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Abstrak: Penelitian ini bertujuan untuk menjelaskan tentang penggunaan model
writing dalam mata kuliah English for Specific Purposes (ESP) dan bagaimana
pandangan mahasiswa terhadap model writing tersebut. Penelitian ini menggunakan
studi deskriptif kualitatif. Sebanyak 11 mahasiswa dari semester 3 jurusan administrasi
perkantoran di salah satu universitas swasta di Depok, Jawa Barat, Indonesia,
berpartisipasi dalam penelitian ini. Analisis dokumen dan wawancara langsung
dilakukan untuk mengumpulkan data. Hasil analisis dokumen menunjukkan bahwa
model penulisan yang ditawarkan dalam mata kuliah ini sebagian besar terdiri dari
penyajian teks model, termasuk surat, bagian surat yang terperinci, kalimat yang
relevan, istilah teknis, dan gaya surat. Hasil wawancara menunjukkan pandangan
positif mahasiswa terhadap strategi ini, terutama mengenai materi yang tidak otentik,
pemahaman, dan pengajaran deduktif dosen. Temuan penelitian menunjukkan bahwa
model pembelajaran menulis diimplementasikan dengan menyajikan teks model dan
pendekatan pengajaran deduktif. Penelitian ini merekomendasikan adaptasi strategi ini
dalam mata kuliah menulis ESP, konsistensi dan intensitas penyajian teks model yang
memadai, urgensi untuk memperbarui materi pembelajaran, dan investigasi keefektifan
strategi ini dalam mata kuliah berbasis ESP di tingkat universitas.

Abstract: This study aims to shed light on utilizing modeled writing in English for
Specific Purposes (ESP) courses and how the students view the modeled writing. The
study employed a qualitative descriptive study. 11 students from the 3rd semester of the
office administration department of one private university in Depok, West Java,
Indonesia, participated in this study. Document analysis and in-person interviews were
administered to collect data. The document analysis results signified that the modeled
writing offered in the course mainly consisted of presenting modeled texts, including
letters, detailed letter parts, relevant sentences, technical terms, and letter styles. The
Interview results indicated the students’' positive stance of the strategy, mainly regarding
non-authentic materials, comprehension, and the lecturer’s deductive teaching. The
findings indicated that modeled writing is implemented by presenting model text and
deductive teaching approaches. The study recommends the adaptation of this strategy in
ESP writing courses, the consistency and intensity of presenting adequate model texts,
the urgency to update the learning materials, and the investigation of the strategy’s
effectiveness in ESP-based courses at the university level.

A. INTRODUCTION

In this current era, students should be equipped
with 21st-century skills as a bridge for them to
compete and conquer the recent challenges (Trilling
& Fadel, 2009). The 21st-century skills are
categorized into learning and innovation skills,
information; media and technology skills; and life and
career skills (P21, 2019). The category of learning and
innovation skills encompass creativity and
innovation, critical thinking and problem-solving,

communication, and collaboration.  Whilst,
information, media, and technology skills cover
literacy of information, media, and ICT (Information,
Communications, and Technology). And, the last
category includes students’ flexibility and
adaptability, initiative and self-direction, social and
cross-cultural skills, productivity and accountability,
and leadership and responsibility.

In the future, students must be willing to

change positions and adapt to new opportunities for
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those skills development (van Laar et al, 2020),
including for Written
communication as a part of learning and innovation
skills is key for students. Their ability to write
professional documents will be very much needed for
academic and professional demand in the workplace,
even in their personal lives (Graham, 2019). It allows
them to deliver or transmit information for effective
communicative performance (Huber et al, 2020,
based on IMA, 2019) and, thus, be considered
potential in developing industry (van Laar et al,
2020). Educational Testing Center (ETS) in their
report (Lee & Schmidgall, 2020) highlighted that
global professional workers value effective written
communication in the workplace. It is workplace
skills (Lee & Schmidgall, 2020) that many people
around the world notice as pivotal and significant
(Kim, 2019; Schmidgall & Powers, 2020a, 2020b).
Such professional
business reports,
instances listed in the report.

However, notwithstanding the significance of
written communication, many students struggle
when required to compose appropriate and well-
crafted professional documents. Being less exposed
to the documents, they are clueless about the
construct. Relevant studies found students lack
knowledge of lexical choice, sentence construction,
and writing structure (Wahyuni et al, 2021);
grammar and vocabulary (Jitpanich et al,, 2022); less
writing practice (Luan et al., 2024) and the absence of
feedback (Almathkuri, 2022) remain a challenge for
students to conquer. In short, ESP students still
receive insufficient input for their learning.

On this basis, ESP instructors are supposed to
find solutions to enable students to write appropriate
and acceptable professional documents. It aligns with
Hyland (2022) that the idea of delivering ESP courses
is to equip students with new ways of knowledge they
will need to enter a higher level of education and
pursue their careers. A strategy to teach the construct
of professional documents is the modeled writing
strategy which highlights the specific elements being
studied (Hyland, 2019).

This strategy  is
conceptualized to demonstrate a simple writing
procedure for students (Herrell & Jordan, 2015),
starting from choosing a topic to finishing the draft.

written communication.

correspondence as e-mails,

and contract documents are

modeled  writing

This infers that teachers demonstrate how the text is

built for students in a scaffolding way. Students might
be exposed to the process of writing intensively.
Further, in the context of the genre-based approach
(GBA), the modeling strategy is the beginning step to
creating scaffolding activities (Aunurrahman et al,,
2017) to guide students to compose their texts.
Therefore, it is reasonable to say this strategy helps
students even at the beginner level, as suggested by
Herrell and Jordan (2015). This strategy is also
believed to increase students’ cognitive and
metacognitive knowledge (Matondang & Samosir,
2021).

Several studies have reported how the modeled
writing strategy helps students learn to write.
Generally, the modeled writing strategy can provide
support to students’ learning (Alston & Danielson,
2020). As one of the four stages of genre-based
learning (Aunurrahman etal., 2017), modeled writing
is preferred for students’ guidance in gathering and
organizing ideas, and managing relevant content
based on topics (Rohiyatussakinah & Oktaviana,
2018). This strategy is statistically proven to improve
students’ writing ability and promote their learning
enthusiasm (Efrianto et al, 2022). In brief, this
strategy is beneficial in fostering students’
competence as students are presented with ample
models and completed by demonstrations.

Nonetheless, the comprehensive
implementation of modeled writing in ESP writing
programs has not been thoroughly examined in
previous studies, despite the fact that giving a model
writing is critical to strengthening students' writing
skills. More crucially, in ESP learning, where students
should have a balanced intake of language and
content, modeled writing would be an effective way
for lecturers to improve students' writing skills.
Students will learn how to write and use standardized
templates that are prevalent in today's business
world, along with mastering technical terminology
and linguistic style. With swift changes in today's
business, corporate documents are becoming more
complex and diverse. As a result, students who study
ESP require some extra exposure to the target
language (Patarapongsanti et al,, 2022), in this case,
English, to such standardized documents as a way of
being qualified when they enter employment.
Furthermore, regarding students’ limited exposure, it
is worthwhile to investigate students' stances on the

modeled writing used in their ESP courses.



In light of the above description, the current
study views the urgency of the implementation of
modeled writing strategy in ESP writing courses and
the exploration of students’ stances on the strategy.
The research questions are formulated as follows: 1)
How is modeled writing implemented in ESP writing
courses? 2) How do students view the modeled
writing implemented in their courses?

The answers to both questions are predicted to
theoretically contribute to alternative teaching
methodologies for ESP writing courses at the
university level. Practically, the findings of this study
might enlighten lecturers in designing effective and
efficient lesson plans for the ESP writing courses,
providing students with sufficient exposure, and
executing appropriate strategies to guide students in
writing professional and standardized documents.

B. RESEARCH METHOD

A qualitative descriptive design was employed
for the current study (Creswell & Creswell, 2018). The
researchers adopted this design intending to portray
a comprehensive practice of modeled writing
strategy in an ESP writing class and to investigate the
students’ stance on the strategy.

The participants involved in this study were 11
students of an ESP writing course at a private
university in Depok, West Java, Indonesia. They
enrolled as the third-semester students in the Office
Administration study program. They were chosen
according to the following criteria: 1) length of
encounter with the strategy; the students joined the
course of English correspondence for one semester in
which the lecturer applied modeled writing, and 2)
positive learning atmosphere in class; the students
actively engaged and participated during classroom
sessions.

The opted for two types of
instruments: document analysis and interviews. To
answer the first research question, the researchers
utilized document analysis. The documents analyzed
in this study consisted of the materials handouts and
modeled letters provided by the study program and
the ones designed by the lecturer, concerning
templates, style,
presented to the students. The summary of elements
analysed and sources are presented in Table 1.

researchers

and several modeled letters
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Table 1. The Document Analysis Blueprints
Element for analysis
Templates or formats of Handouts from the study

Document

modeled letters program
Style of modeled letters Handout prepared by the
Number of modeled letters lecturer

To investigate the answer to students’ stances,
in-person interviews were administered with all
students. Interviews were chosen with consideration
that the researchers could dig up details and reveal
more information. Having gained students’ approval,
the
questions regarding the learning materials they
received and the lecturer’s teaching delivery. The

interviews were then conducted with five

questions encompass the following points
summarized in Table 2.
Table 2. The Interview Blueprints
Question Blueprint
1 Assistance provided by non-authentic
materials
2 Preference for authentic and non-authentic
materials
3 Comprehension of lecturer’s prepared
materials (including modeled letters)
4 Appropriateness of the materials' delivery
5 Assistance provided by the lecturer's

teaching technique

The data from the documents were specifically
analyzed using the READ approach suggested by
Dalglish et al. (2021). As its name says, the approach
includes: 1) Ready the materials, 2) Extracting data, 3)
Analyzing data, and (4) Distilling the results. In the
first stage of preparing the materials, the researchers
grouped the materials handouts and modeled letters
from the study program and the lecturers. After
checking the completeness, data extraction was
applied by classifying the data
categorizations including elements of modeled letters
and descriptions, and inserting additional valuable
information into the elements. Afterward, data
analysis was conducted by reading all extracted data,
to get a comprehensive picture of the data. In this
stage, the researchers also widened the analysis by
interpreting the findings and comparing them to
relevant previous research. In the stage of data
distillation, the researchers re-sorted what had been
written in the data analysis to ensure that the results
presented were in line and stayed focused on the
research questions. Tables and narration were used

into some
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to present the findings, completed by the researchers’
concluding statements for the findings.

The interview data were studied using content
analysis proposed by Elo et al. (2014) with the
following phases: 1) preparing data, 2) organizing,
and 3) reporting findings. First, having assured the
interview data completeness, the researchers chose
group units of analysis based on the interview
questions. Second, at the stage of organizing data, the
complete data were coded according to the research
questions. This was conducted to avoid overlapping
data identified during the document analyses and
interviews. The third step was data reporting. The
researchers used tables and narration to explain the
data, then continued with findings interpretation and
justification with the relevant current literature. To
guarantee the data validity, the method triangulation
proposed was employed (Creswell and Creswell
(2018). The document analysis and interview data

showed conformity, inferring acceptable data validity.

C. FINDINGS AND DISCUSSION

1. Modeled writing implementation

The document analysis results signify that the

modeled writing is first implemented by presenting
modeled texts. As the course materials mainly talk
about letters, the text presented to the students is
modeled letters. The document analysis points out
the modeled letters given to the students include
letter formats and letter styles. The results are
summarized in Table 3.

Table 3. The Modeled Letters Presented to The

Students

Element Description Additional information
Format of Heading 1. Before presenting the
letters Recipient/ modeled letters, the
addressee students were
Salutation presented with
Body materials covering
(including a. purpose of letters
relevant b. language features
expressions c. relevant
and technical expressions
vocabularies d. technical
or terms) vocabularies
Complimenta e. generic structure of
ry close letters
Signature f. tips and tricks to
Enclosures write effective
business letters
Style  of Full block 2.The learning materials
letters Semi block handout including the

Modified modeled letters were
block first uploaded into the
Hanging university learning
management  system
(LMS)  before the
learning sessions
began.
Number of Between 2-3 Source of letters:
letters letters Modeled letters from the
presented (provided by study program: fully
the study taken from the internet

program and
the lecturer Modeled letters from the
lecturer: the adaptation
from the internet and
letters created by the

lecturer.

Table 3 signifies the following information
related to the modeled letters, the style, the numbers
of modeled letters, and the materials presented to the
students prior to the modeled letters. From the
number of documents analyzed, it was found that first,
the students were exposed to the template or format
of modeled letters, containing complete elements
(heading, recipient/addressee, salutation, body,
complimentary close, signature, and enclosures).
They also got enlightened to relevant expressions or
sentences they could adapt to compose their letters,
and technical vocabularies or terms. Second, they
were regularly presented with the style of letters they
could use in business correspondence. Typical styles
found in the modeled letters comprised full block,
semi-block, modified block, and hanging style. Third,
the students usually received more than one model,
provided by the study program and the lecturer. The
sources of these modeled letters were different. The
study program took the model from the internet,
while the lecturer gave her prepared letters. Fourth,
the students got the modeled letters; beforehand, the
learning materials were uploaded into the LMS. The
materials covered the purpose of letters, language
features, relevant expressions, technical vocabularies,
generic structure or format of letters, and tips and
tricks to write effective letters.

The first element to discuss is the template or
format of modeled letters. The template used in the
class is observed to be found in many professional
and standardized documents. To follow the current
trend in business English correspondence, the
students should be introduced to how acceptable or
standardized business correspondence is composed.
Their familiarity with the correspondence template
should be promoted by providing abundant models of



correspondence  templates.  Although
similarities are found, different types of letters will
require specific templates. By providing the complete
template as presented in Table 1, the students are
projected to be able to easily identify parts of letters
and create various but standardized correspondence
as approved by professionals. Within this context,
providing students with the complete template is a
sort of exposure to promote their skills. Lecturers
cannot neglect this exposure solely since it will help
the students develop their skills (Mansour, 2018).
Using a template or text structure will also help to
ameliorate students’ comprehension (Hudson et al,,
2021). In addition to improving students’ writing
achievement (Syazali et al,, 2023), using templates in
teaching writing professional documents is also
trusted to facilitate students who are accustomed to
old traditional teaching methods (Akdemir & Eyerci,
2016). As such, offering templates will greatly benefit
the ESP students.

In the modeled letters,
presented with different expressions used in every
part of the letters. Besides, with more modeled letters
offered, the students will see different language styles
used in each letter. By seeing and identifying various
language styles, the students will get more creativity
in choosing dictions, using proper expressions,
applying correct grammar, and organizing their ideas.
Previous research has proved that this modeled text
could promote students’ writing skills due to the
presence of language elements such as vocabulary
(Kang, 2020), structure, content, and mechanics (Wu
et al, 2023), as a model for composing similar or
relevant documents.
students in being alarmed of the language elements
they write in their texts (Villarreal & Lazaro-Ibarrola,
2022). Another important point presented in the
modeled letters is technical vocabulary or terms.
Technical vocabulary referred to as words related to
a particular and specialized field, is of great
importance to be acquired by ESP students to develop
their insight and ability into the field (Tongpoon-
Patanasorn, 2018). Moreover, regarding students’
remaining challenge of learning technical vocabulary
(Al-Jarf, 2022), providing much exposure to technical
vocabulary should be done in every way possible,
including in the modeled letters.

The next element of the modeled text presented
to the students is the style of letters. The document

some

the students are

Modeled texts also assist
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analyses reveal that the students are introduced to
four letter styles in business correspondence: full
block, semi-block, modified block, and hanging style.
For those who intend to work in the business area
such as secretaries, styling letters serve as a crucial
matter since official letters will require specific
templates or structure (Ellis, 2022). Giving models of
letter style will also alarm students about the
different purposes of each document written to show
professionalism in business. Particularly, business
correspondence follows a specific writing style and
communicates with formality (Antonio & Briones,
2022). Given this, the practice of providing modeled
documents to the students with a standardized
format or template is vigorously encouraged. What is
more lies in the style of modeled letters are the
principles of writing as re-highlighted by Yingying
(2020), “7Cs”- courtesy, consideration, completeness,
clarity, conciseness, concreteness, correctness. In
business correspondence, those principles should be
assigned the top priority respecting that the letters
play the role of representing one company’s image.
The next point is about the number of modeled
letters given to the students. The letters provided by
the study program are fully taken from the internet,
while the letters offered by the lecturer are adapted
from the internet sources and her prepared letters.
This indicates the use of authentic and non-authentic
resources. The study program presents authentic
materials, whereas the lecturer creates the non-
authentic version. The non-genuine materials differ
slightly from the authentic materials due to their
simplicity. The original resources appear thick but
rich in language style, but the non-authentic materials
appear to be more understandable. The materials
organization of authentic materials is considered
more sophisticated, whereas non-authentic materials
utilize simple organization. Combining these two is
expected to provide students with detailed materials
that can be grasped in a scaffolding way to meet the
learning objectives. This corresponds to the research
conducted by Colakovac and Borucinsky (2020), that
the combination of these types in university ESP
help maintain
comprehension. More positively, the more modeled
letters are presented, the more insight the students
will gain. The varieties will enlighten the students
with different contexts and styles, although there is a
thought that modeled writing might solely lead

courses will motivation and
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students to write without a comprehensive process of
thinking (Alston, 2020).

Additionally, the students are introduced to the
learning materials that have been uploaded into the
LMS before their learning sessions are conducted.
They are enlightened about the purpose of particular
business letters, language features,
expressions, technical the generic
structure of the letters, and tips for writing effective
business correspondence. Presenting those elements
in the learning materials signifies the integration of
content and language, which indicates the objective of
ESP
professional work-based materials (Mohamed &
Alani, 2022). Additionally, uploading the materials
before the class begins enables the students to have a
wide opportunity to read and study the materials in
advance. When they attend their class, they can
deepen their understanding by listening to the
presentation, questioning about the
materials, and finally practicing writing the letters.
This phase can be -categorized into pre-class
preparation (Bassett et al.,, 2020), although the course
discussed in this present research does not adopt a
flipped classroom model. In this case, the students are
solely prepared with the materials, and the lecturer
still delivers the materials before the writing practice
sessions.

relevant
vocabulary,

learning, which is to study and utilize

lecturer’s

2. Students’ stance on modeled writing
Moving to the in-person interview data, in
which the students were given 5 questions. The
questions range their acceptance
preference about the learning materials and the
modeled writing strategy. The results are displayed in
Table 4.
Table 4. The students’ interview results
Questions Students’ answers
Do the materials S.1-S.11 agree
(including models of
letters) provided by
the study program

and prepared by the
lecturers assist you?

from and

Which one do you
prefer, materials
(including models of
letters) provided by
the study program,
taken directly from
the internet, or the
one prepared by your
lecturer?

Do you think the

S.1-S.11 prefer the materials
prepared by the lecturer

S.2: the study program
materials are considered less
current

S.4: materials from the
internet need a more
comprehensive explanation

from the lecturer

S.1-S.11 agree

lecturer-prepared

materials (including
models of letters) are
easy to comprehend?

Do you think your
lecturer delivers the
materials properly?

S.1-S.11 agree

S.1: Easy to understand

S.3: I think the way materials
are delivered is not intricate
S.4: 1 feel motivated by the
way my lecturer teaches

Does the delivery
technique help you to
comprehend the
materials better?

S.1-S.11 agree

From Table 4, it is evident that first, the
students agreed that the modeled letters assisted
them, both materials and modeled letters provided by
the study program and the lecturer. However, when
questions about preferences, between
materials and modeled letters provided by the study
program, the lecturer, or authentic materials from the
internet, they chose the lecturer-prepared materials
(non-authentic materials). Student 2 confirmed that
the study program materials were obsolete, while
student 4 said the authentic materials from the
internet were not that easy to grasp. In the 3rd
question about the lecturer-prepared materials, the
eleven students agreed that what was prepared by
the lecturer was easy to comprehend and simple.
When answering the 4th question about the lecturer’s
teaching or materials demonstration, all students
acknowledged the lecturer delivered the materials
properly, and easily understood; even one said to feel
motivated to learn. In the last question, they
approved the idea that the lecturer's teaching method
has assisted them in comprehending the materials
better.

There are three points to discuss from the
findings. The first is the students’ feedback on the
modeled text. The second is the student’s preference
for the source types of modeled text. The last part is

given



about their opinions about the lecturer’s technique of
material delivery.

All students share positive feedback on the
modeled text provided by the study program and the
lecturer; they feel assisted by the models. As proven
by the document analysis, the assistance provided by
the modeled text typically revolves around the
template  of
vocabularies, language, and letter styles. Those
aspects greatly to the
correspondence composition that they will use in
their futuristic career. As underlined by Al Hilali and
McKinley (2021), ESP students should be prepared
with workplace writing style. Moreover, consistently
offering modeled texts to students will better sustain
classroom practices as the key to ESP learning
(Hyland & Jiang, 2021). It is also expected that the
students will be competent in written communication
when they enter the business industry. As underlined
by Lee and Schmidgall (2020), English writing
proficiency will assist in achieving efficient corporate
communication.

Nevertheless, the findings suggest that the
students prefer non-authentic to authentic materials.
This corresponds to the study conducted by Prosic-
Santovac and Popovi¢ (2021), that EFL students
might choose non-authentic materials. Two reasons
are revealed by the students. Firstly, they need more
current materials. Regrettably, they find obsolete
materials provided by the study program. As some of
the interviewed students are working students, they
might have found a more current format of letters in
their workplace, which requires them to learn the
newest trends in business correspondence. The
lecturer addresses the student’s needs by providing
them with more up-to-date materials. Regarding this
fact, there is an urgency for the study program to
update the materials to the latest trends. They should
refer to the main core of ESP teaching that targets the
current trend of academic or professional needs
(Oviedo & Charpentier, 2023, cited from Laurence,
2011). What is more, the curriculum including
materials should be tailored based on the student's
needs for the sake of creating an effective teaching
(Dou et al, 2023). Secondly, they do not prefer
authentic materials due to the intricate language style
used. Therefore, they need more confirmation from
the lecturer to understand it. This is understandable

letters, relevant expressions,

contribute business
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as authentic materials are not intended to serve
pedagogical objectives (Umirova, 2020).

Regarding the lecturer’s delivery technique, the
students showed a strong agreement with the
technique used by their lecturer. Inferring from the
materials and modeled letters that were initially
given before the writing process, the lecturer applies
deductive teaching, in which lecturing of letter
general concepts comes first, and then continues with
specific writing practice. Referring to the idea of
deductive teaching from Thornbury (2007), this
technique practically allows the students to be firstly
exposed to the materials, move to the examples, and
finally begin to draft their documents. This technique
is considered effective in writing courses (Maharani
et al, 2022; Sabello & Oxillo-Oted, 2023). The
students consider it as an appropriate teaching due to
the easy-to-comprehend explanation, which
enhances their understanding of the materials.
Modeled writing does not only offer modeled texts to
the students but also provides a combination of
suitable teaching delivery. This further infers that
when the students grasp the materials well, they will
also successfully produce similar text based on the
context provided. The modeling or demonstrating
stage during material presentations performed by the
lecturer helps the students reconstruct good business
correspondence. As revealed by Badriyah et al.
(2023), demonstration plays a critical role for ESP
students in executing their writing tasks. The feeling
of students being motivated is also interesting to
discuss since it shows encouragement in classroom
learning. This is a good sign and potential for the
students’ writing improvement. A previous study
uncovered that positive feelings
advanced learning outcomes of ESP (Hu & Chen,
2022).

correlate to

D. CONCLUSION AND RECOMMENDATION

The current study demonstrates that the
modeled writing strategy in ESP classes can be
implemented by presenting a substantial number of
modeled texts and implementing a deductive
teaching approach. These two will complement each
other in assisting students to construct documents
with a professional tone. The students react
positively to the strategy, preferring non-authentic
materials for their ease of comprehension and
believing that the materials, including the modeled
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texts supplied (prepared by the lecturer) and the
lecturer's delivery technique, are valuable to them.
This study implies that ample modeled text and
deductive teaching are significant components of the
modeled writing strategy. It is highly recommended
for ESP lecturers to consider this strategy when
planning and implementing the course. The strategy
may not seem intricate therefore, it works for
students especially those with limited English
proficiency. To familiarize students with professional
compile
documents with more acceptable or standardized
document organization, strongly
advised to consistently and intensively implement
this strategy. Updating the curriculum with the latest
materials should also be conducted to align the course
objectives with recent trends in
correspondence. Future researchers might address
the issue of modeled writing effectiveness for ESP

documents and allow them to such

lecturers are

business

university students with a representative population.

REFERENCE

Akdemir, A. S., & Eyerci, A. (2016). Using writing templates
as materials to improve writing skills in intermediate
(B1) EFL classes: An experimental study. Mersin
Universitesi Egitim Fakiiltesi Dergisi, 12(2), 747-756.
https://doi.org/10.17860/efd.94338

Al-Jarf, R. (2022). A multiple-associations approach to
teaching technical terms in English for specific
purposes courses. International Journal of English
Language Studies, 4(3), 01-09.
https://doi.org/10.32996/ijels.2022.4.3.1

Al Hilali, T. S., & McKinley, ]. (2021). Exploring the socio-
contextual nature of workplace writing: Towards
preparing learners for the complexities of English L2
writing in the workplace. English for Specific Purposes,

63, 86-97.
https://doi.org/https://doi.org/10.1016/j.esp.2021.
03.003

Almathkuri, J. H. (2022). Challenges encountered by Saudi
ESP students : A case study of Taif University. Journal
of Positive School Psychology, 6(2), 300-312.

Alston, C., & Danielson, K. A. (2020). Enacting thinking:
Supporting teacher candidates in modeling writing
strategies. Literacy Research and Instruction, 60(5),
1-21.
https://doi.org/10.1080/19388071.2020.1822475

Alston, C. L. (2020). Expanding conceptions of modeling
writing to leverage student voices. Journal of
Adolescent & Adult Literacy, 64(1), 89-93.
https://doi.org/10.1002/jaal.1072

Antonio, |. P., & Briones, M. A. (2022). Linguistic errors and
skill-competency of students in writing business
letters. Journal of English Education and Linguistics,
3(1), 64-84.

Aunurrahman, A., Hamied, F. A, & Emilia, E. (2017).

Modeling academic writing for university students.
Ninth International Conference on Applied Linguistics
(CONAPLIN 9), 82(Conaplin 9), 1-5.
https://doi.org/10.2991/conaplin-16.2017.1

Badriyah, R. Hartiningsih, S, & Sabilah, F. (2023). Is
demonstration effective in teaching ESP procedure
text? A qualitative study: How to make a scrunchie.
VELES (Voices of English Language Education Society),
7(2), 244-252.
https://doi.org/10.29408/veles.v7i2.20325

Bassett, K., Olbricht, G. R., & Shannon, K. B. (2020). Student
preclass preparation by both reading the textbook
and watching videos online improves exam
performance in a partially flipped course. CBE Life
Sciences Education, 19(3), 1-9.
https://doi.org/10.1187 /cbe.19-05-0094

Colakovac, J. J, & Borucinsky, M. (2020). Promoting
authenticity in the ESP classroom: The impact of ICT
and use of authentic materials on reading
comprehension. 5th International E-Conference on
Studies in Humanities and Social Sciences, 2001, 31-
44,
http://centerprode.com/conferences/5leCSHSS.htm
1

Creswell, ]. W,, & Creswell, J. D. (2018). Research design:
Qualitative, quantitative, and mixed methods
approaches (5th ed.). SAGE Publications, Inc.

Dalglish, S. L. Khalid, H, & McMahon, S. A. (2021).
Document analysis in health policy research: The
READ approach. Health Policy and Planning, 35(10),
1424-1431.
https://doi.org/10.1093 /heapol/czaa064

Dou, A. Q,, Chan, S. H., & Win, M. T. (2023). Changing visions
in ESP development and teaching: Past, present, and
future vistas. Frontiers in  Psychology, 14.
https://doi.org/10.3389/fpsyg.2023.1140659

Efrianto, Boeriswati, E., & Lustyantie, N. (2022). The
effectiveness of the modeling method in learning
writing poetry skills. Journal of Positive School
Psychology, 6(4), 2147-2155.
http://journalppw.com/

Ellis, M. (2022). How to write any type of letter. July 7.
https://www.grammarly.com/blog/how-to-write-a-
letter/

Elo, S., Kdariainen, M., Kanste, O., Polkki, T., Utriainen, K., &
Kyngis, H. (2014). Qualitative content analysis. SAGE
Open, 4(1), 215824401452263.
https://doi.org/10.1177/2158244014522633

Graham, S. (2019). Changing how writing is taught. Review
of Research in Education, 43(1), 277-303.
https://doi.org/10.3102/0091732X18821125

Herrell, A. L., & Jordan, M. L. (2015). 50 strategies for
teaching English language learners (5th ed.). Pearson.

Hu, N., & Chen, M. (2022). Improving ESP writing class
learning outcomes among medical university
undergraduates: How do emotions impact? Frontiers
in  Psychologysychology, 13(June 2020), 1-12.
https://doi.org/10.3389/fpsyg.2022.909590

Huber, M. M., Leach-Lo6pez, M. A, Lee, E., & Mafi, S. L. (2020).
Improving accounting student writing skills using
writing circles. Journal of Accounting Education, 53,
100694.



https://doi.org/https://doi.org/10.1016/j.jaccedu.2
020.100694

Hudson, A. K, Owens, ], Moore, K. A, Lambright, K., &
Wijekumar, K. (2021). “What’s the main idea?”: Using
text structure to build comprehension. Reading
Teacher, 75(1), 113-118.
https://doi.org/10.1002 /trtr.2016

Hyland, K. (2019). Second language writing (2nd ed.).
Cambridge University Press.

Hyland, K. (2022). English for specific purposes: What is it
and where is it taking us? ESP Today, 10(2), 202-220.
https://doi.org/10.18485/esptoday.2022.10.2.1

Hyland, K., & Jiang, F. (Kevin). (2021). Delivering relevance:
The emergence of ESP as a discipline. English for
Specific  Purposes, 64(October 2021), 13-25.
https://doi.org/https://doi.org/10.1016/j.esp.2021.
06.002

Jitpanich, T. Leong, L. M., & Ismail, S. A. M. M. (2022).
Assessing the English  writing needs of
undergraduate business administration students for
ESP writing course development: A case study in
Thailand. LEARN Journal: Language Education and
Acquisition Research Network, 15(2), 104-128.

Kang, E. Y. (2020). Using model texts as a form of feedback

in L2 writing. System, 89, 102196.
https://doi.org/https://doi.org/10.1016/j.system.2
019.102196

Kim, B.-]. (2019). A basic study on the selection of
educational contents for cultivating global business
communication competence. Journal of Digital
Convergence, 17(2), 91-100.
https://doi.org/10.14400/JDC.2019.17.2.091

Lee, S., & Schmidgall, J. (2020). The importance of English
writing skills in the international workplace. In
Research Memorandum No. RM-20-07.

Luan, N. M., Rajendran, M., Sumathy, M., Edison K, T. A., Sam,
T. H, A, P, & Oli, L. (2024). A study on factors
influencing students’ business writing skills. World
Journal of English Language, 14(6), 629-640.
https://doi.org/10.5430/wjel.v14n6p629

Maharani, D. P., Rukmini, D., Faridi, A., & Astuti, P. (2022).
Deductive or inductive technique: An experimental
study on the academic writing of the sixth semester
students of Semarang State University. Proceedings of
the 6th International Conference on Science, Education
and Technology (ISET 2020), 574(Iset 2020), 347-
352. https://doi.org/10.2991 /assehr.k.211125.065

Mansour, A. B. A. (2018). The importance of exposure to
enhance the students’ speaking skills performance.
International Journal of Social Science and Humanities
Research, 6(4), 1422-1426.
http://www.researchpublish.com/

Matondang, M., & Samosir, D. S. (2021). The use of modeled
writing strategy on students’ narrative text ability at
grade VIII SMP Swasta PTPN IV Bah Jambi in
academic year 2019/2020. Bilingual: Jurnal
Pendidikan Bahasa Inggris, 3(2), 86-93.

Mohamed, O. I, & Alani, N. N. (2022). English for specific
purposes: An overview: Definitions, characteristics
and development. English Language Teaching, 15(12),
28-36. https://doi.org/10.5539/elt.v15n12p28

Oviedo, F. A. C., & Charpentier, K. A. (2023). English for

Susilawati, Implementing Modeled Writing... 9

specific purposes activities to enhance listening and
oral production for accounting. Ciencia Latina Revista
Cientifica  Multidisciplinar,  7(3), 3634-3650.
https://doi.org/10.37811/cl_rcm.v7i3.6431

P21. (2019). Framework for 21st century learning. Battelle
for Kids.

Patarapongsanti, A.,, Thongsan, N. C., Sukrutrit, P., Para, C,,
& Saphanuchart, N. (2022). An analysis of errors in
business-oriented written paragraphs of the Thai
EFL undergraduates. English Language Teaching,
15(7), 136-148.
https://doi.org/10.5539/elt.v15n7p136

Prosi¢-Santovac, D., & Popovi¢, A. H. (2021). Students’
attitudes towards using authentic and non-authentic
materials in English language teaching at university
level. Belgrade English Language and Literature
Studies, 13(1), 139-165.
https://doi.org/10.18485/bells.2021.13.6

Rohiyatussakinah, 1., & Oktaviana, F. (2018). Improving
ESP student’s writing skill by using writing essay
model. Journal of English Language Teaching and
Literature (JELTL), 1(1), 1-7.
https://doi.org/10.47080/jeltl.v1i1.120

Sabello, S. M. A, & Oxillo-Oted, J. (2023). Effectiveness of
inductive and deductive methods in enhancing the
paragraph writing of junior high school students.
International Journal of Social Science and Education
Research Studies, 03(11), 2206-2212.
https://doi.org/10.55677 /ijssers/v03i11y2023-05

Schmidgall, J., & Powers, D. E. (2020a). TOEIC® Writing
test scores as indicators of the functional adequacy of
writing in the international workplace: Evaluation by
linguistic laypersons. Assessing Writing, 46(October),
100492.
https://doi.org/10.1016/j.asw.2020.100492

Schmidgall, ], & Powers, D. E. (2020b). Predicting
communicative effectiveness in the international
workplace: Support for TOEIC® Speaking test scores
from linguistic laypersons. Language Testing, 38(2),
302-325.
https://doi.org/10.1177/0265532220941803

Syazali, M., Erfan, M., Niswatul Khair, B., Rahmatih, A. N., &
Hasnawati, H. (2023). The effectiveness of template
and example paper implementation in developing
student writing skills in science courses. Jurnal Pijar
Mipa, 18(3), 336-342.
https://doi.org/10.29303/jpm.v18i3.4661

Thornbury, S. (2007). How to teach grammar (2nd ed.).
Longman.

Tongpoon-Patanasorn, A. (2018). Developing a frequent
technical words list for finance: A hybrid approach.
English for Specific Purposes, 51(July), 45-54.
https://doi.org/https://doi.org/10.1016/j.esp.2018.
03.002

Trilling, B., & Fadel, C. (2009). 21st century skills: Learning
for life in our times. Jossey-Bass.

Umirova, D. (2020). Authenticity and authentic materials:
History and present. European Journal of Research
and Reflection in Educational Sciences, 8(10), 129-
133. http://www.idpublications.org/

van Laar, E., van Deursen, A.]. A. M,, van Dijk, ]. A. G. M,, &
de Haan, J. (2020). Determinants of 21st-century



10 | Paedagoria : Jurnal Kajian, Penelitian dan Pengembangan Kependidikan | Vol. 16, No. 1, Januari 2025, hal. 01-10

skills and 21st-century digital skills for workers: A
systematic literature review. Sage Open, 10(1),
2158244019900176.
https://doi.org/10.1177/2158244019900176
Villarreal, I, & Lazaro-lbarrola, A. (2022). Models in
collaborative writing among CLIL learners of English
in primary school: Linguistic outcomes and
motivation matters. System, 110(November), 102922.
https://doi.org/10.1016/j.system.2022.102922
Wahyuni, D. S., Darmansyabh, D., & Yeni, F. (2021). Writing
skills deficiency in English for specific purposes (Esp):
English for computer science. journal of Applied
Studies in Language, 5(1), 95-100.
https://doi.org/10.31940/jasl.v5i1.2385
Wu, Z.,, Qie, J., & Wang, X. (2023). Using model texts as a type
of feedback in EFL writing. Frontiers in Psychology,
14(June), 01-12.
https://doi.org/10.3389/fpsyg.2023.1156553
Yingying, J. (2020). Research on language characteristics of
business letter writing. Studies in Literature and
Language, 20(3), 128-137.
https://doi.org/10.3968/11717



