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ABSTRACT 

This study was motivated by the prevailing orientation of elementary education, which emphasizes 
academic achievement as the primary indicator of learning success, while non-academic dimensions such 
as emotional intelligence, social skills, motivation, and self-regulation have yet to receive systematic 
attention. In fact, the development of elementary school students requires a holistic approach to learning. 
This study aims to: (1) analyze the relationship between non-academic abilities and student academic 
achievement; (2) identify the most dominant non-academic dimensions; and (3) examine variations in 
relationship patterns based on school characteristics. The study employed a quantitative correlational 
design with an explanatory approach. The sample was selected using stratified random sampling. Data 
were collected using a validated Likert-scale questionnaire adapted from previous socio-emotional 
learning and student motivation instruments, measuring dimensions of character learning, social 
relationships, emotional well-being, and learning motivation, along with students’ academic grade 
records. The instrument was validated through expert judgment and construct validity testing. Data 
analysis was conducted using descriptive statistics, Pearson’s correlation, multiple linear regression, and 
comparative analysis across schools. The results indicate that non-academic skills have a strong and 
significant relationship with academic achievement (R = 0.725; R² = 0.525), contributing 52.5% of the 
variance. The dimension of character learning emerged as the most dominant factor, followed by learning 
motivation and social relationships, while emotional well-being showed a positive but statistically 
insignificant influence. Additionally, variations in relationship patterns were found across schools, where 
the dominant factors differed according to the learning environment context. These findings confirm that 
strengthening non-academic skills is a strategic factor in improving student academic achievement. The 
implications of this research encourage a transformation of teaching practices toward a more holistic, 
contextual, and human-centered approach, while also providing an empirical basis for the development 
of educational policies that strike a better balance between cognitive and non-cognitive aspects. 
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1. INTRODUCTION  

In Indonesia's primary education system, the prevailing educational paradigm still largely 

prioritizes academic achievement as the primary indicator of educational success. Report card 

grades, test scores, and class rankings often serve as the dominant benchmarks, while non-

academic dimensions tend to be treated as secondary (Kristiyuana et al., 2025; Rajagukguk et al., 

2021; Wijaya, 2019). This orientation risks fostering a narrow approach to education, focused on 

rote memorization and short-term cognitive achievements, while neglecting the development of 

students’ affective, social, and personal aspects. However, the developmental characteristics of 

elementary school-aged children require a holistic approach that not only imparts knowledge but 

also builds a strong emotional, social, and moral foundation a prerequisite for long-term academic 

success for students in the school environment  (Cain et al., 2021; Lovren & Jablanovic, 2023).  

Several studies indicate that non-academic skills, such as emotional intelligence and social 

skills, are significantly correlated with academic achievement. Research conducted in various 

countries has found that students with good emotional regulation, high intrinsic motivation, and 

positive social interaction skills tend to demonstrate greater engagement in learning and more 

consistent academic performance (MacCann et al., 2019; Santos et al., 2023). The majority of these 

studies, however, have been conducted in the context of secondary and higher education, while 

research at the elementary school level particularly within the Indonesian sociocultural context 

remains relatively limited. Furthermore, many studies focus primarily on simple correlational 

analyses without exploring the psychopedagogical mechanisms that explain how non-academic 

skills actually influence the learning process in the classroom (Ofem et al., 2024; Gkintoni et al., 

2025; Guo et al., 2021). 

Another limitation of previous research is its tendency to view non-academic abilities as a 

single construct, even though they are functionally multidimensional. Emotional intelligence, 

motivation, social skills, and personal character have distinct characteristics, developmental 

dynamics, and pedagogical implications for the development of students’ qualities and 

achievements in school (Ye et al., 2024; Estrada et al., 2021; Guo et al., 2021). This simplification 

risks leading to overgeneralization and a lack of precision in formulating practical 

recommendations. Furthermore, variations in school context, family socioeconomic background, 

and the quality of teacher-student interactions are often not adequately incorporated as variables 

that may moderate the relationship between non-academic abilities and academic achievement  

(Rakesh et al., 2024; Zhang et al., 2020). 

The urgency of this research is further underscored by the implementation of the national 

curriculum, which emphasizes character building, social-emotional competencies, and 

meaningful learning. Contemporary educational reforms increasingly position student well-being, 

character formation, and socio-emotional development as central objectives of schooling rather 

than merely complementary outcomes of academic instruction (Erdem & Kaya, 2023; Zynuddin, 

et al, 2023). In this context, the latest curriculum is no longer solely focused on content mastery 

but instead prioritizes the development of holistic student profiles as the primary goal of 

education. Within this framework, non-academic skills should not be treated as mere byproducts 

but rather as core elements of the learning process, as previous studies have shown that emotional 

intelligence, learning motivation, and social-emotional competencies significantly contribute to 

student engagement and academic success (Feraco et al., 2022; MacCann et al., 2019; Santos et al., 

2023).  
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Nevertheless, without strong empirical evidence, the integration of non-academic skills into 

teaching practices risks becoming merely normative jargon that is difficult to implement 

systematically in elementary schools. This study is also relevant for addressing the educational 

challenges of the 21st century, which demand critical thinking, collaboration, communication, and 

creativity. Therefore, this study does not merely focus on statistical relationships between 

variables but seeks to situate learning achievement within the broader framework of human 

development in elementary education, particularly in the sociocultural context of the Bima region. 

Therefore, the significance of this study lies in its contribution to enriching the body of knowledge 

in elementary education, particularly in strengthening the empirical foundation regarding the role 

of non-academic skills in improving academic achievement. The research findings are expected to 

serve as a reference for teachers in designing more holistic learning strategies, for schools in 

developing character-building programs and a conducive learning environment, and for 

policymakers in formulating educational policies that strike a better balance between cognitive 

and non-cognitive aspects. This study aims to achieve several academic objectives, including: (1) 

Non-Academic Abilities and Academic Achievement among Elementary Students in Bima; (2) 

Dominant Non-Academic Factors among Elementary Students in Bima; and (3) Differences in the 

Relationship between Non-Academic Skills and Achievement. The final findings of this study have 

implications for academic performance and hold high practical relevance in promoting a more 

humanistic, equitable, and sustainable transformation of elementary education within the 

elementary school environment in Bima. 

 

2. METHODS 

This study employs a quantitative correlational design with an explanatory approach, aiming 

to examine the strength of the relationship and the relative contribution of non-academic abilities 

to the academic achievement of elementary school students (Alshehri, 2019; Putri et al., 2025). 

This study employed a quantitative correlational design with an explanatory orientation to 

examine the relationships between non-academic abilities and students’ academic achievement. 

The analysis applied a multivariate framework to identify the relative contributions of emotional 

intelligence, social skills, learning motivation, and self-regulation to academic achievement. Data 

were collected using validated Likert-scale questionnaires and academic score documentation, 

and analyzed through descriptive statistics, Pearson correlation, and multiple linear regression 

(Khabibullah, 2024; Rauteda, 2025; Yusfiarto, 2023). This approach is also intended to strike a 

balance between quantitative precision and qualitative depth of understanding, focusing on the 

relationship between non-academic skills and improved academic performance among 

elementary school students in Bima. The following research flowchart illustrates the sequence 

and direction of the research procedures, as shown in Figure 1. 
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Figure 1. Flowchart and Research Conducting Procedures 

 

The research data sources included 90 students from three elementary schools in Bima, with 

several key student respondents and classroom teachers serving as supporting informants, as 

well as school academic documents such as report card grades and summative assessment results. 

The research sample was determined using stratified random sampling based on grade level and 

school characteristics to enhance data representativeness.  The non-academic ability instrument 

was developed as a Likert-scale questionnaire and underwent both theoretical and empirical 

validation procedures, including expert judgment for content validity and exploratory factor 

analysis for construct validity. Instrument reliability was also assessed using Cronbach’s alpha, 

and all dimensions demonstrated acceptable levels of internal consistency. Academic 

achievement was measured using a composite academic score from several core subjects to reflect 

a more stable learning performance and avoid bias toward a specific cognitive domain related to 

the relationship between non-academic abilities and improved academic achievement among 

elementary school students in Bima. 

Data analysis was conducted using descriptive statistics to map the profiles of students’ non-

academic abilities and academic achievement, followed by classical assumption tests to ensure 

the validity of inferential analysis. Relationships between variables were analyzed using Pearson’s 

correlation and multiple linear regression to identify the relative contributions of each dimension 

of non-academic abilities to academic achievement. To test more complex relationship 

mechanisms, path analysis or simple structural equation modeling (SEM) was used to examine 

the roles of mediators such as learning motivation and self-regulation with the assistance of 

Jamovi software (Cleary & Kitsantas, 2017; Ghelichli et al., 2020; Subhaktiyasa et al., 2025). The 

analytical approach used in this study enables the researchernot only to determine whether a 

relationship exists, but also to understand how that relationship is formed, thereby giving the 

research findings theoretical significance and practical implications regarding the relationship 

between non-academic skills and improved academic performance among elementary school 

students in Bima. The following research flowchart illustrates the sequence and direction of the 

research procedures. 
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3. RESULT AND DISCUSSION 

3.1 Non-Academic Abilities and Academic Achievement Among Elementary Students in 

Bima 

The emphasis on non-academic skills such as emotional intelligence, social skills, motivation 

to learn, and self-regulation serves not merely as a supplement but as a psychopedagogical 

foundation that influences students’ engagement, perseverance, and the quality of their learning 

process. Theoretically, students who are able to manage their emotions, interact positively, 

possess intrinsic motivation, and are capable of regulating their learning process tend to 

demonstrate more optimal and stable academic performance (Mega et al., 2014; Ye et al., 2024). 

However, the relationship between these dimensions is not always linear or uniform; rather, it is 

influenced by the learning environment, individual characteristics, and the dynamics of classroom 

interactions. Therefore, examining the relationship between non-academic abilities and academic 

achievement is important not only to identify the strength of the relationship statistically, but also 

to understand how each dimension contributes to shaping student learning success in a more 

comprehensive and contextual manner. Based on a normality test using the Kolmogorov-Smirnov 

test, a significance value of 0.110 was obtained, indicating that the data are normally distributed 

(Sig. > 0.05). The normality of the residuals in this study was examined using a Normal Q–Q Plot 

of Standardized Residuals. ß, as shown in Figure 2. 

 

 
Figure 2. Results of the Normality Test for Academic Achievement 

 

Based on the Q–Q plot, it can be seen that most of the residual points lie around the diagonal 

line, indicating a theoretical normal distribution. This suggests that the distribution of the model’s 

residuals tends to follow a normal distribution pattern. Although there are a few points that 

deviate slightly from the diagonal line at the tails of the distribution, these deviations remain 

within reasonable limits and do not indicate a pattern of extreme deviation. In general, the pattern 

of data points on the graph indicates that the regression model residuals are distributed relatively 

along the diagonal line, so it can be concluded that the assumption of normality of residuals in the 

regression model can be considered satisfied. Thus, the linear regression model used in this study 

is suitable for further analysis. The results of the multiple regression analysis can be seen in the 

following Table 1. 
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Table 1. Multiple Regression Analysis of Non-Academic Abilities 

Model Fit Measures 
 Overall Model Test 

Model R R² F df1 df2 p 
1 0.725 0.525 17.439 4 63 < .001 

 

The multiple linear regression analysis was conducted to determine the influence of non-

academic abilities comprising character learning, social relationships, emotional well-being, and 

learning motivation on the academic achievement of elementary school students. Based on the 

regression analysis results, a multiple correlation coefficient (R) of 0.725 was obtained. This value 

indicates that, collectively, the non-academic ability variables have a fairly strong relationship 

with students’ academic achievement. Meanwhile, the coefficient of determination (R²) of 0.525 

indicates that 52.5% of the variation in students’ academic achievement can be explained by the 

variables of character learning, social relationships, emotional well-being, and learning 

motivation collectively. The remaining 47.5% is influenced by other factors outside the variables 

analyzed in this study. 

Furthermore, the results of the Overall Model Test showed an F-value of 17.439 with a 

significance level of p < 0.001. These results indicate that the regression model used in this study 

is statistically significant; thus, it can be concluded that non-academic ability variables 

simultaneously have a significant effect on students’ academic achievement. This finding indicates 

that students’ non-academic abilities are one of the key factors contributing to their academic 

success in elementary school. Enhancing students’ learning character, social relationships, 

emotional well-being, and learning motivation has the potential to improve their academic 

achievement; therefore, non-academic factors require attention in efforts to enhance the quality 

of instruction and student learning outcomes. The results of this study are also consistent with 

several other research findings, which suggest that students who are able to manage their 

emotions, interact positively, possess intrinsic motivation, and regulate their learning do indeed 

tend to demonstrate higher and more consistent performance, as these non-academic foundations 

underpin learning emotions, strategies, and sustained perseverance (Feraco et al., 2022; MacCann 

et al., 2019; Zhoc et al., 2018). However, this study supports the view that non-academic skills 

serve as a foundation that regulates emotions, fosters motivation, facilitates social relationships, 

and guides learning regulation. Through these mechanisms, engagement and perseverance 

increase, which are consistently associated with more optimal and stable academic achievement. 

3.2 Dominant Non-Academic Factors Among Elementary Students in Bima 

Identifying the most dominant dimensions of non-academic abilities that influence 

elementary school students’ academic achievement constitutes a crucial step toward 

understanding the psych pedagogical mechanisms underlying academic success. Not all 

components of non-academic abilities contribute equally; therefore, a more fine-grained analysis 

is required to disentangle the relative roles of specific dimensions, such as learning character, 

motivation, social skills, and emotional well-being. This approach is essential to avoid 

oversimplification that treats non-academic abilities as a single, homogeneous construct 

(Khoirunikmah et al., 2022; Shuib, 2018). By examining empirically dominant predictors, this 

study not only reinforces the robustness of the correlational patterns but also offers a more 

precise basis for developing contextually grounded instructional interventions. Based on the 
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Model Coefficients table obtained from the multiple linear regression analysis, the estimated 

coefficients for each variable are presented as follow Table 2. 

 

Table 2. Multiple Linear Regression Analysis of Non-Academic Abilities 

Model Coefficients - Learning_Achievement 
Predictor Estimate SE t p 

Intercept 15.981 8.561 1.867 0.067 
Character_Learning 0.234 0.079 2.981 0.004 
Social_Relationship 0.172 0.066 2.591 0.012 
Emotional_Wellbeing 0.161 0.093 1.722 0.090 
Learning_Motivation 0.182 0.079 2.296 0.025 

 

The data reveal the contribution of each dimension of non-academic abilities to the academic 

achievement of elementary school students. The analysis results indicate that character learning 

is the dimension of non-academic abilities that contributes most significantly to students’ 

academic achievement. This is evidenced by a regression coefficient of 0.234 with a significance 

level of p = 0.004 (< 0.05). This coefficient value indicates that a one-unit increase in the character 

learning variable is followed by a 0.234-unit increase in student academic achievement, assuming 

all other variables remain constant. Besides character learning, the learning motivation variable 

also showed a significant contribution to academic achievement, with a regression coefficient of 

0.182 and a significance level of p = 0.025. These findings indicate that students’ learning 

motivation plays a crucial role in supporting their academic success. Meanwhile, the social 

relationship variable also made a significant contribution with a regression coefficient of 0.172 

and a significance level of p = 0.012. This indicates that students’ ability to build positive social 

relationships also supports improved academic achievement. Furthermore, the emotional well-

being variable had a regression coefficient of 0.161; however, it did not show a statistically 

significant effect on academic achievement, as its p-value was 0.090 (> 0.05).  

Nevertheless, the positive direction of the coefficient indicates that emotional well-being still 

tends to contribute to improvements in students’ academic achievement, even though its 

influence is not as strong as that of other non-academic ability dimensions. The results of this 

study indicate that non-academic abilities generally have an impact on the development of 

elementary school students’ academic achievement within the school environment. This finding 

is further supported by several previous studies, such as: (1) social-emotional maturity is strongly 

correlated with academic achievement; more mature students demonstrate higher levels of 

motivation, self-esteem, and problem-solving skills, resulting in higher grades; (2) students with 

high socio-emotional skills are more motivated, confident, and capable of solving learning 

problems; and (3) elementary school students demonstrate learning motivation that is positively 

related to and simultaneously promotes the development of socio-emotional skills and school 

performance (Chiappetta-Santana et al., 2022; Olguin et al., 2024). Thus, at the elementary school 

level, the most prominent non-academic abilities are evident in learning motivation and related 

constructs (self-concept, self-esteem, self-motivation), as well as social and socio-emotional skills. 

These abilities operate by enhancing motivation, self-regulation, self-confidence, and problem-

solving skills, which together explain why some students achieve higher academic performance. 
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3.3 Differences in the Relationship Between Non-Academic Skills and Achievement 

The background of students, school culture, the quality of pedagogical interactions, and the 

emotional climate of the classroom can shape different patterns of relationships. The relationship 

between non-academic skills which encompass aspects of motivation, social relationships, and 

emotional well-being varies depending on student characteristics and the context of the 

elementary school (Due et al., 2026; Indriani, 2021). This approach is important for avoiding 

overgeneralization and for recognizing that the effectiveness of non-academic factors in 

influencing academic achievement is context-dependent, thus requiring adaptive intervention 

strategies tailored to the specific needs of each learning environment.  

Based on the results of multiple linear regression analyses conducted separately for each 

sample school, this study aimed to identify differences in the relationship between non-academic 

abilities and student academic achievement across the three sample schools: School A, School B, 

and School C. This approach allowed the researchers to examine variations in the contribution of 

non-academic abilities to academic achievement within the context of different school 

characteristics. The data is as follow Table 3. 

 

Table 3. Multiple Linear Regression Analysis at Three Elementary School 

School_ID R R2 Categori Dominant Variable 
A 0.812 0.659 Very Strong Emotional Wellbeing 
B 0.847 0.847 Very Strong Learning Motivation 
C 0.711 0.505 Strong Emotional Wellbeing 

 

The results of the analysis indicate that the strength of the relationship between non-academic 

abilities and student academic achievement varies across schools. At School A, a correlation 

coefficient of R =  0.812 was obtained, with a coefficient of determination of R² = 0.659. These 

values indicate that the relationship between non-academic abilities and academic achievement 

falls into the “very strong” category. Substantively, these results indicate that 65.9% of the 

variation in student academic achievement at School A can be explained by the dimensions of non-

academic abilities analyzed in this study, while the remaining 34.1% is influenced by other factors 

outside the research model. Based on the regression coefficient analysis, the emotional well-being 

dimension emerged as the most dominant variable influencing student academic achievement at 

the school. This indicates that students’ emotional states. such as self-confidence, comfort in 

learning, and emotional regulation skills play a significant role in their academic success at School 

A. 

The analysis results for School B show a correlation coefficient of R = 0.847 and a coefficient 

of determination of R² = 0.847, indicating a very strong relationship between non-academic 

abilities and student academic achievement. These values indicate that approximately 84.7% of 

the variation in student academic achievement at School B can be explained by the non-academic 

ability variable, so the contribution of non-academic ability to academic achievement at this 

school can be said to be very significant compared to other schools. The analysis results also show 

that learning motivation is the most dominant dimension of non-academic ability in influencing 

student academic achievement at School B. This finding indicates that student learning motivation 

such as the drive to achieve good academic results, perseverance in learning, and the desire to 

understand course material is a key factor supporting students’ academic success in that school 

environment. 
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Meanwhile, at School C, a correlation coefficient of R = 0.711 was obtained, with a coefficient 

of determination of R² = 0.505, indicating a strong relationship between non-academic abilities 

and student academic achievement. Quantitatively, these results indicate that approximately 50.5% 

of the variation in student academic achievement at School C can be explained by non-academic 

ability dimensions, while the remaining 49.5% is influenced by other factors not analyzed in this 

study. The regression analysis also revealed that emotional well-being is the most dominant 

variable influencing student academic achievement at this school. These findings suggest that 

students’ emotional well-being plays a crucial role in supporting their engagement in the learning 

process and the achievement of academic performance. Overall, the results of this study indicate 

that the patterns of relationships between non-academic abilities and student academic 

achievement are not entirely uniform across all schools. Although all schools showed a strong to 

very strong relationship between non-academic abilities and academic achievement, the most 

dominant dimension of non-academic abilities differed across school contexts. At School A and 

School C, the dimension of emotional well-being was the most dominant factor influencing 

students’ academic achievement. Conversely, at School B, the most dominant dimension was 

learning motivation.   

These findings indicate that the learning environment and students’ psychosocial 

characteristics at each school can influence the dimensions of non-academic skills that most 

contribute to student academic achievement. Therefore, efforts to strengthen students’ non-

academic skills in elementary schools need to take into account the characteristics of the school 

environment as well as students’ developmental needs, so that strategies for developing students’ 

competencies can be designed in a more contextually appropriate and effective manne. The 

results of this study also indicate that the development of students’ non-academic skills must take 

into account the context and characteristics of each school, so that strategies for strengthening 

students’ competencies can be tailored to the needs and conditions of different learning 

environments. These findings are further supported by results from other studies revealing that 

a positive school/classroom climate (warm teacher–student relationships, peer support, a sense 

of safety, and belonging) is associated with the development of non-cognitive skills such as 

cooperation, responsibility, and self-regulation (Erdem & Kaya, 2023; Zynuddin et al., 2023). 

Findings from other studies also indicate that school climate influences academic expectations, 

identification with the school, and self-efficacy, which serve as psychosocial pathways to 

achievement. In some contexts, a sense of belonging and relationships with teachers are the 

primary drivers of motivation; in other contexts, classroom discipline or the academic learning 

environment (academic pressure) plays a more decisive role in shaping students’ learning 

outcomes within the school setting (Maxwell et al., 2017; Podiya et al., 2025; Zysberg & 

Schwabsky, 2020). Thus, the learning environment and psychosocial characteristics not only 

influence students’ non-academic abilities but also determine which dimensions are most critical 

to student achievement in the school setting.  

 

4. CONCLUSION 

This study confirms that non-academic abilities constitute a significant factor in explaining 

variations in the academic achievement of elementary school students, contributing 52.5% of the 

explained variance (R² = 0.525). These findings strengthen the theoretical perspective of holistic 

education, which emphasizes the importance of non-cognitive dimensions including character 

learning, learning motivation, social relationships, and emotional well-being as fundamental 

psychopedagogical components supporting academic success. Furthermore, the findings reveal 
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that the contribution of non-academic dimensions is multidimensional and unequal in magnitude. 

Character learning emerged as the strongest predictor of academic achievement, followed by 

learning motivation and social relationships, whereas emotional well-being did not demonstrate 

a statistically significant effect within the aggregate model. This indicates that non-academic 

abilities should not be conceptualized as a single homogeneous construct, but rather as 

interconnected dimensions with varying levels of influence on students’ academic performance. 

This study contributes to strengthening the non-cognitive skills framework by providing 

empirical evidence grounded in the context of elementary education in Indonesia, which has been 

relatively underrepresented in the global literature. Findings regarding variations in relationship 

patterns across schools point to the proposition that the relationship between non-academic 

abilities and academic achievement is contextual and mediated by learning environment factors, 

thereby challenging the assumption of universality in many previous educational models. In terms 

of novelty, this study has examined correlational relationships and identified dominant 

dimensions as well as contextual variations across educational institutions, thereby providing a 

more granular approach to understanding the mechanisms of non-academic factors on learning 

outcomes. However, the correlational design limits causal inferences, so the interpretation of 

results must be contextualized appropriately. The implication is that the development of 

educational policies and practices needs to shift toward an approach based on contextual 

differentiation, rather than generalization, by prioritizing the strengthening of non-academic 

skills as a core strategy for sustainably improving the quality of basic education, particularly for 

elementary school students. 

 

REFERENCES 

Alshehri, Y. (2019). Applying explanatory analysis in education using different regression 
methods. Proceedings of the 4th International Conference on Information and Education 
Innovations. https://doi.org/10.1145/3345094.3345111   

Cain, J., Medina, M., Romanelli, F., & Persky, A. (2021). Deficiencies of Traditional Grading Systems 
and Recommendations for the Future. American Journal of Pharmaceutical Education, 86, 
(7), 8850. https://doi.org/10.5688/ajpe8850 

Chang, H. Y. (2023). Scaffolding online peer critiquing to develop students’ epistemic criteria of 
data visualization. Computers and Education, 203 (March), 104863. 
https://doi.org/10.1016/j.compedu.2023.104863 

Chiappetta-Santana, L., Jesuíno, A. D. S. A., & Lima-Costa, A. (2022). Learning Motivation, 
Socioemotional Skills and School Achievement in Elementary School Students. Paidéia 
(Ribeirão Preto). https://doi.org/10.1590/1982-4327e3232 

Cleary, T., & Kitsantas, A. (2017). Motivation and Self-Regulated Learning Influences on Middle 
School Mathematics Achievement. School Psychology Review, 46, (1) 107–188. 
https://doi.org/10.1080/02796015.2017.12087607 

Due, M. Y., Nai, M. G., Ytu, M. K., Kila, M. E., Saputra, A. F., Goa, S. A., & Laksana, D. N. L. (2026). 
Pentingnya Kemitraan Guru Dan Orang Tua Dalam Meningkatkan Prestasi Akademik Dan 
Non Akademik Siswa SD Citra Bakti. Jurnal Citra Multidisiplin, 01(01), 24–34. 
https://doi.org/10.38048/jcm.v1i1.6494 

Erdem, C., & Kaya, M. (2023). The relationship between school and classroom climate, and 
academic achievement: A meta-analysis. School Psychology International, 45(4), 380–408. 
https://doi.org/10.1177/01430343231202923 

Erdem, C., & Kaya, M. (2023). The relationship between school and classroom climate, and 
academic achievement: A meta-analysis. School Psychology International, 45, 380–408. 
https://doi.org/10.1177/01430343231202923 

Estrada, M., Monferrer, D., Rodriguez, A., & Moliner, M. (2021). Does Emotional Intelligence 



 

478  |  IJECA (International Journal of Education and Curriculum Application) 

        Vol. 9, No. 2, August 2026, pp. 468-479 

Influence Academic Performance? The Role of Compassion and Engagement in Education 
for Sustainable Development. Sustainability. https://doi.org/10.3390/su13041721 

Feraco, T., Resnati, D., Fregonese, D., Spoto, A., & Meneghetti, C. (2022). An integrated model of 
school students’ academic achievement and life satisfaction. Linking soft skills, 
extracurricular activities, self-regulated learning, motivation, and emotions. European 
Journal of Psychology of Education, 38, (1) 109–130. https://doi.org/10.1007/s10212-
022-00601-4 

Ghelichli, Y., Seyyedrezaei, S., Barani, G., & Mazandarani, O. (2020). The Mediating Role of Self-
Regulation between Student Engagement and Motivation among Iranian EFL Learners: A 
Structural Equation Modeling Approach. 
https://doi.org/10.30479/jmrels.2020.13689.1679 

Gkintoni, E., Dimakos, I., & Nikolaou, G. (2025). Cognitive Insights from Emotional Intelligence: A 
Systematic Review of EI Models in Educational Achievement. Emerging Science Journal. 8, 
262-297. https://doi.org/10.28991/esj-2024-sied1-016 

Guo, J., Tang, X., Marsh, H., Parker, P., Basarkod, G., Sahdra, B., Ranta, M., & Salmela‐Aro, K. (2021). 
The roles of social-emotional skills in students’ academic and life success: A multi-
informant and multicohort perspective. Journal of Personality and Social Psychology. 
124(5), 1079. https://doi.org/10.31234/osf.io/ahg8p 

Indriani, D. S. T. M. (2021). Implementasi Gerakan Sekolah Menyenangkan (Gsm) Dalam 
Membangun Student Wellbeing Di Sd Negeri 002 Sambaliung. Pendas : Jurnal Ilmiah 
Pendidikan Dasar, 1(0.1101/2021.02.25.432866), 1–15. 

Khabibullah, M. (2024). Tahapan dan Langkah-Langkah Penerapan Mixed Method dalam 
Penelitian. Jurnal QJM, 02(01), 69–86. https://doi.org/10.62048/qjms.v2i1.55 

Khoirunikmah, B., Marmoah, S., & Indriayu, M. (2022). The Effect of Social Skills and Emotional 
Intelligence on Learning Outcomes of Elementary School Students. QALAMUNA: Jurnal 
Pendidikan, Sosial, Dan Agama. 14(2), 877-894. https://doi.org/10.37680/qalamuna. 
v14i2.3779 

Kristiyuana, K., Wuriningsih, Idammatussilmi, I., & Agung, A. (2025). Reforming Pedagogy in 
Indonesian Primary Schools: A Five-Year Systematic Review of Differentiated Instruction, 
Project-Based Learning, and Formative Assessment (2020–2025). Jurnal Ilmiah Profesi 
Pendidikan. 10 (2), 1694-1705. https://doi.org/10.29303/jipp.v10i2.3413 

Lovren, V., & Jablanovic, M. M. (2023). Bridging the Gap: The Affective Dimension of Learning 
Outcomes in Environmental Primary and Secondary Education. Sustainability. 15(8), 
6370. https://doi.org/10.3390/su15086370 

MacCann, C., Jiang, Y., Brown, L., Double, K., Bucich, M., & Minbashian, A. (2019). Emotional 
intelligence predicts academic performance: A meta-analysis. Psychological Bulletin. 
https://doi.org/10.1037/bul0000219 

Maxwell, S., Reynolds, K. J., Lee, E., Subasic, E., & Bromhead, D. (2017). The impact of school climate 
and school identification on academic achievement: Multilevel modeling with student and 
teacher data. Frontiers in Psychology, 8(DEC), 1–21. https://doi.org/10.3389/fpsyg. 
2017.02069 

Mega, C., Ronconi, L., & Beni, R. (2014). What makes a good student? How emotions, self-regulated 
learning, and motivation contribute to academic achievement. Journal of Educational 
Psychology, 106, (1), 121–131. https://doi.org/10.1037/a0033546 

Ofem, U., Idika, D., Otu, B., Ovat, S. V., Arikpo, M. I., Anakwue, A. L., Akpo, C., Anake, P., Ayin, N. N., 
Edam-Agbor, I. B., Orim, F. S., Ngozi, A. E., Anyiopi, R. U., Nwinyinya, E., & Effiong, I. E. 
(2024). Academic optimism, capital indicators as predictors of cognitive, affective, and 
psychomotor learning outcome among students in secondary school. Hierarchical 
regression approach (HRA). Heliyon, 10 (9). 
https://doi.org/10.1016/j.heliyon.2024.e30773 

Olguin, M. E. P., Bórquez, F. N. V., Corral, D. R. M., López, O. V., & Pacheco, D. L. (2024). Social-
Emotional Skills and their Influence on Academic Achievement in Elementary School 
Students. Concordia. 4(7), 10-19. https://doi.org/10.62319/concordia.v.4i7.25 

https://doi.org/10.62048/qjms.v2i1.55


  Umar, Correlation Between Non-Academic...    479 

 

Podiya, J., Navaneetham, J., & Bhola, P. (2025). Influences of school climate on emotional health 
and academic achievement of school-going adolescents in India: a systematic review. BMC 
Public Health, 25(1), 54. https://doi.org/10.1186/s12889-024-21268-0 

Putri, L., Rezani, M. R., & Hermina, D. (2025). Correlational Research Design. Jurnal Riset 
Multidisiplin Edukasi. 2(6), 306-317. https://doi.org/10.71282/jurmie.v2i6.456 

Rajagukguk, W., Purba, J., Budiono, S., & Adirinekso, G. (2021). The Role of Economic and 
Development Factors on Average National Exam Score at Primary, Junior Secondary, and 
Senior Secondary Level in Indonesia. Proceedings of the International Conference on 
Industrial Engineering and Operations Management. https://doi.org/10.46254/sa02 
.20210560 

Rakesh, D., Lee, P. A., Gaikwad, A., & McLaughlin, K. (2024). Annual Research Review: Associations 
of socioeconomic status with cognitive function, language ability, and academic 
achievement in youth: a systematic review of mechanisms and protective factors. Journal 
of Child Psychology and Psychiatry, and Allied Disciplines, 66 (4), 417–439. https://doi.org/ 
10.1111/jcpp.14082 

Rauteda, K. R. (2025). Quantitative Research in Education: Philosophy, Uses and Limitations. 
Journal of Multidisciplinary Research and Development. 2(1), 1-11. https:// 
doi.org/10.56916/ jmrd.v2i1.993 

Santos, A. C., Simões, C., Melo, M., Santos, M., Freitas, I., Branquinho, C., Cefai, C., & Arriaga, P. 
(2023). A systematic review of the association between social and emotional 
competencies and student engagement in youth. Educational Research Review. 39 (1), 100-
535. https://doi.org/10.1016/j.edurev.2023.100535 

Shuib, N. H. (2018). The Emotional Intelligence and Academic Achievement of Primary School 
Students in Malaysia. 594–601. https://consensus.app/papers/the-emotional-
intelligence-and-academic-achievement-of-
shuib/75b8eedbe96d5c3b8966af1eeb9badbd/ 

Subhaktiyasa, P. G., Numertayasa, I. W., Sumaryani, N. P., Candrawati, S. A. K., Dharma, I. D. G. C., & 
Saputra, I. G. N. W. H. (2025). Uji Korelasi dalam Penelitian Kuantitatif: Kajian Konseptual, 
Asumsi Statistik dan Implikasi Paraktis. Jurnal Ilmiah Profesi Pendidikan, 10(4), 3297–
3308. https://doi.org/10.29303/jipp.v10i4.3952 

Wijaya, H. (2019). Redefining the Success of Education: Where Indonesia Has Excelled and Where 
It Has Not. Jurnal Humaniora. 31(2), 118. https://doi.org/10.22146/jh.36532 

Ye, S., Lin, X., Jenatabadi, H., Samsudin, N., Ke, C., & Ishak, Z. (2024). Emotional intelligence impact 
on academic achievement and psychological well-being among university students: the 
mediating role of positive psychological characteristics. BMC Psychology, 12 (1), 389. 
https://doi.org/10.1186/s40359-024-01886-4 

Yusfiarto, R. (2023). Transition Strategies of Green MSMEs: A Sequential Explanatory Design Mix 
Method Analysis. East Java Economic Journal, 7(2), 248–268. 
https://doi.org/10.53572/ejavec.v7i2.113 

Zhang, F., Jiang, Y., Ming, H., Yang, C., & Huang, S. (2020). Family Socioeconomic Status and 
Adolescents’ Academic Achievement: The Moderating Roles of Subjective Social Mobility 
and Attention. Journal of Youth and Adolescence, 49 (9), 1821-1834. 
https://doi.org/10.1007/s10964-020-01287-x 

Zhoc, K., Chung, T., & King, R. (2018). Emotional intelligence (EI) and self-directed learning: 
Examining their relation and contribution to better student learning outcomes in higher 
education. British Educational Research Journal. 44(6), 982-1004. 
https://doi.org/10.1002/berj.3472 

Zynuddin, S. N., Kenayathulla, H. B., & Sumintono, B. (2023). The relationship between school 
climate and students’ non-cognitive skills: Heliyon, 9(4), 773. 
https://doi.org/https://doi.org/10.1016/j.heliyon.2023.e14773 

Zysberg, L., & Schwabsky, N. (2020). School climate, academic self-efficacy and student 
achievement. Educational Psychology, 41(4), 467-482. https://doi.org/10.1080/ 
01443410.2020.1813690.   


