 

commonly project-based, involving portfolios, simulations of real translation tasks, and practical 

assignments aligned with industry expectations. 

The hybrid (integrative) orientation views translation as a field that cannot be explained from 

a single perspective. It combines elements of linguistics, Translation Studies, and professional 

practice into an interconnected framework. Epistemologically, knowledge is seen as plural and 
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contextual. This means that linguistic theory, empirical research, and practical experience are all 

considered valid sources of knowledge. Truth is not understood as fixed or absolute, but as 

situational, depending on purpose, context, and the needs of translation users. In curriculum 

design, this orientation is reflected in a balance between translation theory, practical translation 

courses across genres, and research methodology. For example, a program may offer courses such 

as Translation Theory, Translation Research Methods, Literary or Audiovisual Translation, and 

Translation Technology within one integrated structure. Students are given flexibility to pursue 

academic pathways (research and criticism) or professional pathways (industry and technology). 

This hybrid orientation is the most dominant model in Indonesian linguistics-based master’s 

programs, as it bridges academic depth with market relevance. 

In this study, seven universities are examined because they offer a translation specialization 

within their Master’s in Linguistics programs. These universities are located in Java and Bali. Most 

of them are in Java, as higher education institutions are more developed and concentrated on this 

island. Java has a stronger academic infrastructure, more research universities, and wider access 

to postgraduate programs (Dimyati et al., 2023; Kusharjanto & Kim, 2011; Logli, 2016). Although 

Master’s programs in Linguistics also exist in other islands or regions of Indonesia, they do not 

provide a specific specialization in translation. This uneven distribution shows a gap in access to 

advanced translation studies across regions. The imbalance indicates the need for stronger 

collaboration and policy support between universities, government, and academic stakeholders 

to expand translation education and ensure more equal opportunities throughout Indonesia. 

The courses offered in the translation specialization consist of compulsory and elective 

subjects. Compulsory courses must be taken by students who choose the translation track in the 

Master’s in Linguistics program. These courses form the core competencies that students are 

expected to master. Elective courses, on the other hand, can be taken based on students’ interests 

and academic or professional goals. They provide flexibility and allow students to deepen specific 

areas of expertise. Most courses carry 2 to 3 credits (SKS), which represent the study load. In the 

Indonesian higher education system, 1 SKS equals 50 minutes of classroom instruction per week 

(Suhandi et al., 2023). Therefore, a 2-credit course consists of 100 minutes per week (Kholis, 

2022), while a 3-credit course consists of 150 minutes (Fauzi et al., 2025; Murniati & Hermawan, 

2017). Each university determines the number of credits differently, depending on the weight, 

depth, and learning outcomes of the course (Attewell & Monaghan, 2016; Evans, 2019). 

Based on Harden's (2001) Curriculum Mapping Framework, this study analyses four main 

aspects, i.e. Expected Learning Outcomes, Curriculum Content, Learning Opportunities, and 

Timetable. These aspects were selected because they can be clearly identified from course titles, 

credit distribution, and curriculum structure. Since the research only uses documented course 

data, other elements such as assessment methods, learning resources, staff, and curriculum 

management are not examined. The findings show that all programs aim to develop students’ 

mastery of translation theory, practical skills, and research competence. However, each university 

emphasizes different strengths. Some prioritize theoretical reflection and criticism (UNS, UI, 

UGM), while others focus on professional skills and technology (UNUD, UNY, UB, UNAIR). 

Curriculum content generally combines theory, practice, and research methods, reflecting a 

hybrid epistemological orientation (Gudoniene et al., 2025). Learning opportunities vary from 

critical discussions to hands-on workshops, and the timetable reflects progressive exposure from 

foundational theory to applied practice and research (Bhana, 2014; Lefebvre et al., 2016). 

Based on Bray's et al. (2014) framework, this study compares translation specialization in 

seven Linguistics Master’s programs in Indonesia, focusing on six dimensions, i.e. places, systems, 
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times, demographic groups, cultures, and curricula. The analysis shows that UNS, UI, and UGM, as 

research-oriented universities, emphasize theoretical foundations, translation criticism, and 

research skills, whereas UNY and UB, with applied or industry-oriented programs, prioritize 

practical skills, technology, and professional preparation. UNUD and UNAIR offer concise, locally 

adaptive curricula focused on current issues and efficient course structure. Program orientation 

influences course composition, with pure linguistics programs emphasizing theory and research, 

applied programs focusing on practice, and industry-oriented programs integrating certification 

and specialized skills. The curricula also suggest target student profiles, i.e. academic/research-

oriented (UI, UGM, UNAIR), practice/industry-oriented (UNY, UB), and hybrid (UNS, UNUD). 

Course structure reflects institutional culture and epistemological orientation, combining theory, 

practice, and research to varying degrees (Hardy & Tolhurst, 2014; Rifai et al., 2025). 

Epistemological orientation is analyzed following Holmes (1977), who broadly divides 

translation into pure emphasizing theoretical and linguistic knowledge and applied emphasizing 

professional competence and practice. Translation can be treated as a subdiscipline of linguistics 

(Doğan, 2021; Pratiwi, 2023), where theory from semantics, syntax, and pragmatics underpins 

understanding and problems are explained through language systems, as reflected in courses like 

Translation Theory and Contrastive Linguistics. Translation can also be understood as an 

autonomous field (Translation Studies) (De Toro, 2007), where knowledge emerges from real 

translation practices and cultural analysis, recognizing influences such as ideology and context. 

Finally, translation may be positioned as professional practice (Kujamäki, 2023), where 

competence is assessed by performance in real tasks using tools and industry standards. Many 

Indonesian master’s programs adopt a hybrid orientation, balancing theory, research, and 

practice, which aligns with the broader evolution of Translation Studies toward interdisciplinarity 

and application. 

 

4. CONCLUSION 

In conclusion, this study shows that translation specializations in Indonesian Linguistics 

Master’s programs are designed to develop graduates’ theoretical knowledge, practical skills, and 

research competence to fulfil the needs of the translation industry, both theoretically and 

practically. This study is novel in that it provides the first systematic, theoretically informed 

comparison of translation specializations embedded within linguistics‑based master’s programs 

in Indonesia, explicitly linking their curriculum structures to their underlying epistemological 

orientations. These findings have several practical implications. For curriculum designers and 

program leaders, the results provide an evidence‑based reference for calibrating the balance 

between theoretical depth, practice‑oriented training, and research components in translation 

specializations, as well as for aligning curricular profiles with institutional missions and 

labour‑market expectations. For policymakers and academic stakeholders, the identified patterns 

highlight the need to support more equitable access to advanced translation education across 

regions and to foster collaborative initiatives that integrate technological, professional, and 

research developments into linguistics‑based programs. While all programs share a core structure 

of translation theory, practice, and research methodology, each university emphasizes different 

aspects. Timetables and course sequences support progressive learning, moving from theory to 

practice. Epistemologically, a hybrid orientation dominates, combining linguistics, Translation 

Studies, and professional practice. This approach allows students to engage with theory, empirical 

research, and real-world translation tasks simultaneously. Overall, the curricula reflect 

institutional identity and academic culture, balancing scholarly rigor with practical application, 
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while providing flexibility for students to pursue research, critical inquiry, or professional 

translation pathways in a coherent, integrated framework. 

This study is limited to analysing curriculum data, including course lists, credit distribution, 

and course status (compulsory or elective). Other aspects such as student assessment methods, 

learning experiences, teaching resources, faculty quality, student interaction, and curriculum 

management were not examined. Consequently, it cannot fully evaluate the effectiveness of the 

curricula or graduates’ professional readiness. The perspectives of students, alumni, and 

practitioners were also not included, so the effectiveness of the curriculum and graduates’ 

professional readiness cannot be fully understood. Future research should adopt a mixed-

methods approach, incorporating interviews, surveys, and observation of learning practices. 

Collecting data from students, alumni, and instructors would provide a more comprehensive 

understanding of learning experiences and professional preparedness. Studies could also expand 

to include industry practices, technology use, and field projects. Cross-disciplinary or 

international comparisons could further enrich understanding of epistemological orientations 

and curriculum relevance to modern translation needs. 
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