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 Abstract: This research is urgent given the growing need to foster inclusive character 
development among elementary school students amid social diversity and the 
dynamics of interaction in the digital age. However, a gap exists: while Islamic 
Religious Education (IRE) instruction has been implemented systematically, the 
internalization of multicultural values has not been consistently integrated into 
teaching practices and students’ daily lives. This study aims to analyze the 
integration of multicultural values in Islamic Religious Education (IRE) instruction to 
foster inclusive, tolerant, and harmonious attitudes. The approach used is 
descriptive qualitative, involving 25 fifth-grade students, 7 teachers, and 25 parents, 
through in-depth interviews, participant observation, and documentation analyzed 
using the Miles and Huberman model. The research findings demonstrate the 
integration of multicultural values through diversity-related materials, participatory 
methods (heterogeneous discussions, role-playing), and the exemplary behavior of 
inclusive teachers. The data findings indicate a decrease in verbal bullying and an 
increase in students’ empathy, tolerance, and cooperation. Recommendations for 
future research include the development of a digital model, expansion of the 
context, and the use of a comprehensive mixed-methods approach. 
 

Kata Kunci: 
Anti-Bullying; 
Integrasi Pembelajaran; 
Nilai Multikultural; 
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Pembelajaran Inklusif. 
 

 Abstrak: Penelitian ini menjadi urgen seiring meningkatnya kebutuhan 
pembentukan karakter inklusif pada siswa sekolah dasar di tengah keberagaman 
sosial dan dinamika interaksi di era digital. Namun, terdapat kesenjangan ketika 
pembelajaran Pendidikan Agama Islam telah berjalan sistematis, sementara 
internalisasi nilai multikultural belum konsisten dalam praktik pembelajaran dan 
kehidupan siswa. Penelitian ini bertujuan menganalisis integrasi nilai multikultural 
dalam pembelajaran PAI guna membentuk sikap inklusif, toleran, dan harmonis. 
Pendekatan yang digunakan adalah kualitatif deskriptif dengan subjek 25 siswa 
kelas V, 7 guru, dan 25 orang tua, melalui teknik wawancara mendalam, observasi 
partisipatif, dan dokumentasi yang dianalisis menggunakan model Miles dan 
Huberman. Hasil penelitian menunjukkan integrasi nilai multikultural melalui materi 
keberagaman, metode partisipatif (diskusi heterogen, role play), dan keteladanan 
guru inklusif. Temuan data mengindikasikan penurunan bullying verbal serta 
peningkatan empati, toleransi, dan kerja sama siswa. Rekomendasi penelitian 
selanjutnya meliputi pengembangan model digital, perluasan konteks, dan 
penggunaan pendekatan mixed method komprehensif. 
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A. INTRODUCTION 

The integration of multicultural values can be understood as a structured process of 

incorporating, combining, and instilling values of diversity into the overall learning system. This 

process involves recognizing differences in culture, religion, language, and social background as an 

integral part of the educational reality. It is implemented through curriculum planning, the selection 

of instructional materials, and the use of learning strategies that reflect the principles of justice and 

equality (R. Brown, 2017). Values such as tolerance, mutual respect, and empathy are consciously 

instilled in learning interactions. This practice views students as individuals living in a diverse society. 

Furthermore, this approach also requires critical awareness of the potential for discrimination to arise 
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within the educational process (Cockrell et al., 2015). The integration of multicultural values aims to 

foster an inclusive attitude and the ability to appreciate differences in daily life (Pollock & Briscoe, 

2026). 

The integration of multicultural values into learning is understood not only as a pedagogical 

concept but also as a response to the reality of diversity, which often triggers social conflict in 

educational settings. In many schools, differences in students’ backgrounds still have the potential 

to foster exclusionary attitudes and a lack of empathy; therefore, systematic efforts are needed to 

cultivate an open and humanistic character. These values are embodied through interactions 

between teachers and students that reflect mutual respect for diversity (Omodan, 2025). Teachers 

serve as facilitators who provide contextual learning experiences aligned with students’ social 

realities. Learning materials are designed to represent the diversity of society (Zhukov, 2025), thereby 

creating a democratic and participatory learning environment. Through this process, students are 

trained to be tolerant and able to collaborate in diverse contexts. Therefore, this integration is 

urgently needed as a foundation for building social harmony through education (Mohammad-roe et 

al., 2025).  

Islamic Religious Education is a systematically designed process aimed at shaping students’ 

understanding, attitudes, and behavior in accordance with the teachings of Islam as a mercy to all 

creation. This process involves interaction between teachers, students, and various learning 

resources in an educational setting. The material taught covers aspects of faith, worship, ethics, and 

social values relevant to daily life (Khilmiyah & Suud, 2020). This education is aimed at strengthening 

religious character in harmony with humanistic values and diversity. In the context of integrating 

multicultural values, IRE education uses Islamic teachings as a foundation for respecting differences 

and fostering an attitude of tolerance (Setiawan, 2024). Teachers design learning strategies that 

encourage an inclusive understanding of the realities of a diverse society. Thus, this process aims to 

shape students who are religious while also having an open attitude toward diversity (Setiawan, 

2024). 

Islamic Religious Education in schools still faces a gap between the values taught and students’ 

practices in their social environments. This is evident in low levels of tolerance, verbal abuse, and the 

ability to engage in dialogue across differences. To address these issues, instruction is focused on 

reinforcing contextual and humanistic Islamic values so that students can put them into practice. 

Learning activities do not emphasize cognitive aspects but focus on attitude formation and its 

application in social life (Azhari et al., 2024). The integration of multicultural values has become 

urgent because the reality of a heterogeneous society often triggers conflicts in educational settings. 

The learning environment needs to be designed to foster mutual respect and cooperation among 

students in response to these conditions (Sukardi et al., 2025). Teachers play a highly strategic role 

in guiding the practical application of inclusive and moderate Islamic values in the classroom. Thus, 

research is urgently needed to ensure that learning contributes to social harmony through the 

reinforcement of multicultural religious values (Suroyya, 2025). 

Previous research indicates that integrating multicultural values into the learning process makes 

a significant contribution to fostering tolerance among elementary school students. A study 

conducted by Banks confirms that multicultural education plays a strategic role in fostering 

awareness of diversity from an early age (Banks, 2014). Lawrence’s findings show that learning that 

is responsive to students’ cultural backgrounds can increase their participation in learning activities 

(Lawrence et al., 2024). Bakay’s research reveals that a multicultural-based educational approach 

influences the formation of democratic and inclusive character in students (Bakay, 2023). Meanwhile, 

the results of Utami’s study show that integrating diversity values into religious education can 

minimize exclusive attitudes (Utami et al., 2025). These findings confirm that the value of tolerance 

is a crucial aspect of students’ social interactions. The learning process serves as an effective medium 
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for instilling an awareness of living within a diverse society. Therefore, this approach is highly relevant 

for implementation at the elementary school level. 

Various other studies indicate that the implementation of multicultural values in Islamic 

Religious Education is a strategic effort to foster religious moderation, particularly amid rising 

instances of intolerance, verbal conflicts, and low levels of empathy among students in educational 

settings. Hasbiyallah et al. (2024) research shows that inclusive religious education can foster mutual 

respect among students. Study emphasizes that Islamic education has a strong foundation for 

developing the values of tolerance and peace in response to the challenges of diversity (Ajeng, 2024). 

Research reveals that teachers play a crucial role in integrating multicultural values through 

contextual learning approaches relevant to students’ realities (Mappanyompa et al., 2025). 

Furthermore, the findings indicate that diversity-based Islamic Education (PAI) instruction can 

enhance students’ empathy toward existing differences (Rahmat & Yahya, 2022). The implementation 

of these values is reflected in the instructional materials, methods, and interactions that take place 

in the classroom. The classroom environment serves as a social space that reflects real-life 

experiences and simultaneously functions as an arena for fostering inclusive character development. 

This underscores that the integration of multicultural values is increasingly urgent to strengthen the 

contextual role of religious education. 

Various studies indicate that teaching strategies are closely linked to the successful integration 

of multicultural values into religious education in elementary schools; however, in practice, a gap 

still exists between theory and implementation in the classroom. Study confirms that a dialogic 

approach can enhance students’ understanding of diversity, but it has not yet been consistently 

applied in the classroom (Papakostas, 2025). Research also reveals that collaborative methods can 

encourage students to learn to appreciate differences, although limitations in teacher competence 

often pose a challenge (Pritee Jain, 2024). Findings reinforce that effective learning management 

contributes to the development of students’ social character (Assefa, 2024). Meanwhile, indicates 

that the integration of multicultural values into the Islamic Religious Education curriculum can 

strengthen attitudes of tolerance and inclusivity, though its implementation remains uneven (Muh 

Habibulloh, 2024). This situation highlights the urgent need for research to contextually examine 

effective learning strategies for internalizing multicultural values in elementary schools. 

Studies over the past decade indicate significant progress in research on the integration of 

multicultural values into Islamic Religious Education in elementary schools, which has been carried 

out in a gradual and systematic manner. During the 2015–2016 period, research focus remained 

limited to reinforcing the foundational values of religious education and fostering a normative 

religious character, without specific emphasis on aspects of diversity (Huda, 2024). Entering the 

2017–2018 period, studies began to evolve with the emergence of attention to the importance of 

tolerance, inclusivity, and recognition of the reality of a multicultural society in Islamic Religious 

Education (IRE) instruction (Mappanyompa, 2025). During the 2019–2020 period, research became 

more contextual, focusing on the integration of multicultural values into the curriculum, teaching 

strategies, and classroom interactions that reflect a pluralistic social life (Li et al., 2024). Furthermore, 

during the 2021–2024 period, studies increasingly focused on a transformative approach that 

emphasizes the comprehensive internalization of multicultural values through IRE education, 

including the strengthening of religious moderation, social empathy, and the creation of an inclusive 

and harmonious learning environment (Fields, 2025). 

Although a number of studies have emphasized the urgency of integrating multicultural values 

into Islamic Religious Education, there remains a research gap indicating that its implementation has 

not yet been fully systematic and contextual at the elementary school level. Most studies still focus 

on the conceptual and normative domains without comprehensively formulating an operational 

integration model that is applicable in classroom teaching practices (Moser & Korstjens, 2018). 
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Furthermore, previous research has tended to emphasize only the development of tolerance in 

general, without specifically examining the relationship between Islamic Religious Education (IRE) 

instructional design and the reality of student diversity at the elementary school level (Promsri et al., 

2023). Furthermore, existing studies remain limited in their in-depth exploration of the role of 

teachers’ pedagogical strategies as a key factor in the process of internalizing sustainable 

multicultural values (Jamil, 2024). Another gap is evident in the lack of an approach capable of 

integrating curriculum, methodology, and assessment into a single, holistic, and integrated learning 

framework (Winarsih et al., 2024). Unlike previous research, this study offers a novel approach in the 

form of a model for integrating multicultural values into Islamic Education (IRE) that is not only 

conceptual but also operational, contextual, and tested in real-world practice in elementary schools. 

The developed model emphasizes the integration of instructional design, pedagogical strategies, 

and evaluation based on multicultural character, thereby bridging the gap between the conceptual 

and implementation levels in the learning process. This research also underscores the importance of 

synergy between religious values and multicultural values as a foundation for shaping students’ 

inclusive and civilized character (Mappanyompa et al., 2025). 

This study aims to examine the integration of multicultural values in Islamic Religious Education 

(IRE) instruction in elementary schools as an effort to foster inclusive and harmonious social attitudes. 

More specifically, this study seeks to identify how religious values, moral literacy, and digital literacy 

are incorporated into a conceptual model of integrative IRE instruction. Additionally, this study 

examines how these three aspects are implemented in instructional materials, methods, and 

classroom interactions. It also aims to evaluate the contribution of multicultural value integration in 

fostering anti-bullying attitudes among students in the digital age. This study is expected to provide 

theoretical contributions to the development of a contextual, multicultural-based Islamic Religious 

Education (IRE) instructional model. The results of this study are also expected to serve as a practical 

reference for teachers in designing learning that is responsive to diversity and contemporary social 

challenges. Thus, IRE learning is expected to serve as an effective means of shaping students’ 

character to be tolerant, adaptive, and ethical in both digital and social environments. 

 

B. METHODS 

This study employs a descriptive qualitative approach with the aim of gaining an in-depth 

understanding of the phenomenon of reinforcing multicultural values in Islamic Religious Education 

instruction in elementary schools. This approach was chosen because it is capable of representing 

social reality in a contextual manner based on the direct experiences of the subjects in the field. The 

research focuses on the learning process, the interpretation of values, and the practices carried out 

by teachers, including interactions that occur during teaching and learning activities in the classroom. 

This study was conducted at MI Raudlatusshibyan NW Belencong, taking into account the school’s 

characteristic of having students from diverse backgrounds. This approach provided the researcher 

with the opportunity to obtain comprehensive and in-depth data. Therefore, this study emphasizes 

a phenomenological understanding of the practices of reinforcing multicultural values in Islamic 

Religious Education (IRE) instruction. 

The subjects of this study included 25 fifth-grade students, 7 teachers, and 25 parents. The 

sample was selected using purposive sampling, taking into account the informants’ direct 

involvement in the learning process and their relevance to the research focus. Students were selected 

based on their level of engagement in Islamic Religious Education (PAI) lessons, while teachers were 

selected based on their teaching experience and their role in curriculum implementation. Parents 

were involved to provide additional perspectives regarding the formation of children’s attitudes 

within the family environment. Research instruments, including interview guides, observation sheets, 

and documentation, were used to collect comprehensive data. Data collection took place over a 
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period of seven months in stages. This technique was used to ensure that the data obtained was 

richer and more in-depth from various perspectives. The diversity of informants was expected to 

strengthen the validity of the research findings. With this composition, the phenomenon under study 

could be described more comprehensively, holistically, and in-depth within its context. 

Data collection was conducted using three main techniques: in-depth interviews, participatory 

observation, and documentation. Interviews were used to explore the experiences, understandings, 

and strategies employed by teachers and parents in instilling multicultural values. Observations were 

conducted to directly observe the IRE learning process in the classroom as well as interactions 

between teachers and students. Meanwhile, documentation was utilized to supplement data in the 

form of teaching materials, the curriculum, and various records of school activities. These three 

techniques were used in a triangulation approach to enhance the credibility of the data obtained. 

The data collection process was conducted systematically and repeatedly until data saturation was 

reached. This approach enabled the researcher to obtain valid and in-depth data. 

Data analysis in this study utilized the Miles and Huberman model, which consists of three stages: 

data reduction, data presentation, and drawing conclusions. Data reduction was conducted by 

selecting, focusing, and simplifying data relevant to the research objectives. Data presentation was 

organized in the form of descriptive narratives to facilitate understanding and further analysis. Next, 

the researcher identified patterns, themes, and interrelationships among the data to uncover deeper 

meanings. This analysis process was conducted interactively and took place continuously throughout 

the study. This approach helped the researcher organize the data systematically and structurally. The 

results of the analysis then served as the basis for drawing valid conclusions. 

Conclusions were drawn in stages, taking into account the results of data analysis that had 

undergone a continuous verification process. The conclusions were formulated based on key findings 

that reflect the reinforcement of multicultural values in Islamic Education (IRE) instruction. The 

researcher also employed triangulation of sources and methods to ensure the validity of the data 

obtained. Additionally, the data was cross-checked in the field to maintain the consistency of the 

findings. The resulting conclusions are not merely descriptive but also provide a deep interpretation 

of the phenomena under study. Thus, the results of this study are expected to contribute both 

theoretically and practically to the development of multicultural-based IRE learning in elementary 

schools. 

Data validation procedures in this study were conducted using several techniques to ensure the 

validity and credibility of the findings. First, the researcher used source triangulation by comparing 

data obtained from students, teachers, and parents. Second, methodological triangulation was 

conducted by integrating the results of interviews, observations, and documentation. Third, the 

researcher applied member checking by reconfirming the findings with informants to ensure data 

consistency. Fourth, fieldwork was extended to gain a deeper understanding of the research context. 

Fifth, the researcher also engaged in persistent observation to consistently identify patterns. Sixth, 

peer debriefings were conducted to obtain critical feedback on the results of the data analysis. 

Seventh, the entire research process was systematically documented as an audit trail to enhance the 

transparency and reliability of the research. To clarify the research process, the stages of this study 

have been systematically organized and presented in a flowchart, as shown in Figure 1. 
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Figure 1. Research Flowchart 

 

From the above description, it can be understood that the research methodology in this study 

employs a descriptive qualitative approach that encompasses several key stages, namely: (1) problem 

identification and formulation, (2) research planning, (3) sample selection, (4) data collection, (5) data 

validity testing, (6) data analysis, and (7) drawing conclusions. The initial stage begins with identifying 

the problem and establishing the research objectives, followed by the development of the research 

design and the instruments to be used. Sampling was conducted using a purposive approach, 

involving students, teachers, and parents as key informants. Data collection techniques included 

interviews, observations, and documentation to obtain comprehensive data. Subsequently, the data 

were analyzed using the Miles and Huberman model, which includes data reduction, data 

presentation, and drawing conclusions. The results of the analysis were then re-examined through 

triangulation to ensure data validity before finally being formulated into final conclusions that 

provide a comprehensive picture of the reinforcement of multicultural values through Islamic 

Religious Education in elementary schools. 
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C. RESEARCH RESULT AND DISCUSSION 

This section presents the research findings obtained through the data collection and analysis 

phases conducted in the field. These findings are then analysed in depth by relating them to relevant 

theoretical frameworks and previous research, thereby providing a comprehensive picture of the 

reinforcement of multicultural values in Islamic Religious Education instruction in elementary schools. 

1. Strengthening Multicultural Values in Islamic Education Curriculum 

The research findings indicate that the reinforcement of multicultural values in Islamic Religious 

Education (PAI) curriculum is implemented through a contextual approach that emphasizes the 

importance of tolerance and respect for diversity. These findings are supported by interviews with 

teachers, who stated, “We always relate the PAI curriculum to real-life situations in the community 

so that students understand the importance of respecting each other’s differences.” In addition, one 

student remarked, “I’ve come to better understand that differences aren’t something to be contested, 

but rather something to be appreciated.” This aligns with the research, which emphasizes that 

religious education plays a strategic role in instilling the value of tolerance as the foundation for a 

harmonious social life (Wenas & Verana, 2024). Observational data also show that students are more 

active in discussions related to diversity issues. Thus, the integration of multicultural values into PAI 

instruction is not merely theoretical but is also reflected in students’ attitudes and social interactions 

at school. These findings indicate a strong correlation between contextual learning strategies and 

the development of an inclusive character. 

Further analysis shows that diversity-oriented learning can significantly improve students’ 

inclusive attitudes in the school environment. This is supported by a parent’s statement: “My child is 

now more open-minded and appreciative of friends from different backgrounds.” Researchers also 

found that the use of contextual teaching materials contributes to increased social awareness among 

students, as noted in a study, which found that the internalization of moral values through contextual 

materials can strengthen students’ social awareness (Teaching, 2024). Furthermore, these findings 

are reinforced by interview results with teachers who stated that “Students find it easier to 

understand Islamic values when they are linked to the social realities they experience.” This indicates 

that Islamic Education (PAI) materials are not merely normative but also applicable to daily life. A 

learning approach that connects religious values with social realities provides space for positive 

interpretations of differences (Syafrian, 2025). Thus, the results of this study confirm that the 

integration of multicultural values into the PAI curriculum plays a crucial role in shaping students’ 

tolerant and inclusive character. 

This discussion underscores that the integration of multicultural values into Islamic Education 

(IRE) curriculum holds strong relevance in fostering harmonious social attitudes. Previous research 

findings indicate that a contextual approach in religious education is capable of sustainably fostering 

students’ empathy and social awareness (Firdaus & Mustajab, 2025). Other findings highlight the 

importance of dialogue in religious education for developing mutual respect, as well as the teacher’s 

role in linking religious values to the reality of social diversity. Research also indicates that social 

experience-based learning can enhance students’ sensitivity to issues of difference (Hidayat & 

Parhan, 2025). This integration encourages students not only to understand concepts but also to be 

able to implement these values in social life. Reflective learning also helps students develop an open 

mindset toward diversity. Thus, the integration of multicultural values in IRE makes a tangible 

contribution to creating an inclusive and harmonious educational environment (Umar, 2024). 
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2. The Role of Teachers in Integrative Learning 

The research findings indicate that teachers play a highly strategic role in integrative learning by 

instilling multicultural values through a contextual approach relevant to students’ daily lives. This is 

supported by interview results; one teacher stated, “I always relate the material to students’ real-life 

experiences so that they can more easily understand differences,” which demonstrates a concrete 

practice of integrating values into learning. This finding aligns with previous research affirming that 

teachers are key actors in the process of internalizing social and religious values, with Arfaton et al. 

(2025) emphasizing that teachers serve as social role models in shaping attitudes of tolerance 

through classroom interactions. Furthermore, interview results with students revealed, “We find it 

easier to understand lessons when they are related to our daily lives,” which reinforces the 

effectiveness of the contextual approach in learning. Data analysis indicates that the integration of 

multicultural values becomes more effective when linked to students’ concrete experiences, thereby 

facilitating the process of making sense of these values and implementing them in social life. These 

findings are further supported by Papakostas (2025), who states that a dialogic approach can 

enhance students’ awareness of and appreciation for differences. Overall, the analysis in (S. Firdaus 

& Mustajab, 2025), study confirms that contextual and humanistic learning strategies have a 

significant influence on the formation of students’ social attitudes, a finding also supported. 

The implications of these findings suggest that integrating values of tolerance, mutual respect, 

and respect for diversity into Islamic Religious Education not only contributes to cognitive 

development but also plays a crucial role in shaping students’ social character from an early age. 

According to Sukardi et al. (2025), the role of teachers is a key factor in creating an inclusive learning 

environment through the selection of appropriate and contextual teaching methods and materials. 

Research also indicates that values-based learning can minimize the potential for social conflict 

within the school environment. Additionally, other findings reveal that fostering moral literacy 

starting in elementary school significantly contributes to building students’ empathy and prosocial 

behavior (Rajiman, 2024). Further specific studies state that the integration of multicultural values 

into religious education can serve as a preventive strategy in reducing discriminatory behavior and 

bullying. This underscores that Islamic Religious Education plays a strategic role in fostering an 

inclusive, tolerant, and harmonious generation (Azhari et al., 2024). 

 

3. Implementation of Teaching Methods 

The research findings indicate that support from the family and school environments plays a 

crucial role in the implementation of participatory and dialogic learning, thereby encouraging 

students’ active engagement in understanding social issues such as bullying. This is reinforced by a 

statement from one teacher: “We always strive to involve parents so that the values taught at school 

are also practiced at home,” as well as by a student who stated, “Class discussions give me the 

courage to express my opinions about my classmates’ differences.” These findings align with 

research, which emphasizes that collaboration between families and schools is a key factor in shaping 

social character through ongoing communication (Kruja, 2022). Furthermore, the dialogic approach 

has been shown to enhance students’ critical thinking skills and empathy, as supported by Hennessy 

et al. (2023). Data analysis indicates that open interactions in the classroom create a space for 

reflection, allowing students to understand other perspectives. This demonstrates that learning is 

not only cognitively oriented but also affective and social. Thus, a collaborative learning environment 

contributes significantly to the internalization of multicultural values. 

Furthermore, the use of the case study method in Islamic Religious Education has proven 

effective in connecting normative values with the social realities faced by students. One student 

remarked, “Through case studies, I’ve come to better understand how to respond when I see a friend 

being bullied,” while a teacher noted, “This method helps students realize that religious teachings 
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are relevant to their daily lives.” These findings align with research, which highlights the effectiveness 

of case studies in contextual learning (Syafrian, 2025). The researchers’ analysis indicates that this 

method enhances students’ emotional engagement in the learning process. Furthermore, the 

teacher’s role is crucial in managing classroom dynamics to ensure they remain inclusive and 

reflective, as noted by Sukardi et al. (2025). Field data also show that students became more open 

and respectful of one another after participating in dialogue-based learning. This indicates that the 

integration of multicultural values is evident not only in the content but also in the learning 

interaction process. Therefore, contextual and dialogic teaching strategies are key to building an 

inclusive learning environment. 

Research findings also indicate that students’ active engagement in the learning process 

significantly contributes to the development of critical thinking and social empathy. This is supported 

by Firdaus (2025) research, which states that student participation in group discussions can enhance 

social awareness and the ability to understand others’ perspectives. Furthermore, a study by Singh 

& Singh (2025) demonstrates that integrating moral values through experiential learning is effective 

in fostering students’ sensitivity toward deviant behaviors such as bullying. Other research also 

reveals that parental involvement in the educational process helps reinforce the internalization of 

values students acquire in the school environment (Qadeer et al., 2024). These various findings 

indicate that the synergy between learning methods and environmental support plays a crucial role 

in shaping students’ character. Thus, the learning process focuses not only on cognitive aspects but 

also on the development of attitudes and social behavior. This approach provides students with 

opportunities to learn reflectively and contextually in alignment with their daily lives (Abayomi & 

Daniels, 2021). 

 

4. Fostering an Anti-Bullying Attitude 

The results of this study indicate that reinforcing multicultural values in Islamic Religious 

Education plays a significant role in fostering anti-bullying attitudes among students, particularly by 

instilling mutual respect and tolerance in elementary school settings. These findings are reinforced 

by interview results, in which one teacher stated, “We always emphasize the importance of respecting 

differences so that students do not belittle one another,” while a student remarked, “Now we are 

taught not to mock our friends just because they are different.” This data indicates that the 

internalization of values is not only understood cognitively but also applied in daily interactions. The 

researchers’ analysis found that the process of habit formation through teachers’ exemplary behavior 

and values-based classroom activities is a key factor in shaping student behavior. This finding aligns 

with Ahmad’s research, which states that religious values-based education is effective in fostering 

prosocial behavior through the internalization of contextual moral values (Ahmad, 2025). Thus, the 

integration of multicultural values has proven capable of creating a more inclusive and conflict-free 

learning environment. 

The implementation of an inclusive learning approach has also been shown to reduce aggressive 

and discriminatory behavior in educational settings. This is supported by parents’ statements such 

as, “My child is now better able to understand friends from different backgrounds,” as well as teachers’ 

acknowledgments that “class discussions make students more open-minded and less judgmental.” 

Data analysis indicates that dialogic interactions in the classroom play a crucial role in enhancing 

students’ moral literacy, empathy, and social awareness. The dialogic process allows students to 

reflect on the values they have learned and connect them to their social experiences. These findings 

reinforce the view of Kunwar & Adhikari (2023) that an inclusive learning approach can reduce 

aggressive behavior. Furthermore, according to Wibawa, the integration of cognitive, affective, and 

social aspects into teaching practices as described (Wibawa et al., 2024) has proven effective in 
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fostering students’ character to be more empathetic and tolerant. Thus, a holistic approach to 

learning is a crucial strategy for preventing bullying in schools. 

The implications of these findings suggest that Islamic Religious Education that integrates 

multicultural values can serve as an effective strategy for creating a safe and child-friendly school 

environment. This is supported by research, which states that teachers’ active role in instilling values 

of tolerance significantly contributes to the formation of an inclusive school culture (Muh et al., 2025). 

also adds that synergy between the school and the family can strengthen the process of internalizing 

anti-bullying values in students’ daily lives (Gule, 2025). Meanwhile, found that the use of digital-

based learning media can enhance students’ understanding of social issues such as bullying in a 

more contextual manner (Khairunisa, 2023). Overall, these findings indicate that an integrative 

approach in IRE instruction plays a strategic role in shaping students’ character to value diversity and 

reject all forms of bullying (Hay et al., 2010). 

 

5. Support from the Family and School Environment 

The results of this study indicate that the roles of the family and school environments are highly 

significant in reinforcing the internalization of multicultural values among elementary school 

students. This is supported by findings from interviews, such as a teacher’s statement: “We always 

communicate with parents so that the values of tolerance taught at school are also practiced at 

home,” which demonstrates the synergy between these two environments. In addition, one parent 

stated, “We try to model mutual respect at home so that our child gets used to it,” which reinforces 

the importance of the family’s role in shaping attitudes. Data analysis shows that consistent 

collaboration between teachers and parents fosters sustainable positive habits in students’ daily lives 

(Kolbina et al., 2023). These findings align with the research, which emphasizes that family 

involvement serves as the primary foundation for the formation of children’s social attitudes. 

Furthermore, the results of this study also support the findings of Karman that harmonious 

cooperation between schools and families enhances the effectiveness of instilling the values of 

tolerance and empathy (Karman et al., 2023). Thus, it can be concluded that the integration of 

multicultural values does not only take place in the classroom but also continues consistently within 

family life, thereby fostering stability in students’ social behavior (Mappanyompa et al., 2025). 

The findings of this study also indicate that the development of anti-bullying attitudes is highly 

dependent on comprehensive social support from various environments. Parents’ active 

participation in monitoring their children’s attitudes and behaviors helps reinforce the values taught 

at school. Research suggests that a responsive family environment plays a role in mitigating the 

potential for aggressive behavior in children (Qadeer et al., 2024). Meanwhile, emphasizes that an 

inclusive school culture becomes more effective when supported by consistent parenting practices 

within the family environment (Walia, 2022). Also found that the repeated instillation of moral values 

across two distinct environments can lead to stronger internalization of those values (Singh & Singh, 

2025). Synergistic interaction between school and family creates a broader social learning 

environment for students. This ultimately fosters the development of sustainable positive behaviors 

in students’ daily lives (Gule, 2025). The following table presents the research results, summarizing 

the main findings regarding the reinforcement of multicultural values in Islamic Religious Education 

instruction in elementary schools. This table outlines the key findings, a description of the research 

results, and the implications derived from the entire research process. This presentation is intended 

to facilitate a structured and comprehensive understanding of the research results, as shown in Table 

1. 
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Table 1. Key Findings on Strengthening Multicultural Values 

No Key Findings Description of Research Results Implications 

1 

Strengthening 
Multicultural Values in 
Islamic Education 
Curriculum 

Multicultural values such as tolerance, 
mutual respect, and diversity have been 
integrated into the Islamic Education 
curriculum through contextual examples 
that are relevant to students’ daily lives. 

This helps students 
understand the importance 
of living harmoniously in a 
diverse society from an early 
age. 

2 
The Role of Teachers in 
Integrative Learning 

Teachers play an active role in instilling 
religious values, moral literacy, and digital 
literacy through discussion, leading by 
example, and the use of simple digital 
media. 

Enhancing the effectiveness 
of learning that is not only 
cognitive but also affective 
and social. 

3 
Implementation of 
Teaching Methods 

The teaching methods used are 
participatory and dialogic in nature, such as 
group discussions and case studies that 
address social issues, including bullying. 

These methods encourage 
active student participation 
and foster critical thinking 
and social empathy. 

4 
Fostering an Anti-
Bullying Attitude 

The integration of multicultural values into 
Islamic Education (IRE) contributes to 
fostering mutual respect and reducing 
bullying behavior among students. 

Creating a safer, more 
inclusive, and child-friendly 
school environment. 

5 
Support from the 
Family and School 
Environment 

Collaboration between teachers and 
parents in instilling multicultural values 
strengthens students’ character 
development both at school and at home. 

Fostering consistency in 
students’ values and positive 
behavior in their daily lives. 

 

The table of findings shows that reinforcing multicultural values in Islamic Religious Education 

materials plays a fundamental role in fostering awareness of diversity among students starting in 

elementary school. Values such as tolerance and mutual respect, when presented in a contextual 

manner, have proven to be more easily accepted and understood by students. These results align 

with research, which confirms that learning materials grounded in social reality can enhance students’ 

understanding of diversity (Mappanyompa, 2025). Meanwhile, study indicates that integrating 

multicultural values into the Islamic Religious Education curriculum contributes to fostering inclusive 

attitudes among students (Habibulloh, 2024). Ahmad’s research also reinforces that a contextual 

approach in religious education is more effective in instilling moral values (Ahmad, 2025). This 

indicates that learning materials play a strategic role in shaping students’ mindsets. This process 

serves as a crucial foundation for fostering harmonious social attitudes (Atmaja et al., 2025). 

The role of teachers in learning that integrates multicultural values is a determining factor in the 

success of its implementation. Teachers do not merely act as conveyors of material but also as role 

models in their daily attitudes and behaviors. This finding is supported by research, which states that 

teachers’ exemplary behavior significantly influences the formation of students’ character (Rohmadi 

et al., 2024). Research explains that the use of discussion methods and digital media can enhance 

student participation in understanding moral values (Sutarti et al., 2025). Furthermore, research 

indicates that integrating moral literacy with technology in religious education can enhance students’ 

affective aspects (Musfiatul & Mappanyompa, 2025). This underscores that teachers’ pedagogical 

competencies play a crucial role in determining the quality of learning, making the interactions they 

foster the primary medium in the process of internalizing values (Jain, 2024). 

The use of participatory and dialogic teaching methods provides students with opportunities to 

actively engage in learning activities. Activities such as group discussions and case study analyses 

that address social issues help students critically understand the realities of life. This finding aligns 

with Knoblauch’s research, which states that collaborative learning can enhance students’ social 

empathy (Knoblauch, 2024). Meanwhile, Caetano’s research reveals that a dialogic approach in the 

classroom encourages students to respect differing viewpoints (Caetano et al., 2020). Furthermore, 
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research confirms that participatory methods are effective in developing students’ social and 

emotional skills (Wardi, 2025). Students’ active involvement in the learning process creates a more 

meaningful learning experience. This ultimately strengthens students’ ability to respond wisely to 

various social issues (Patchin & Hinduja, 2015). 

The development of anti-bullying attitudes is one of the key implications of reinforcing 

multicultural values in Islamic Religious Education instruction in elementary schools. The value of 

mutual respect, when instilled consistently, has been shown to minimize the occurrence of negative 

behavior in the school environment. This finding aligns with research, which reveals that values-

based education contributes to reducing aggressive tendencies among students (Kleawaom et al., 

2025). Pollock & Briscoe’s research also confirms that an inclusive learning environment plays a 

crucial role in fostering a sense of safety for students (Pollock & Briscoe, 2026). Meanwhile, the results 

of research show that instilling the values of empathy and social justice can prevent bullying among 

students (Patchin & Hinduja, 2015). This underscores that IRE instruction holds a strategic position 

in shaping students’ social character, thereby fostering a harmonious and conducive school 

environment (Purwaningsih & Ridha, 2024). 

Support from the family and school environments is a key factor in strengthening the success of 

comprehensive character development among students. Synergy between teachers and parents 

ensures the continuity of values applied in students’ daily lives. This aligns with findings, which state 

that parental involvement has a significant influence on children’s moral development (Qadeer et al., 

2024). Furthermore, research reveals that effective collaboration between schools and families 

enhances the effectiveness of character education (Sirojuddin & Ghoni, 2025). Research also confirms 

that consistency in the application of values between the home and school environments 

strengthens the internalization of positive attitudes in students (Brown et al., 2021). Thus, a 

harmonious relationship between these two environments fosters stronger social control, which 

ultimately contributes to the development of stable and sustainable student behavior (Syafrian, 

2025). 

 

D. CONCLUSSIONS AND RECOMENDATIONS 

This study shows that reinforcing multicultural values through Islamic Religious Education in 

elementary schools is associated with the development of a more inclusive and tolerant social 

character among students, as reflected in the results of observations and interviews with students, 

teachers, and parents. Empirical findings indicate that the presentation of contextual material, 

teachers’ active involvement in instilling religious values, and the use of participatory and dialogic 

teaching methods contribute to the process of internalizing these values. Furthermore, the research 

data also reveal a trend toward the development of anti-bullying attitudes among students 

participating in multicultural-oriented learning, although the extent of this influence was not 

measured quantitatively. Support from the family and school environments was found to reinforce 

the consistent application of these values in students’ daily lives, both at home and at school. 

Therefore, it is recommended that collaborative practices between teachers and parents continue to 

be enhanced, and that the development of multicultural-value-based learning strategies be carried 

out in a sustainable and contextual manner in accordance with students’ needs. 

The recommendations of this study emphasize that the success of integrating multicultural 

values is largely determined by the synergy between the family and school environments, which is 

fostered through intensive communication and consistent modeling of positive behavior. Therefore, 

the recommended practical implementation involves strengthening collaboration between teachers 

and parents through regular communication programs, such as periodic meetings and family-based 

mentoring. Schools are also advised to develop learning models that contextually integrate the 

values of tolerance and empathy into every subject. Additionally, teachers need to optimize 
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participatory learning strategies that involve students’ direct experiences in social life. Parents are 

expected to play an active role in reinforcing these values at home so that they align with the 

education provided at school. These findings also highlight the importance of school policies that 

support a sustainable culture of inclusion. Thus, the implementation of a model for integrating 

multicultural values can proceed effectively and help shape students’ social character so that they 

are stable and adaptable to diversity. 
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